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Foreword

Neurodiversity refers to natural variation in brain development and function.
It encompasses a range of profiles such as Autism, Dyslexia, Dyspraxia and
ADHD, among others. Across all of our organisations, many of the people we
support tell us that, in their lived experience, they are often misunderstood
and stigmatised, leading to exclusion and marginalisation in various aspects of
life, including education.

The rigidity of traditional educational systems, with their emphasis on
standardised testing, lectures, and written assignments, can create significant
hurdles for those who think, learn, and communicate differently. But it doesn't
have to be this way. With the right support and accommodations, everyone
can thrive in university, bringing unique perspectives and personal talents that
enrich the learning experience for all.

This report presents a comprehensive guide for UCD becoming more
inclusive of neurodiversity and indeed becoming Ireland’s if not the world’s
first ‘Neurodiversity Friendly University’. It identifies key topics such as
understanding neurodiversity, creating accessible learning and working
environments, and providing and promoting neurodiversity awareness and
acceptance.

It is important to note that a whole of campus approach is needed, given
that many staff and students throughout the campus at all levels will be
neurodivergent. The insight and expertise of both groups is needed to fully
deliver on the recommendations in this report.

We hope that this report will serve as a valuable resource and pathway for
educators, administrators, and policymakers seeking to create more inclusive
and equitable educational institutions. By embracing neurodiversity, UCD can
act as a beacon and can create inclusive environments that foster creativity,
innovation, and academic excellence for all students, regardless of their
neurological differences.

fid

Ken Kilbride
CEO, ADHD lIreland

On behalf of ADHD Ireland, Aspire - Autism Spectrum Association of Ireland,
Dyslexia Association of Ireland, Dyspraxia DCD Ireland
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Executive Summary

The UCD EDI Neurodiversity Working Group was established in 2021 to better
understand our campus climate in relation to neurodiversity, and to make
recommendations that help make UCD a neurodiversity friendly environment for all
in which to study and work.

UCD Seed Funding was obtained to establish a neurodiversity research team to carry out a comprehensive research

programme which included the following:
4 -

12 2.

Stage 1 Stage 2 Stage 4

Scoping Review Gap Analysis Online staff Qualitative Sensory audit of
and student interviews with 37 the built and digital
questionnaire participants environment

60 articles related Review of relevant 745 responses of Students (n=16) and 15 audits of

to approaches to policies, procedures,  which 61% were staff (n=21). buildings, 9 of open

neurodiversity and resources students and 39% spaces, 7 of digital

included in final and focus group/ were staff. spaces.

review. individual interviews

with key staff.
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The number of students seeking disability support
from Access and Lifelong Learning (ALL) is
increasing every year and is expected to continue
trending upwards.

Neurodivergent students were identified as the
largest cohort of students who interact with UCD
disability services as of 2023/2024.

81% and 77% of students and staff respectively
reported personal experience of neurodiversity,
with 68% of staff respondents indicating
experience of neurodiversity in their work with
colleagues or students. Significantly, 46% of survey
respondents felt the term neurodiversity applied to
them.

The research project identified a disconnect
between the range of initiatives in operation, and
the level of awareness of these across the staff and
student community.

Positive factors identified in the study

include widespread familiarity with the term
neurodiversity, positive experiences of accessing
supports, and evidence of existing and evolving
support options for neurodiverse students in
different contexts.

Majority support amongst student and staff
survey respondents for the provision of reasonable
accommodations in relation to neurodiversity.

Key challenges identified in the research included:

»  Fear of stigma and/or discrimination among
staff and students.

»  Knowledge gaps on the part of staff.

»  Inaccessibility of some supports and services
particularly related to the requirement for a
diagnosis.

»  Difficulties with the physical and virtual
environment which frequently included
layout, signage, lighting and auditory
experiences within the built environment, and
navigation, layout, and accessibility of the
digital environment.

Whilst 46% of all survey respondents identified
personally with the term neurodiversity, only
32% and 21% of all student and staff respondents
respectively indicated direct experience of
engaging with supports or services within UCD in
relation to neurodiversity. This was irrespective of
whether they identified with the term or not.

Significant numbers of staff and student survey
respondents who felt that the term neurodiversity
applied to them had not disclosed this to someone
at UCD. Those who had disclosed correlated the
positivity or negativity of the disclosure experience
as relating directly to recipient response as well as
whether there was ease of access to supports and
services following disclosure. Of those who had
disclosed, 86% indicated a positive experience.

The negative impact of neurodiversity on career
progression for UCD staff as well as for students
was highlighted. Reasons identified by respondents
included recruitment and selection practices,
culture and expectations within the University, and
limited awareness of neurodiversity and access to
accommodations.

The requirement for flexible, easy-to-access
supports which were individualised and reflected
an understanding of neurodiversity was
emphasised, highlighting the need for increased
resources for any meaningful, sustainable
University wide change relating to neurodiversity.
Participants emphasised that sustainability was
predicated on the adaptability of the system and
scalability of the support.

Support for staff and students at key transition
points in entering and leaving University was also
seen as crucial. Ongoing dialogue and effective
communication about neurodiversity was seen as
having a potentially huge positive impact including
increasing awareness, reducing stigma, aiding
normalisation, a sense of belonging, and driving
authentic change.

31 recommendations were derived that reflect
the key findings of the report considered in the
context of the extant scientific literature. 18 of
these are targeted at both staff and students,
followed by 7 student-specific and 6 staff-specific
recommendations. These recommendations
identify how UCD can leverage and amplify
existing supports, showcase good practice across
the University, and provide a basis for addressing
identified areas for development.

The final section of the report showcases examples
of innovation and good practice in relation to
neurodiversity in UCD, with a student’s account of
their experience to exemplify the positive impact
of increased awareness. These showcases include
accounts from departments and staff across the
University that demonstrate events or initiatives
aimed at promoting a more inclusive environment.
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Who we are

The UCD Equality, Diversity, and Inclusion (EDI) Neurodiversity Working Group, founded in 2021, was established to
better understand UCD’s campus climate in relation to neurodiversity and to make recommendations and progress
actions that make UCD an equitable, supportive and neurodiversity friendly environment for all in which to study and

work. The Neurodiversity Research Team was established to meet these objectives, with input from stakeholder advisors.
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Group-Current and
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School of Medicine (Chair)
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School of Medicine

Timothy Frawley School of Nursing, Midwifery and Health Systems
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Simon Gray Student Advisers, UCD Arts and Humanities
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PhD Student/Access Leader

Eilis Hennessy

School of Psychology

Cliona Kelly

School of Law

Aishling Kennedy-Dalton

UCD Estate Services

Beth Kilkenny

College of Health and Agricultural Science

Tina Lowe Campus Accessibility Officer,
Access & Lifelong Learning
Eoin Mahon Resourcing Unit, HR
Kylie McCardel Disability Rights Campaigns Coordinator,

UCD Students’ Union

Alexa MacDermot

Student

Gregori Meakin

College of Arts and Humanities Office

Maria Mulholland

School of Veterinary Medicine

Lisa Murnane

School of History

Catriona Nicholls

Diploma Student/Access Leader

Cliédhna O’Connor

School of Psychology

Deirdre O’'Connor

School of Agricultural and Food Science

Fiona O’'Donnell

School of Psychology

Aisling O’Grady

Head of Services, Student Advisers

Eimear O'Reilly

Equality, Diversity, & Inclusion Unit

Sue Philpott

College of Engineering and Architecture Office

Kata Sitza

School of Computer Science

Danielle Smart

College of Social Science and Law

Julie Tonge

Access and Lifelong Learning, UCD

External Partners

Caoimhe O’Malley

Dyslexia Ireland

Ken Kilbride

ADHD Ireland

Linda Blake

Aspire- Autism Spectrum Association of Ireland

Sharon Lane

Dyspraxia/DCD lIreland
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Tracey McDonagh | School of Nursing, Midwifery and Health Systems

Team

Sandra Connell | School of Nursing, Midwifery and Health Systems
Aoife De Brun | School of Nursing, Midwifery and Health Systems
Blanaid Gavin | School of Medicine

Jeffrey C. Glennon | School of Medicine

Simon Gray | Student Adviser, UCD Arts and Humanities.

Aishling Kennedy Dalton | UCD Estates Services

Beth Kilkenny | College of Health and Agricultural Science

Eimear O'Reilly | UCD Equality, Diversity, and Inclusion Unit
Team

Sandra Connell | School of Nursing, Midwifery and Health Systems
Timmy Frawley | School of Nursing, Midwifery and Health Systems
Blanaid Gavin | School of Medicine

Beth Kilkenny | College of Health and Agricultural Science

Hannah Lynch | Trainee Clinical Psychologist UCD/HSE

Team

Kim Lombard | Senior Occupational Therapist | Access and Lifelong
Learning

Lisa Murnane | UCD Admissions
Sue Philpott | College of Engineering and Architecture Office
Olalekan Popoola | Student

Catriona Nicholls | Diploma Student/Access Leader

Emma Somers | Student Advisor

Making UCD a Neurodiversity Friendly Campus



i, ity ¢ Y . &l . 30 R
W A 1 i ‘.A, 1 fy»,x'v;:r.rr .;.,."} e 3 = == o
! g Ul T TSR gt WAL o | ' : N
- vt b bl ORI R (A e
A R T R N
AN n AX Wy ‘JW“ il )\} ",3 '4 s, s :
o N T SRR N O\
Vv ; : NN 4 INUY)
/

X e

“‘I;v.)“.’»‘)&' .; j D S =
RN SONTN SN

S ) . Tt AR
(TR AN NN

:
:

by



Section |

Section 1 Infroduction & Background

Introduction
& Background

Neurodiversity is a term coined in the 1990s that
describes variation in human brain functions relating

to sociability, learning, attention, and mood. The

term challenges pathologising characterisations of
neurodevelopmental variance with difference instead
simply considered a naturally occurring variation.
Neurodiversity encompasses variations such as Autism,
Attention Deficit Hyperactivity Disorder (ADHD),
Dyslexia and Developmental Coordination Disorder
(DCD). Previous models focused primarily on individual
deficits with the aim of ‘deficit reduction’ whereas the
neurodiversity model attempts to understand the person
as an individual located within a specific environmental

context. Impairment is not denied, where and when

it exists; importantly, however, harm is recognised as
primarily a function of environmental context which

may limit potential and propel difference to a state of
deficit. The ethos underpinning this conceptualisation is
to promote an understanding that many of the challenges
relating to neurodiversity are societal. Despite increasing
pockets of awareness and acceptance in universities,

the focus on deficit is destined to prevail without a
paradigm shift to create a supportive culture and accurate
awareness of neurodiversity. At present, neurodivergent
students are the largest cohort of students interacting
with UCD Student Disability Service.
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Section 1 Introduction & Background

Deafness or a serious

hearing impairment

Blindness or vision

impairment
Limits basic

physical activity

Psychological
or emotional
condition

Learning,
remembering or
concentrating

Other disability
including chronic
illness

Fig. 1c Employees with a Disability

Figure 1a. shows the number of students who are
receiving disability supports from UCD Access & Lifelong
Learning (ALL) in the last 3 years, while Figure 1b. shows
the current breakdown of neurodiverse conditions of
students using the Student Disability Service led by

ALL. These students have a formal diagnosis. Figures are
increasing annually with this trend set to continue.

2023-24" 2690
2022-23 2571
2021-22 2286
Fig1a
ADHD/ADD 512
Autistic Spectrum Disorder 314
Dyspraxia 242
Specific Learning Difficulty 903
Fig 1b

Available data starkly demonstrates that neurodivergent
university students have suboptimal educational
experiences and outcomes as well as higher dropout
rates. Furthermore, it is reasonable to assert that
available data, limited as it is to those who ‘access the
system’, is likely a stark underestimate of true prevalence.

12023/2024 to date as of 25.01.2024

Similarly, neurodivergent staff in universities experience
difficulties that are unaddressed. This is thought to be
influenced by the fact that the difficulties experienced
by neurominorities are generally hidden insofar as there
is no obvious recognisable physical manifestation. In
addition, existing data suggests that ‘hidden disabilities’
are less understood, evoke more stigmatising attitudes
and engender less helpful responses from peers/
educational/staff support structures. In 2022/23, 7%

of UCD staff identified as having a disability via the
Employee Self Service. As shown in Figure 1c. the second
largest group of respondents indicated 1). learning,
remembering, or concentrating, or 2). psychological or
emotional conditions. Many of these fall under the term
neurodiversity. The largest group of respondents opted for
‘other disability’ which may also capture neurodivergent
employees.

While many higher education institutions and universities
have well-developed education support units and
diversity policies, many of these approaches are generic,
not necessarily suitable to neurodiversity, limited in
their evidence base and require enhanced data collection
mechanisms. The magnified challenges presented

by the intersectional confluence of neurodiversity,
gender, race and socioeconomic disadvantage

remain largely unaddressed within the sector despite
increasing acknowledgement of the negative impact of
intersectionality with respect to neurodiversity.

10
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Against this backdrop, the growing
understanding of neurodiversity and
intersectionality together with the
acknowledged lack of equality in existing
educational structures has inspired
leading global universities to develop a
‘neurodiversity friendly’ University model
wherein neurodiversity is embraced and
understood.

In line with this, the Neurodiversity Research
Team embarked on a University-wide

study in 2022 to gather data to inform key
actions to progress an evidence-informed
‘neurodiversity friendly’ model in UCD.
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Section 2

Methods

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

The aims of this study were to:

1.

UCD students
and staff to

neurodiversity.

Explore awareness
and attitudes of

2 Explore availability Establish the 4
e of appropriate e extentto °
supports to whichUCD is a

students and staff.

Section 2 Methods

neurodiversity

friendly campus.

Identify the
improvements
required to
enhance UCD’s
neurodiversity
programme.

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

Scoping Review

Gap Analysis

Survey

J

Qualitative
interviews

Sensory audit

To collate, describe
and appraise

the scientific
literature relating

to approaches to
neurodiversity within
Higher Education
globally.

Ethics

Mapping the journey
of neurodivergent
students and
employees.

Survey-Study Specific
Questionnaire

(SSQ) of UCD

staff and students
knowledge, attitude
to and experience of
neurodiversity within
UCD.

Semi-structured
interviews with staff
and students to
explore experiences
of neurodiversity
within UCD.

Sensory audit of the
physical and virtual
environment.

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

The study was granted ethical approval by the UCD Human Research Ethics Committee on 8™ March 2022.

Making UCD a Neurodiversity Friendly Campus
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Section 3

Findings

Stage

Scoping Review

Section 3 Findings

Work Package Leads

Sinem Uzar Ozcetin & Joanna O’Neill

Work Package Team

Sandra Connell, Timmy Frawley, Blanaid Gavin, Tracey McDonagh, Corina Murphy

Introduction

This section of the report presents the findings of the
scoping review that aimed to identify, describe, and
appraise the effectiveness of approaches in supporting
engagement of neurodiverse students in Higher
Education. The review was conducted in accordance with
the Preferred Reporting Items for Systematic Reviews and
Meta-Analyses (PRISMA) guidelines. Covidence, an online
tool that streamlines the process of screening references
and creating and populating data extraction forms was
used. The search strategy, selection process and data
extraction are outlined first, followed by a summary of
the studies’ key characteristics and main findings.

Methodology-Search Strategy

Six databases including Scopus, Cochrane, CENTRAL,
EBSCOhost, CINAHL, PubMed and Web of Science were
systematically searched using Medical Subject Headings
(MeSH). Search terms and eligibility criteria are shown in
Box 3.1a.

Search Terms Eligibility Criteria

Neurodivers*™ English language publications

OR Autism* OR between January 2000 and August
Dyslexia* or 2022.

Dyspraxia* or
Dyscalculia* or
Dysgraphia™ or
ADHD*) AND
(student* OR staff ~Qualitative or Quantitative design
excluding meta-analyses; systematic

Approaches targeting students’
engagement in university which
examined impact and outcomes.

OR academic*

OR faculty*) AND  reviews; correlational, and case

(university* OR studies.

campus* Participants included higher
education students, staff, and
academics (>18 years old).

Box 3.1a

Study selection was independently conducted by
members of the research team. Eligibility of the retrieved
articles for inclusion was independently conducted

by 2 researchers, with a third resolving conflicts until
consensus was achieved. Data was then extracted from
the final articles using a template designed by the lead
researchers, see Box 3.1b. In line with the selection
process, each article was subject to independent
extraction by two researchers, with a third resolving
discrepancies and finalising the data extracted.

Data for extraction

- Title
«  Author
- Country

+  Aim of study

«  Outcome measures

+  Study design

«  Gender

»  Neurodiversity

«  Population

+  Recruitment method

» Number of participants
«  Description of approach
+  Theoretical underpinning
«  Conclusion

Box 3.1b

Making UCD a Neurodiversity Friendly Campus
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Section 3 Findings

Identification

Fig3.l.a

Studies from databases/registers (n = 22163)

EBSCOHost (n = 20050)
Web of Science (n =1289)
PubMed (n = 415)

Scopus (n =359

CINAHL (n = 50)

Studies from database/registers (n = 22163)

>

Studies screened (n = 5797)

Studies sought for retrieval (n = 376)

Studies addressed for eligibility (n = 376)

Studies included in review (n = 60)

References from other sources (n = nil)
Citation searching (n=nil)
Grey literature (n = nil)

References removed (n = 16366)

Studies excluded (n = 5414)
Studies not retrieved (n = 0)

Studies excluded (n = 316)

Included studies ongoing (n = 0)
Studies awaiting classification (n = 0)

16
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Study Characteristics

The search process yielded 22,163 publications. After
exclusion of duplicates and screening, 60 articles were
included in the final review (see Prisma Diagram in Figure
31a).

Quantitative Study Characteristics

A summary table in Appendix 1 provides an overview

of each of the quantitative studies. 25 papers reporting
quantitative findings were included, published between
2007-2022. Most of these studies were conducted in

the USA (n=10), followed by Canada (n=4), the UK (n=3),
Australia (n=2) and the Netherlands (n=2). Greece, Spain,
and China each reported 1 study. A further study was
completed across several countries: USA, UK, Canada,
Japan, and Singapore (Waisman et al, 2022). Quantitative
studies focussed predominately on Autism (n=12), one
additional study by Jackson et al (2018) identified a
focus on Asperger’s Syndrome reflective of the DSM

IV categorisation in effect at that time. The remaining
quantitative studies focussed on ADHD (n=6) dyslexia
(n=3) learning disabilities and ADHD (n=1), Dyslexia and/
or DCD (n=1) and reading difficulties (n=1). A variety of
designs were employed including surveys (n=5), non-
randomised experimental design (n=3), non-randomised
quasi experimental design (n=1) RCTs (n=3), pre-post-test
evaluation (n= 3), component analysis (n=1) exploratory
population study assessment (n=1), longitudinal design
(n=2) and cross sectional (n=6). Students were the focus
of the research for many of the quantitative studies

Section 3 Findings

(n=22), with only 3 studies involving University staff to
consider their perspectives, engagement and experiences
relating to their neurodiverse students. The number of
participants ranged from 3 to 27, 643. Of note, only

1 (Waisman et al, 2022) of the 25 studies identified

a participatory approach whereby the training was
developed by autistic and non-autistic collaborators. 16
of the quantitative studies, to varying extents, focussed
on a specific programme or intervention including
mentoring/support programmes (n=6), coaching

(n=1), specific strategy instruction/skills training (n=3)
therapeutic interventions (CBT, DBT, MBCT) (n=3),
computerised interventions (n=1), problem-based
learning (n=1) and a staff training initiative (n=1). 2
studies focused on the perspectives, experiences, and
insights of students with ASD while a third aimed to
explore how confident students with dyslexia and/or DCD
are with their study-related capabilities, usage of offered
support and examination adjustments and determine
the practices that students perceive to be helpful. Two
further studies focussed on staff knowledge attitudes,
and views (Stampoultzis et al 2015; Ryder and Norwich,
2019). Stampoultzis et al (2015) also examined teaching
methods and accommodations used by teaching staff
while Ryder and Norwich (2019) specifically considered
lecturers perspectives of dyslexia, dyslexic students, and
related disability provision. Three studies addressed issues
related to academic success for neurodiverse students. A
final study examined the differences between general and
academic-specific psychological functioning problems in
students with a history of reading difficulty (HRD) and
without a history of reading difficulty (NRD).
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Section 3 Findings

Mixed Methods Study Characteristics

A summary table in Appendix 1 provides an overview of
each of the mixed method studies. Nine papers using
mixed methods published between 2005 and 2021
were included in the review. Most of the studies were
conducted in the USA (n=4), with the UK, Canada,
Australia, and France each conducting one study. One
further study was conducted simultaneously across
Finland, Spain, USA, and the UK. The studies focussed
on a range of neurodiverse conditions including

ADHD (n=2) ADHD and/or learning disabilities (n=1),
Autism (n=2) Dyslexia (n=1), SpLD/Dyslexia (n=1) and
reading difficulty (n=1), whilst one study identified ‘all
neurodevelopmental disorders’ as the focus. The sample
sizes ranged from 7 to 136. A variety of mixed methods
designs were used including, mixed method quasi
experimental design (n=2), mixed methods convergent
design (n=1), mixed methods exploratory study (n=2),
mixed methods utilising survey and thematic analysis
(n=1) and a descriptive design that used quantitative
and qualitative analysis. 1 study identified using mixed
methods which included interviews and outcome
measures including GPA and the Learning and Study
Strategy Inventory. A final study identified a mixed
methodology case study design. The population of focus
was primarily students (n=7) followed by University staff
(n=1) and staff and students (n=1). One study (Fabri

et al,2020) employed a collaborative approach with
members of the research team being autistic.

To varying degrees, the mixed methods studies
considered; the impact of a newly developed model for
students with ADHD and/or learning disabilities (n=1),
experiences of autistic students (n=2) barriers and
enablers for students with reading difficulties or dyslexia
(n=2), and the use of specific interventions for students
with ADHD (n=2). A further study looked at medical
teaching staffs’ opinion of all neurodevelopmental
disorders. Finally, Mortimer (2013) aimed to explore
attitudes and practices at each level of the institution to
establish the extent to which Fullers Model might enable
identification and elimination of disablist institutional
practice and the development of a fully inclusive ethos.

Qualitative Study Characteristics

A summary table in Appendix 1 provides an overview

of each of the qualitative studies. 26 papers reporting
qualitative findings from 25 individual studies were
selected for inclusion. All the included papers were
published between 2006 and 2021 (n=26). The studies
were conducted in the USA (n=10), the UK (n=6) Australia
(n=3), Canada (n=2) with Belgium, New Zealand, Norway,
and Sweden each contributing one study. One further
study was conducted in the UK and Spain. The papers
primarily studied Autism (n=12) followed by ADHD (n=6)
and dyslexia (n=4). One study considered both Autism
and ADHD, whilst two further studies identified the
previously used diagnosis of Asperger’s Syndrome that

is now included under the umbrella of Autism within the
DSM-V diagnostic system. A final study more broadly
addressed the umbrella term of Learning Disability,
including dyslexia, receptive communication disorder,
expressive communication disorder and dyscalculia.

Most qualitative studies included in this scoping review
were undertaken solely from the perspective of current
or former students (n=22), followed by University

staff and students (n=2) University staff, students and
parents of students (n=1) and University staff (n=1). The
sample sizes reported ranged from 2 to 57 participants.
Designs included: grounded theory(n=4),critical
realism(n=2),realist evaluation (n=1), interpretive
phenomenological analysis (n=1),case study (n=1),
autoethnography(n=1),Q methodology(n=1), qualitative
survey design (n=1)qualitative comparative project
(n=1), longitudinal ethnographic case study design
(n=1), phenomenology(n=1), participant action research
design (n=1) and participatory approach (n=1). 4 studies
were qualitative research not otherwise specified, a
constructive semi structured qualitative study (n=1),
qualitative interview design (n=1), qualitative descriptive
design (n=1), The remaining 2 studies were part of larger
studies but only reported the qualitative findings in the

paper.
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All studies (n=60)

Quantitative (n=25)

Section 3 Findings

Qualitative (n=26)

Mixed Method (n=9)

Country USA (n=24) UK (n=10), USA (n-10) Canada USA (n=10) UK (n=6) Australia USA (n=4) Australia (n=1)
Canada (n=7), Australia (n=4) UK (n=3) Australia  (n=3) Canada (n=2) Sweden France (n=1) Multinational
(n=6) Netherlands (n=2) (n=2) Netherlands (n=1) Multinational (n=1) (n=1) Canada (n=1) UK
Multinational (n=3) China (n=2) Greece (n=1) Norway (n=1) New Zealand (n=1)
(n=1) Norway (n=1) France  Spain (n=1) China (n=1) (n=1) Belgium (n=1)
(n=1) Spain (n=1) New Multinational (n=1)
Zealand (n=1) Greece (n=1)
Sweden (n=1) Belgium (n=1)

Year 2021 (n=14) 2017(n=8) 2021(n=5) 2018 (n=5) 2021 (n=7) 2017(n=4) 2014 2021 (n=2) 2020(n=2)
2018 (n=7) 2020(n=5) 2015 2017 (n=4) 2022 (n=4)  (n=3) 2018 (n=2) 2009 (n=2) 2015 (n=1) 2013 (n=1)
(n=4) 2022(n=4) 2014 (n=3) 2015 (n=2) 2020 (n=2) 2020 (n=1) 2019 (n=1) 2016 2011 (n=1) 2008 (n=1)
2019 (n=2) 2016 (n=2) 2013 2019 (n=1) 2016 (n=1) (n=1) 2015 (n=1) ) 2013 (n=1 2005 (n=1)
(n=2) 2009 (n=2) 2008 2007 (n=1) 2012 (n=1) 2008 (n=1) 2006
(n=2) 2005 (n=1) 2011 (n=1) (n=1)
2012 (n=1) 2006 (n=1) 2007
(n=1)

Design Cross sectional (n=6) Grounded theory (n=4) Quasi experimental

Survey (n=5) non-
randomised experimental
design (n=3) RCTs (n=3)
pre-post-test design
(n=3) quasi experimental
design (n=1) exploratory
population study (n=1)
longitudinal design (n=2)
Component Analysis

(n=1)

qualitative design not
otherwise specified (n=4)
critical realism (n=2) realist
evaluation (n=1) participatory
action research (n=1) case
study (n=1), Q methodology
(n=1), phenomenology (n=1)
participatory approach (n=1)
autoethnography (n=1),
ethnographic case study (n=1)
qualitative survey design (n=1)

interpretive phenomenological

analysis (n=1), qualitative
interview design (n=1),
constructive semi structured
(n=1) qualitative descriptive
(n=1)qualitative comparative

project (n=1) qualitative aspect

of larger studies (n=2)

(n=2) exploratory (n=2)
convergent design (n=1),
descriptive (n=1) case
study (n=1)) survey and
thematic analysis (n=1)
mixed methods (n=1)

Neurodiversity

Autism (n=27) ADHD

Autism (n=12) ADHD

Autism (n=12) ADHD (n=6)

Autism (n=2) ADHD

focus (n=14) Dyslexia (n=8 (n=6) Aspergers Dyslexia (n=4) Aspergers (n=2) Dyslexia (n=1)
Aspergers Syndrome Syndrome (n=1) Syndrome (n=2) Autism Neurodevelopmental
(n=3) Reading Difficulties Dyslexia (n=3) Learning & ADHD (n=1) (Learning disorders (n=1) Reading
(n=2) Learning Disabilities Disabilities and ADHD Disabilities (n=1) Difficulty (n=1) SpLD/
and/or ADHD (n=2)), (n=1) Dyslexia and/ Dyslexia (n=1) ADHD and/
Dyslexia and/or DCD (n=1),  or DCD (n=1) Reading or Learning Disabilities
Autism and ADHD (n=1) Difficulties (n=1) (n=1)
Learning Disabilities (n=1)
Neurodevelopmental
Disorders (n=1)

Population Students (n=51) University ~ Students (n=22) Students (n=22) University Students (n=7) University

Staff (n=5) University
Staff and Students (n=3)
University staff students
and parents of students

(n=1)

University Staff (n=3) Staff (n=1) University Staff and
Students (n=2) University staff,
students and parents of students

(n=1)

Staff (n=1) University staff
and students (n=1)

Sample range 3-27,643 3-27,643 2-57 7-136

Table 3.1a

Making UCD a Neurodiversity Friendly Campus 19



Section 3 Findings

Summary Findings

Appendix 1 provides an overview of the aims and key characteristics of all 60 studies. Key
characteristics that were identified included:

////,

The highest number of articles per year were published in 2021 (n=14).
The USA conducted the highest number of studies per country (n=24).
The most frequently studied condition was Autism (n=27).

Research methods were diverse including qualitative (n=26) quantitative (n=25) and
mixed methods (n=9).

The study population was most frequently students only (n=51).

Separate analysis of the qualitative papers resulted in identification of five
superordinate themes including: (i) Perceived strengths and positive experiences;
(ii) Perceived challenges and negative experiences; (iii) Notions of self, identity,
psychological and emotional issues; (iv) Disclosure issues, stigma and labelling,
isolation and exclusion, and; (v) Helpful supports and useful strategies.

21 papers studied specific approaches with varying levels of effectiveness for
neurodiverse students. These included Peer Mentoring (n=7), Strategy Instruction/
Skills Training(n=4), ADHD Coaching(n=2), MBCT(n=1) CBT(n=1) DBT(n=1), Support
Model(n=1), Computerised intervention(n=1), Computerised paced testing(n=1)
PBL(n=1), and staff training(n=1). The remainder explored aspects of experiences and
perceptions in relation to neurodiversity. Whilst the aims of the studies were varied,
commonalities in the findings emerged that illustrate helpful or unhelpful approaches
in universities. These included a role for:

i.  Peer Mentoring and Social Support

ii.  Therapeutic Interventions

iii.  Strategy Instruction and Skills Training

iv.  Teacher Training, Knowledge, and Awareness

v.  Academic Completion and Accommodations

n The approaches identified above as potentially beneficial to students are discussed in more

~—__ detail below.
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i.  Peer Mentoring and Social
Support

ii.  Therapeutic Interventions

iii.  Strategy Instruction and Skills
Training

iv.  Teacher Training, Knowledge,
and Awareness

v.  Academic Completion and
Accommodations

The importance of social support
was notable, with a lack of social
support and social networks,
pressure of social expectations,
and limited social engagement
and interaction contributing to

a sense of loneliness, isolation,
and marginalisation for
neurodivergent participants

Section 3 Findings

Peer Mentoring and Social Support: Whilst specific aims were varied,
Ames et al, (2016); Siew et al, (2017) and Rowe (2022) all found high levels
of satisfaction with and effectiveness of peer mentoring in their studies
focussed on autistic students. Trevisan et al (2021) further demonstrated
positive changes in college adjustment including academic, social, and
emotional adjustment, while increased positive social interactions were
evident in Rowe (2022). Although Trevisan et al (2021) found no impact
from peer mentoring on Grade Point Average (GPA), Rowe (2022) found
increased GPA from 1st semester to end of first year. Siew et al (2017)

also reported high levels of academic performance during the semester

the students engaged in the peer mentoring programme, as well as an
increase in perceived social supports and decreased general communication
apprehension. Further to this, Fairchild et al (2020) found benefits in using
incentives in addition to peer mentoring to increase social engagement,
with the incentive program (entry into a raffle for a $100 gift) plus peer
mentoring resulting in slightly higher average attendance than the peer
mentor programme alone. Taneja-Johansson’s (2021) study which explored
facilitators and barriers to people with disabilities progressing to Higher
Education highlighted the importance of availability of peer mentoring
through disability services.

The importance of social support was notable, with a lack of social support
and social networks, pressure of social expectations, and limited social
engagement and interaction contributing to a sense of loneliness, isolation,
and marginalisation for neurodivergent participants (Van Hees, Moyson
and Roeyer (2015); Kim and Crowley (2021); Scott and Sedgewick (2021)).
In addition to this, low mood, anxiety, and feelings of hopelessness were
frequently reported, related to social and relational difficulties.

Making UCD a Neurodiversity Friendly Campus
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Section 3 Findings

i.  Peer Mentoring and Social
Support

ii.  Therapeutic Interventions

iii.  Strategy Instruction and Skills
Training

iv.  Teacher Training, Knowledge,
and Awareness

v.  Academic Completion and
Accommodations

Being able to make social
connections within the class

or through social interests,
broadening one’s social network
and establishing a friend group
was recognised as important

in terms of connectiveness and
adjustment in college life

Participants in Briel and Evans Getzel's (2014) qualitative study on career
planning experiences of autistic students identified the need for social skills
training or information on making friends. Lei and Russell (2021) explored

the extent to which the university experience (transitioning into, through and
out of university) of autistic and typically developing students was shaped
through self-determination (the human tendency towards independence,
psychological growth, and well-being, grounded in meeting the basic needs of
autonomy, competence, and relatedness (Deci and Ryan, 1985; Ryan and Dedi,
2000; Wehmeyer, 2005; cited in Lei and Russell, 2021; p1263). With regards to
relatedness and competency, autistic students noted finding for the first time
the value of pushing oneself to try new things and connect with others, finding
the social effort worth it for the ensuing outcomes. However, participants

also reported that their social differences were sometimes misconstrued,
leading to instances of social exclusion and difficulties establishing friendships.
Challenges for participants in establishing and maintaining friends, and
managing social situations were also noted in the studies (Briel and Evans
Getzel, 2014; Knott and Taylor, 2014, Van Hees, Moyson and Roeyers, 2015;
Vincent et al, 2017; Bolourian, Zeedyk and Blacher, 2018; Kim Crowley and
Bottema-Beutel, 2021).

Whilst some studies identified the challenges for participants in establishing
and maintaining friendships, others reported that participants found the
Higher Education setting more conducive to making friends. Positive
opportunities included meeting others with similar interests and mindsets,
societies, and events. Certain structures including course organisation and
accommodation provisions were also deemed helpful for meeting people and
establishing friendships (Kim, Crowley and Bottema-Beutel, 2021; Scott and
Sedgewick, 2021). Being able to make social connections within the class or
through social interests, broadening one’s social network and establishing

a friend group was recognised as important in terms of connectiveness and
adjustment in college life (Kim, Crowley and Bottema-Beutel, 2021). However
Stack Cutler et al (2015) highlighted that students identified personal social
ties i.e. friends, family, more often than institutional social ties in achieving
their goals. Participants who reported individual support and/or validation
from a teacher, partner, peers, mentor found that support very helpful (Fabri
et al, 2020, Taneja-Johansson, 2021), while group support sessions were
identified as useful (Perry and Franklin, 2006), as well as connection with
others who share the same diagnosis in putting diagnosis into perspective
(Hoben and Hesson, 2021). Balourian, Zeedyk and Blacher (2018); Kim,
Crowley, and Bottema-Buetel (2021); and Lei and Russell (2021) identified
participants perceived strengths as including proactiveness in seeking social
engagement and friendship, building social skills, and finding the right social
activities despite finding these activities challenging. Hillier et al (2018)
evaluated a support group model to improve functional and psychological
outcomes for autistic students. Improvements in self-esteem, lower anxiety,
and reduced loneliness were noted, with no significant difference in subscales
on social anxiety, depression, and academic distress from pre test to post test.
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i.  Peer Mentoring and Social
Support

ii. Therapeutic Interventions

iii.  Strategy Instruction and Skills
Training

iv.  Teacher Training, Knowledge,
and Awareness

v.  Academic Completion and
Accommodations

Parker et al (2011) found

that ADHD coaching assisted
students in achieving greater
self-regulation and a sense of
wellbeing, as well as finding

it effective, supportive, and
beneficial to attaining their goals.

Section 3 Findings

Therapeutic Interventions: Three studies focussed on ADHD and utilised an
RCT design with an adapted form of an established intervention: Dialectical
Behaviour Therapy (DBT) (Fleming et al, 2015), Cognitive Behaviour Therapy
(CBT) (Anastopoulos et al, 2012) and Mindfulness Based Cognitive Therapy
(MBCT)(Gu, Xu and Xhu, 2018). Feasibility of the intervention for use with
college students with ADHD was demonstrated in each study in comparison
with control groups (DBT control group participants received skills handouts
only, CBT control group had a 1 year delay to treatment and MBCT control
group control group were offered MBCT at the end of the study). Benefits
with the DBT skills intervention included greater improvement in executive
functioning, quality of life and trends towards greater improvement in

total symptoms of ADHD (Fleming et al 2015) and overall self-reported
symptomatology, knowledge of ADHD, anxiety symptoms and use of
behavioural strategies in Anastopoulos et al (2012) which trialled an
adapted CBT programme. (Gu, Xu and Xhu, 2018) indicated lower anxiety in
intervention group subjects with MBCT, although Fleming et al (2015) noted
improvements in anxiety, depressive symptoms and GPA for participants

in the DBT skills intervention did not exceed those in the control group. Of
note, whilst participants who were in the ‘immediate treatment group’ were
less likely to develop worsening depression and anxiety symptoms than the
delayed treatment group for CBT, the authors were surprised at the lack of
improvement in these domains (Anastopoulos et al, 2012).

Prevett et al (2017) investigated how and why ADHD coaching is beneficial
with participants accessing 8 weeks of individualised weekly coaching sessions
at a university-based clinic. Findings indicated a significant effect for the use
of incentives/consequences on weekly task completion (development and
completion of goals). Parker et al (2011) found that ADHD coaching assisted
students in achieving greater self-regulation and a sense of wellbeing, as well
as finding it effective, supportive, and beneficial to attaining their goals.

With regards to medication and ADHD, its usefulness was recognised including
improvement in academic outcomes, increased focus and attention, as

well as a positive impact on social interactions and motivation (Perry and
Franklin, 2006; Lefler, Saccheti and Del Carlo, 2016; Bolourian, Zeedyk and
Blacher, 2018). However, medication was also found less than helpful at
times including loss of appetite, feeling like a ‘zombie’, not feeling like oneself,
headaches and lack of sleep. Students also highlighted an understanding

that it could not and did not ‘cure’ the disorder. (Perry and Franklin, 2006;
Lefler, Saccheti and Del Carlo, 2016; Bolourian, Zeedyk and Blacher, 2018).

In addition to these studies which focussed on students, Hoben and Hesson
(2021), in their auto ethnographical study of two academics, found some
positives around medication but weighed these against negative impacts.
This included having more focus but an ensuing perception of less originality
in their approach to work, worries regarding the impact on physical health
conditions and also a sense that they should not need medication.

Making UCD a Neurodiversity Friendly Campus
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Section 3 Findings

i.  Peer Mentoring and Social Strategy Instruction & Skills Training: The development of organisational

Support skills, time management, being accountable, and using simple strategies i.e.
electronic tools, and checklists was highlighted as important in supporting
students to foster a structured approach to their learning (Lefler, Saccheti and
Del Carlo, 2016; Hoben and Hesson, 2021; Lei and Russell, 2021). Participants
in Briel and Evans Getzel's (2014) qualitative study on the career planning

ii.  Therapeutic Interventions

ili. Strategy Instruction and
Skills Training

iv.  Teacher Training, Knowledge, experiences of autistic college students indicated a need for information on
and Awareness managing stress, decision making and goal setting. Significant challenges were
v.  Academic Completion and identified around managing large volumes of information, time management,
Accommodations being organised, making choices, balancing the demands of a heavy academic
workload with student life and adapting to independent daily living (Meaux,
""""""""""""""""""""""" * Green and Broussard, 2009; Lefler, Saccheti and Del Carlo, 2016; Cage and
Significant challenges were Howes, 2020).

identified around managing large
volumes of information, time
management, being organised,
making choices, balancing the

Skills training including organisational, time management and planning
skills were found to have potential in ameliorating ADHD symptomatology
and academic impairment (La Count et al 2018) whilst Jackson et al (2018)
demonstrated benefits of a writing strategy addressing planning, writing,

demands of a heavy academic editing and revision of written work for students with Asperger’s Syndrome.
workload with student life and The piloting of an individualised 1:1 specific strategy instruction with
adapting to independent daily students with ADHD and/or LD demonstrated sustained improvements to
living grades dependent on student’s independent use of the strategies and the

instructor-student relationship (Allsopp, Minksoff and Bolt, 2005). Chiba

and Lowe (2007) went beyond skills intervention to the provision of a course
developed for students with learning disabilities and ADHD in transitioning
and adjusting to the university environment. The course is tailored specifically
to students with ADHD and learning disabilities, providing information

about campus resources and promoting the application of effective study
strategies. This included critical reading, time management, note taking and
test taking strategies, as well as content on self-concept and identity, self-
esteem, anxiety and stress management, student rights, accessing assistive
technologies and results of psychoeducation assessments. The study found
that the course could improve students understanding and acceptance of their
learning difficulty, which were important factors for successful transition and
adjustment to college. Peer support was also noted as an important aspect of
the course.

Computerised interventions were also studied by Mejia et al (2017) who
investigated the usefulness of a dashboard in identifying reading difficulties,
learning styles and cognitive deficits. Findings indicated that this computerised
intervention was able to assist students in creating awareness as well as
facilitating reflection and self-regulation in the learning process, providing a
tool to assist students with dyslexia or reading difficulties.
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Section 3 Findings

i.  Peer Mentoring and Social Teacher Training, Knowledge, and Awareness: Stampoltzis et al (2015)
Support found that university lecturers hold mainly positive views of dyslexic students

but may have low expectations for their progress. This study identified a

need for training and development activities for faculty and a shift from a

deficit model to a social model of dyslexia that emphasises the need for a

ii.  Therapeutic Interventions
iii.  Strategy Instruction and Skills

Training more inclusive teaching environment. Ryder and Norwich (2019) explored
iv.  Teacher Training, Knowledge, U lecturer’s awareness of and attitudes towards dyslexia and dyslexic

and Awareness students. A high degree of positivity towards dyslexic students and academic
v.  Academic Completion and accommodations was highlighted, but this was typically underpinned by

Accommodations inadequate up to date understanding of dyslexia. Attitudinal barriers of

university staff, resulting in the experience of stigma and discrimination was

""""""""""""""""""""""" *  also related to a lack of knowledge of educational requirements in Habib et als
The negative impact of perceived  (2012) study on dyslexic students and virtual learning environments. Magnin,
lack of awareness, knowledge Ryff and Moulin (2021) also highlighted that medical teachers felt unprepared
and understanding among in the pedagogic management of students with neurodevelopmental
faculty, staff and other students conditions, and strongly indicated that training i.e. in knowledge of
around specific neurodiverse neurodevelopmental conditions and teaching adaptations/supports would
conditions was evident in several be beneficial. The negative impact of perceived lack of awareness, knowledge
studies and understanding among faculty, staff and other students around specific
---------------------------------------- - neurodiverse conditions was evident in several studies (Denhart 2008; Lefler,

Saccheti and Del Carlo 2016; Cage and Howes 2020, Scott and Sedgewick
2021). This included a sense of having to work harder than others, the
additional workload not being recognised, being misunderstood by faculty
and a reluctance to ask for accommodations. Kim and Crowley (2021) in

their qualitative study of autistic students experiences of Disability Support
Offices (DSO) and supports available via DSO indicated further negative
experiences related to ineffective communication between DSO and faculty
regarding accommodations, lack of autism awareness of DSO staff and
accessibility of the service itself. Conversely, more positive experiences were
aligned with an appreciation of access to helpful accommodations including
extended time and alternate exam locations. Scott and Sedgewick (2021)
identified that having positive relationships with staff who understood autism
and being treated as an individual helped participants to feel more at ease
regarding seeking support in terms of their mental health. Cox et al (2021)
reported revising policy, improving practice and culture within institutions and
improving faculty training as important actions for improving outcomes for
autistic students. Disability training for university staff and other students was
also recommended by Perry and Franklin (2006).

One study included in the review implemented and evaluated an online
‘Autism and Universal Design’ training for Higher Education teaching staff

that was coproduced by autistic and non-autistic collaborators. The training
consisted of a module providing information related to autism and specific
teaching strategies that could be employed, and a Universal Design (UD)
module to develop the participants knowledge and application of UD principles
and strategies (Waisman et al 2022). It was found to be associated with
improvements in autism acceptance, autism understanding, and appreciation
of the role of Universal Design in supporting autistic students.
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Section 3 Findings

i.  Peer Mentoring and Social
Support

ii.  Therapeutic Interventions

iii.  Strategy Instruction and Skills
Training

iv. Teacher Training, Knowledge,
and Awareness

v.  Academic Completion and
Accommodations

Challenging issues related

to students’ experiences of
teaching and learning in general
included lectures and modes of
educational content delivery,
large classes, timely availability
of and quality of lecture notes,
locating and attendance at
lectures, noise levels in lectures,
quality of recorded lectures and
overly long didactive sessions.

Challenging issues related to students’ experiences of teaching and learning
in general included lectures and modes of educational content delivery,
large classes, timely availability of and quality of lecture notes, locating and
attendance at lectures, noise levels in lectures, quality of recorded lectures
and overly long didactive sessions. Smaller classes that typically called for

in class participation and groupwork however were also difficult for some
students (MacCullagh, Bosanquet and Badcock 2016; Casement, Carpio de los
Pinos and Forrester Jones 2017; Cage and Howes 2020; Cox et al 2021; Scott
and Sedgewick 2021). One study looked specifically at the use of Problem
Based Learning (PBL) and sought to examine if higher ASD symptomatology
was predictive of performance and the experience of problems or benefits

in Problem Based Learning curricula (de Groot and Smeets, 2017). They
found that the Autism Spectrum Quotient (AQ) score was not related to
performance, but a higher score did predict experiencing more problems and
less benefits of PBL. Problems included a higher ASD symptomology having
the strongest impact on the collaborative learning element of PBL.

Visual and auditory distractions, the need for a quiet study space, taking
notes while listening to lectures, chat terminology (in virtual learning
environments, i.e.: abbreviations, acronyms and internet jargon) and the use
of social media were all identified as challenging for dyslexic participants
(Habib et al 2012; Rowan 2014; MacCullagh, Bosanquet and Badcock 2016).
Reading online, accessing long and complex texts that had little relevance

to their study topic and the costs and time associate with printing reading
texts were also identified as problematic. Students in mixed online and on
campus environments highlighted similar barriers including issues with quality
of online lecture recordings and inconsistency across different modules and
between different lecturers (Maurer-Smolder, Hunt and Parker, 2021), with

a need for more observation of best practice in designing online teaching
methods particularly emphasised. The continued practice of using high

stakes written examinations for assessment without providing an appropriate
accessible alternative was also identified by MacCullagh, Bosanquet and
Badcock (2016). Maurer-Smolder, Hunt and Parker (2021) also noted that
assessment practices need to be evaluated to ensure they are equitable.
Rowan (2014) further identified inadequate course information and poor-
quality course advice as factors that potentially negatively affect accessibility
and course choice. Better understanding of neurodiversity and development
and provision of effective and appropriate accommodations was deemed
essential to improve students’ university experiences (Cage and Howes 2020).

Finally, Mortimer (2013) went beyond exploring individual staff readiness

to exploring the inclusiveness of a university by examining how much

Fuller, Healy, Bradley, and Halls (2004) Stage Model of progress towards
inclusiveness was reflected at an institutional level. This six-stage model
demonstrates progress to being a genuinely inclusive institution and highlights
that the transformation of the whole system can be delayed due to the
propensity for different departments/individuals to be at different stages

of progress. The study included focus groups to explore staff and student
experiences, a review of policy documents, interviews and distribution of a
questionnaire. The model was found to provide a clear and practical way to
measure an institution’s journey to inclusivity by identifying inconsistences in
inclusive practice and thus allowing identified gaps to be addressed.
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i.  Peer Mentoring and Social
Support

ii.  Therapeutic Interventions

iii.  Strategy Instruction and Skills
Training

iv.  Teacher Training, Knowledge,
and Awareness

v.  Academic Completion and
Accommodations

Better understanding of
neurodiversity and the
development and provision of
effective, individualised, and
appropriate accommodations

is also required to improve
students’ university experiences

Section 3 Findings

Academic Completion and Accommodations: Bakker (2022) reports that
non-attendance at exams differentiates autistic students with problems in
progression from other autistic students whose progression remains normal.
Therefore, targeted interventions to support autistic students specifically at
exam time are merited. Elgendi, Stewart and Deacon (2021) reported higher
levels of academic anxiety, as opposed to generalised anxiety, and proposed
that additional targeted supports were made available at exam time. Availing
of accommodations including extra exam time or extra tuition was identified
as a useful strategy to achieve success (Perry and Franklin, 2006). Better
understanding of neurodiversity and the development and provision of
effective, individualised, and appropriate accommodations is also required to
improve students’ university experiences (Cage and Howes, 2020; Fabri et al,
2020). Lack of knowledge of accommodations, self-expectation and pressure
to complete, beliefs that accommodations were unsuitable, unwarranted or
unfair in terms of advantage over others and the perception that applying for
and achieving accommodations via disability services was troublesome, time
consuming and not worthwhile are factors that constitute barriers for many
students to accessing and availing of appropriate and rightful accommodations
to support their journey through Higher Education (Perry and Franklin 2006;
Denhart 2008; Meaux, Green and Broussard 2009; Lefler, Saccheti and Del
Carlo 2016; Bolourian, Zeedyk and Blacher 2018, Taneja-Johansson 2021).
Denhart (2008) found that problems with organising concepts for reading
and writing difficulties related to oral and written comprehension, verbal
communication difficulties and having a perceived different way of thinking
from peers, as significantly impacting participants experiences of accessing
and achieving success in Higher Education. Participants expressing reluctance
in seeking academic accommodation related that decision to a fear of
encountering stigma in the classroom, the exam hall and even being seen
entering the disability services office (Lefler, Saccheti and Del Carlo 2016).
Previous experiences of isolation associated with availing of accommodations
and supports led to participants developing a fear of being treated differently,
being misunderstood, and being isolated from peers (Perry and Franklin 2006).

Negative responses from staff and a perceived lack of autism awareness
among faculty meant participants in a study by Scott and Sedgewick (2021)
were also reluctant to seek supports and increasingly feared being stigmatised
by staff. Accessing accommodations was identified as not being entirely
straightforward in that it necessitated a formal diagnosis and the submission
of documentary evidence, willingness to undergo this process was dependent
on the meaning participants attached to their diagnosis. Campus disability
services including the process of assessment for accommodations and the
accommodations offered were found to be very good and helpful for those
who chose to register with disability support (Perry and Franklin 2006; Lefler,
Saccheti and Del Carlo 2016).

Lee, Osborne and Simoes (2008) compared the performance of students with
a diagnosis of ADHD self-pacing through a computerised test versus students
being paced automatically. In both groups, students were allowed an average
of 90 seconds per question, self-pacing students were not forced to move to
the next question and paced themselves using a clock on the screen, while
automatically computer-paced students were forced to the next question once
the allotted time had passed. Whilst the study found no meaningful difference
in the test scores between cohorts, the findings highlighted the benefit of use
of computerised testing in itself along with the environmental conditions as
described by the participants.

Making UCD a Neurodiversity Friendly Campus
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Conclusion

This scoping review aimed to identify, describe, and appraise the
effectiveness of approaches in supporting engagement of neurodiverse
students in Higher Education. To this end, 60 articles were reviewed. Whilst
the aims of these studies were diverse, a number of commonalities emerged
and were discussed in the preceding sections. The potential positive impact of
peer mentoring and social support was highlighted, as well as the usefulness
of skills training in areas such as time management, writing strategies and
organisational skills. A small number of articles also addressed the potential
role of specific therapeutic interventions for students with ADHD, including
MBCT, CBT, DBT and Coaching. The important role of individualised, tailored
and accessible accommodations for neurodiverse students was evident from
the literature and was further reinforced by studies that highlighted a need
for education, training, knowledge and awareness raising for university staff
with regard to neurodiversity.

However, it is evident from the literature that the evidence to inform practice
is at this juncture very limited. There is very little high-quality research

and even less replication of trials of specific interventions with similar
methodology to allow cross comparisons of intervention components,
resourcing implications and immediate and longer term outcomes.

Moreover, the theoretical framework underpinning many of the therapeutic
interventions is unclear as is the hypothesised mechanism of therapeutic
effect. Furthermore, the lack of robust data to inform interventions directly
relating to learning and teaching within this population is starkly apparent.
Finally, this scoping review demonstrates that while intersectionality
considerations are crucial with respect to neurodiversity, the existing data is
inadequate to inform how best to address the amplified challenges caused by
intersectional disadvantage such as gender, race, and socio-economic status.
As such the clear limitations of the extant scientific literature to inform
interventions in Higher Education relating to neurodiversity, as collated in
this scoping review, together with the obvious needs of this cohort, point

to a compelling need for further research to address this glaring lacuna.
Optimal outcomes can only be achieved with standardised, feasible and
costed interventions demonstrated to achieve efficacy across the full range
of intersectional considerations in higher education settings globally. There is
an immediate need to prioritise this research focus.
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Stage

Section 3 Findings

Mapping the Journey of Neurodivergent

Students and Employees

Authored by Eimear O'Reilly, UCD EDI

Work Package Lead Eimear O'Reilly

This section reports on the outcome of the gap analysis
that was performed with the aim of identifying existing
areas of good practice as well as identifying opportunities
to enhance UCD as a neurodiversity friendly campus. This
approach was recommended by Neurodiversity Hub and a
gap analysis template was explored. The gap analysis was
accomplished by mapping the employee and student jour-
ney respectively against the University’s existing supports
and services, with specific consideration of the inclusive-
ness of current practices, relevant policy, and services in
relation to neurodiversity. The journey of neurodivergent
employees is presented first, along with recommendations
resulting from the gap analysis, followed by the mapping
of the journey of neurodivergent students and the recom-
mendations that ensued.

Methodology

The gap analysis consisted of four elements:

i.  Review of policies and processes, through the
staff life-cycle by mapping the staff journey.

ii.  Review of policies, processes, and strategies
through the student life-cycle by mapping the
student journey.

iii. Stakeholder interviews.

iv. Targeted client-facing focus group with UCD
employees.

Firstly, all relevant staff policies were collated and
reviewed as were all processes pertinent to staff. Next
the staff journey was mapped from recruitment and
interviews through selection and onboarding, reasonable
accommodations in employment, and career progression.
The identified policies and processes were then
considered through the prism of the various stages of the
staff journey.
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Next, all relevant student policies were collated and reviewed as were all processes pertinent to students. The student
journey was mapped through utilisation of the four pillars that structure ‘University for All’ activities, namely:

STUDENT EXPERIENCE

The image shows -
the four main pillars b
in a whole higher

education institution

SCAFFOLDING i
— B

approach:
Pillar 1: Pillar 2:
Programme & Curriculum Student Supports and
Design, Teaching & Services

Learning

FOUNDATIONS

T T

21314
aﬁa

OVERSIGHT

STRATEGIC APPROACH ORGANISATION

Pillar 3:
Physical Campus and Built
Environment.!

Pillar 4:
Information Technology
Systems and Infrastructure

"Pillar 3: Physical Campus and Built Environment is not addressed in this gap analysis due to the completion of a sensory audit in April 2023 as part of this
study. Results regarding the built and digital environment can be found later in the report.

The third element of the gap analysis consisted of
individual interviews with particular employees who
were purposively chosen given their distinct roles

and responsibilities relating to: student and staff
accommodations, access, IT, and equality, diversity and
inclusion.

The fourth and final element of the gap analysis

was a two-hour focus group to gain a more in-depth
understanding of the existing supports, services, and
processes with which neurodivergent employees and
students interact. Outputs from the Making UCD a
Neurodiversity Campus Survey and the qualitative
interviews were presented and areas for development
were highlighted. An invitation was sent to all relevant
personnel and thirty employees opted to participate.
Participants were from:

« T Services

e UCD Estates

«  Schools from across five colleges in UCD
+  Student Advisers

«  UCD Registry

»  Quality Assurance

»  Resourcing

- HR Partners

+ Access and Lifelong Learning

. UCD Global

There were 6 tables, each with a different thematic focus.
Participants were invited to sit at one of the 6 tables
connected to their department or role for discussion at
the focus group. Tables were facilitated by representatives
from the Neurodiversity Working Group and UCD EDI
Unit. Questions were agreed in advance and based on
areas for development in the initial review of gap analysis
data. Participants were invited to discuss the following
themes aligned to their department/role:

«  Strategic objectives that support neurodiversity
inclusion in your area.

+  Existing supports/services that support
neurodivergent employees and staff.

« Recommendations where gaps were identified
aligned to departments.

These themes were explored with participants and
collated by each table leader for further consideration in
the context of the review of policies and practices.
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The collated results from the four stages of the gap
analysis will be outlined below as follows: Firstly, the
employee journey is mapped across;

i) recruitment, selection and onboarding

ii) neurodiversity friendly job interviews

iif) onboarding and induction

iv) accessing reasonable accommodations, and
v) career progression and development.

This is followed by the recommendations arising from
this mapping exercise across the areas noted above. Next,
the results of the student journey mapping are presented
in the context of the aforementioned four pillars which
structure the University for All activities. This section
concludes with recommendations to enhance the student
journey.
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Fig 3.2a Percentage of UCD job applicants with a disability

Section 3 Findings

Mapping the Journey of Employees SIEIEEEREE =

Recruitment, Selection and Onboarding

UCD Policy for Supporting the Employment of Persons
with Disabilities was launched in December 2022. The
term neurodiversity is included in the policy to promote
awareness across the University and to highlight the
responsibilities of managers and employees in supporting
the inclusion of neurodivergent employees. Neurological
traits fall under the disability equality ground in

national and European legislation. Not all individuals
with disabilities identify with this term; however, it is
important to ensure that employees and students can
access the supports they need and are protected under
policy and legislation.

In 2023, over 7% of UCD employees identified as having
a disability via the Employee Self Service with Employee
Self-Service Screen. The highest group of respondents
opted for ‘other disability’ which may capture
neurodivergent employees. The second largest groups
of respondents indicated that they had 1.) conditions
related to learning, remembering, or concentrating

or 2.) psychological or emotional conditions. Many of
these challenges fall under the term neurodiversity. The
employee data collected aligns to the legal definitions
of disability in national legislations and does not
provide detailed information about specific types of
neurodiversity such as ADHD, Autism, Dyslexia.

3% of candidates applying for roles identified as having a
disability during the UCD application process. A statutory
target of employing a minimum of 3% of individuals with
disabilities in the public sector is expected to increase to
6% in 2024. Figure 3.2a shows the percentage of UCD
job applicants who disclosed a disability while completing
an online job application via UCD E-Recruitment from
2016-2023.

Opportunities to request reasonable accommodations
are highlighted to all job candidates in the UCD Guide
to Reasonable Accommodations for Job Candidates and
Employees. All job candidates are also invited to share if
they require any reasonable accommodations as part of
their invitation to interview.

Making UCD a Neurodiversity Friendly Campus
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Neurodiversity Friendly Job Interviews

In traditional style interviews, hiring decisions are often
made based on social performance (Whelpey, May 2023).
This can impact underrepresented groups including
neurodivergent job candidates. Most UCD interviews are
competency-based interviews and may include tasks.
UCD provides a suite of training, videos and resources
from inclusive recruitment and shortlisting to inclusive
interview skills to ensure UCD recruitment panels are
aligning to good practice and equality legislation. To

raise greater awareness and inclusion, UCD reviewed

its resources and information on neurodiversity for
interview panels, hiring managers and job candidates. This
ranged from arranging reasonable accommodations for
interviews, to information for and communication with
interviewees. A neurodiversity interview skills module
has been added to the UCD inclusive recruitment suite

to support UCD recruitment panels. UCD piloted the
Willing Able Mentoring (WAM) programme in 20192. The
evaluation of the pilot 6 month paid WAM internship to
UCD provided useful learnings. Further longer-term pilots
could be explored to support access to entry level roles
such as the 12-month paid programme for early career/
entry level role in the Departments of Agriculture, Food
and Marine and Justice and the Houses of the Oireachtas
Service in collaboration with The Public Appointments
Service for Roma and Traveller communities in 2022.
University for All Academic Internship programmes, an
important feature in developing student employability,
are now in operation across all six colleges.

2 An initiative of AHEAD, WAM is a work placement programme which aims
to promote access to the labour market for graduates with disabilities, and
to build the capacity of employers to integrate disability into the mainstream
workplace.

Onboarding and Induction

University orientation includes information on equality,
diversity and inclusion and accessing reasonable
accommodations. As part of orientation, a ‘coffee and
connect’ event is held, and EDI groups and staff networks
are invited to send representatives to meet with new
employees. An email is sent to all new UCD employees
with information about the reasonable accommodation
process in UCD.

Local induction is included in the UCD Employment of
Persons with Disability Policy highlighting managers’
responsibilities to ensure that all employees in UCD are
aware of the supports that can be accessed via UCD’s
reasonable accommodation process. This is further
emphasised during UCD people managers’ training on
leading disability inclusive teams.
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Accessing Reasonable Accommodations

UCD’s reasonable accommodations process was
developed through the ConnectAbility project which
supports staff with disabilities in the workplace in
relation to disclosing a disability and seeking a reasonable
accommodation. This was an intervarsity project across
seven universities nationally and funded by the European
Social Fund 2007-2013 and the Equality Authority. This
involved engaging with staff through a survey (10%
response rate in UCD) and focus group, and an audit of
policies and procedures.

UCD EDI provides advisory information on accessing
reasonable accommodations. Managers implement
agreed reasonable accommodations with the support

of UCD HR Partners as required. HR Partners also
support employees returning from sick leave who
require reasonable accommodations. It is acknowledged
that some employees may not access reasonable
accommodations through ConnectAbility and that some
supports may be accessed locally by neurodivergent
employees through their managers. For example,
reasonable accommodations such as those which relate
to flexibility, scheduling, and the provision of some types
of assistive technology which are accessible to all staff in
UCD may be provided locally.

The following supports are accessible to all employees
without a request for a formal diagnosis:

+ UCD provides a wide range of career development
training including: organisational skills; structure
and time management; avoiding procrastination; IT
skills and self-care.

+ Ally for Brightspace and SensusAccess have been
adopted as mainstream tools providing alternative
formats to support employees’ preferred learning
media.

»  Workshops and awareness events with internal and
external subject matter experts on neurodiversity
are organised on request e.g., Dyslexia Association
Ireland workshop and AslAm.

Career Development and Progression

Under the UCD Employment of Person with Disabilities
Policy, people managers are responsible for supporting
neurodivergent employees to thrive in their career and
for facilitating their career development and progression.
Neurodivergent individuals will have had mixed
experiences in educational settings and transitioning

to the workplace. Managers can play a significant

role, taking a flexible, structured, and strengths-based
approach to supporting neurodivergent employees.

To support people managers, a half day in-person
training module for UCD managers on leading disability
inclusive teams was developed in 2022 in consultation
with subject matter experts in both disability and
neurodiversity. Awareness training for employees was
also developed as part of this pilot. A neurodiversity
training workshop for HR Partners and Senior Partners
was held in November 2022. Feedback from the focus
group suggested that there is an overall impression that
there is a much greater focus on supporting neurodiverse
students than staff. There was uncertainty about where
neurodiversity fits regarding access to reasonable
accommodations. In addition, participants expressed
uncertainty as to whether those who disclose should be
referred to this process. Participants’ awareness varied
as to how strategic objectives in their Unit support the
inclusion of neurodivergent employees and students.
Some participants identified the broad strategic
objectives relating to UCD Equality, Diversity, & Inclusion
Strategy and saw these as pointing to scope to include

a neurodiversity framework. Other participants felt

that they themselves together with staff in general, are
unaware of how strategic objectives link to their Unit/
School and/or how these might support and facilitate the
inclusion of neurodiverse staff and students. For some
areas, neurodiversity was referred to as a ‘hot topic’ and
driven by national standards. In other areas there was
little awareness or was not deemed as a key priority.

Making UCD a Neurodiversity Friendly Campus
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Section 3 Findings

Focus group feedback, interviews with key stakeholders and review of policy and practices led to the development of the
following recommendations.

Recommendations from Gap Analysis: Employees

Enhance data collection mechanisms to develop
tailored interventions and supports: Investigate if
the Diversity Monitoring Tool on eRecruitment and
Employee Self Service Screen can capture types of
neurodiversity.

Provide neurodiversity friendly local induction
guidance for managers.

Evaluate neurodiversity inclusive information in
recruitment, onboarding and local induction.

Ensure information for job candidates is aligned to
the principles of Universal Design.

Review the ‘Work at UCD’ website regarding
accessing reasonable accommodations, list,
signpost and explain supports for neurodivergent
candidates in this information.

Enhance communication and promotion of
reasonable accommodation process and pathways
for job candidates, employees, and managers.

Raise awareness that reasonable accommodations
are inclusive of neurodiversity.

Use Silktide to review UCD Resourcing website
to align with principles of Universal Design.
Investigate tools which provide accessibility
adjustments to websites and are inclusive of
neurodivergent users.

Continue to promote Reasonable Accommodation
and Leading Disability Inclusive Training for
people managers in UCD. Explore whether further
neurodiversity training is required.

Explore neurodiversity inclusive and flexible
recruitment approaches for neurodivergent job
candidates aligned to international best practices.

Promote assistive technology which is accessible to
all employees in UCD. Consider/explore guidance
for managers and employees to normalise the
provision of some types of assistive technology
locally.

Review Public Appointment Service (PAS) and

UCD Willing Able Mentoring Programme (WAM)
case studies, explore opportunities to develop a
programme for entry level roles for neurodivergent
and disabled people in partnership with ALL.

Develop accompanying guidance for people
managers on strengths-based approaches to
managing neurodivergent employees, flexibility
and awareness on available assistive technology.

Review existing UCD supports for managers and
employees that can be employed in a targeted
manner for entry level roles.

Promote existing supports and approaches for all
staff that can be leveraged/have increased benefits
for neurodivergent employees.

Utilise existing resources, training, mentorship
supports as part of UCD’s membership of external
partnerships for disability and neurodiversity
specific supports.

Review mentorship programmes for neurodiversity
inclusion.

Engage UCD Neurodiversity and Disability subject
matter experts.

Work with People Organisation and Development
to raise awareness about inclusive professional
development for neurodivergent employees.

Review UCD EDI Event Guidelines to ensure they
are neurodiversity friendly

Consider external support such as coaches and
support workers.

Review UCD Orientation to ensure it is
neurodiversity friendly. Invite members of
Neurodiversity Subgroup and Staff network to
connect with new hires during orientation.

Promote supports such as, UMAAP, a 6-week
online programme developed to help adults with
ADHD develop strategies, by ADHD lIreland.
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Mapping the Journey of Students

Neurodivergent students are the largest cohort of
students with disabilities interacting with UCD Student
Disability Service. University figures from 2023/2024
(as of January 2024) indicate that 2,690 students are

in receipt of disability supports from ALL. Figure 3.2b
provides a breakdown of neurodiverse conditions of
students using the Student Disability Service led by ALL.

Disability 2023/24

ADHD/ADD 512
Autistic Spectrum Disorder 314
Dyspraxia 242

Specific Learning Difficulty 903

Fig 3.2b

As outlined previously, the structure of University

for All activities focus on the four institutional pillars
described below, as well as the foundation and
scaffolding components to develop a whole-institution
approach to mainstreaming and inclusion which support
neurodivergent students. The student journey is thus
considered against the backdrop of these pillars.

Pillar 1: Programme and Curriculum Design,
Teaching & Learning

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

UCD Access and Lifelong Learning (ALL) provide a
mainstreaming approach to supporting neurodivergent
students, inclusive curriculum design, teaching and
learning by providing expertise and resources, together
with building capacity across the University to deliver

a student learning experience that is inclusive of
neurodiversity. UCD Teaching and Learning Unit (UCD
T&L) has developed a new inclusive assessment model for
students which is showcased in the good practice section
of this report. Over the last five years UCD T&L has been
developing and embedding an institutional approach to
inclusive assessment at both programme and module
level. This strengths-based approach focuses on removing
some of the potential barriers faced by neurodivergent
students by advocating fairness and flexibility in
assessment approaches that will support all students.

Section 3 Findings

ALL promotes a mainstreaming approach, so students
do not have to seek supports. The Faculty Partnership
Programme is designed to support and accelerate the
implementation of Universal Design for Learning (UDL)
throughout the University. Continued uptake of the
Digital Badge in UDL for staff engaged in teaching and
learning and a new online training, ‘Introduction to
Universal Design Badge’, for all staff is supporting the
campus to meet the needs of neurodiverse students. Over
400 colleagues in UCD have completed the UCD Badge
successfully to date. UDL is also covered extensively in
the T&L Certificate and Diploma Modules, with the UDL
Badge being incorporated across specific modules as well.

Workshops for faculty on neurodivergent student
participation and fact sheets are available on the ALL
website.

The incorporation of UDL provides choices as to how

to engage with and demonstrate learning. In particular,
neurodiverse students benefit from choice of assessment.
Beyond inclusive assessment, UDL provides students with
continuity in how they access their class materials and
quizzes and knowing where to find course information
and timetables.

&N

Pillar 2: Student Supports and Services

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

Orientation

UCD ALL provides a tailored orientation for students

who engage with the Student Disability Support Service.
The UCD ALL Welcome event is delivered before UCD’s
programme orientations and is designed to give attendees
a head start with settling into UCD life, providing
practical information, an opportunity to get to know
other first year students, get used to the campus, find

out what services are available and where to ask for help.
Students are also introduced to their ‘Access Leader’, a
current UCD student from the same or similar programme
who also came through an access pathway. Peer mentors
have been briefed on neurodiversity inclusion and UCD
Estate Services held a workshop with UCD Residences

on Universal Design and communications for staff with
student facing roles.
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A formal diagnosis is required to qu‘a‘lh“y for fundlng -
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from the Fund for Students with Disabilities from the
Department of Further and Higher Education, Research,
Innovation and Science. A needs assessment is provided
which is a legal requirement. The student meets with
ALL for a discussion about supports. Engagement with
the service typically peaks in advance of exams and
after exams. The student is in charge of opting in for
reasonable accommodations.

The number of students seeking disability support from
Access & Lifelong Learning is increasing every year

and this trend is expected to continue. Additional staff
are required to ensure these students receive a needs
assessment and appropriate ongoing support. At present,
all students who have requested a needs assessment to
date have received one along with appropriate ongoing
support. The following supports are provided to students

who have formally disclosed a neurodiverse condition and

engaged in the needs assessment process:

A needs assessment and ongoing support and
advice from the Disability Team within Access &
Lifelong Learning.

ALL-led welcome programme before UCD
orientation is available for students with diagnosis.

Drop-in hours.

Exam accommodations e.g., smaller exam venue,
extra time of 10 minutes per hour, low-distraction
exam venue, noise cancelling headphones.
Classroom accommodations e.g., lecturers
informed of student’s condition if preferred,
permission to record lectures, provision of lecture
slides-the vast majority of lecturers provide

these as part of Brightspace, Assistive Technology
provision and training.

In-person academic skills workshops.

ALL Brightspace Module containing a collection of
resources and workshops relating to all aspects of
student life, accessible at any time. Topics covered
include time management, note taking, avoiding
procrastination and self-care.

| Workshops provided by external experts e.g.,

ADHD Ireland, Dyslexia Association of Ireland (in-
person and recorded where possible).

One-to-one Occupational Therapy Support
(prioritised for first year students with a diagnosis
of ASD). The Occupational Therapists engage in
continuing professional development and keep up
to date with the literature on adopting a neuro-
affirmative approach and intervention strategies
when working with neurodiverse students.

Training provided to faculty and staff raising
awareness of neurodiverse conditions and impact
on college participation via workshops, fact-sheets,
and regular emails.

Workshops are also delivered to student cohorts on
request e.g., Neurodiversity workshop delivered to
students in the College of Science and a workshop
for staff and faculty on supporting neurodiverse
students.

Support groups for students (previously facilitated
an ADD/ADHD Support Group and currently
planning a social support group for students with
diagnosis of ASD).

ALL's service seeks to provide some supports where
feasible to students without diagnosis.

A dyslexia screening service is available for all
students regardless of formal diagnosis. Students
who receive a positive screening are advised

to seek a full assessment with an educational
psychologist. The Student Welfare Fund has
assisted students who have screened positive

and for whom the cost of a formal assessment
would be prohibitive. In addition, ALL now provide
exam accommodations for those with a positive
screening without a full diagnosis. Supports include
alternative exam location and extra time.

Ally for Brightspace and SensusAccess have been
adopted as mainstream tools providing alternative
formats to support students’ preferred learning
media.
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Video for students: How to arrange Disability Supports in UCD

Work Placements
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Access and Lifelong Learning help Schools in UCD to
support neurodivergent students with accommodations
that are required when undertaking placements. A
successful model can be found in UCD Nursing, Midwifery
and Health Systems which has a Disability Liaison Team in
the School to organise a pre-placement visit and support
the student to gain necessary accommodations for their
work placement. ALL works with Schools and Colleges
across UCD to support similar programmes.

Transitioning from UCD into the
Workforce

©000000000000000000000000000000000000000000000000000000000000000

UCD Careers Network has a dedicated Careers Adviser
to support students who are neurodivergent or have
disabilities.

The P2P - Pathways to the Professions is focused on
addressing barriers experienced by graduates at early
career progression in the professions. Using the Law
profession as a test bed, a model of best practice is being
developed, which is applicable to a range of professions,
including Archaeology, Architecture, Engineering,
Medicine, Veterinary Medicine and Social Work.

Pillar 3 Physical Campus and Built
Environment

©000000000000000000000000000000000000000000000000000000000000000

Pillar 3 on the physical campus and built environment is
explored later through the sensory audit in Stage 5 of this
report.

Section 3 Findings

Pillar 4 Information Technology Systems and
Infrastructure
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Pillar 4 of UCD Access and Lifelong Learning Strategy
2020-2024 is to support the development of inclusive
information technology systems and infrastructure. These
systems incorporate the principles of Universal Design,
ensuring that they can be readily accessed, understood,
and used independently.

UCD IT Services have been undertaking a review of IT
solutions aligned to the strategic vision and value of
UCD. “An excellent user experience” is a guiding UCD
principle in decision making about IT solutions. This
principle includes a commitment to user-centred design,
accessibility testing and on-going engagement with
users to ensure an optimal user experience for users with
accessibility needs.

Assistive technology can be of great benefit to
neurodivergent students and employees alike. Students
with neurodiverse conditions benefited from the provision
of lecture recordings during the pandemic. Student
feedback highlighted the importance of being able to
engage with the lecture material as a study/revision aid.
This also assisted students to engage with the material in
whatever environment and time of day worked best for
them.

UCD ALL offers a wide range of digital supports to all
students from Ally for Brightspace, an accessibility tool
allowing students to download in different formats,
change grade line colours, immersive reader for students
so they can read aloud materials. SensusAccess allows
students to convert files into different formats, for
example, where something can be listened to rather than
read. Many of these assistive technologies are of benefit
for all students and employees alike. By mainstreaming
assistive technologies, the onus is removed from both
students and employees, in particular those who are
awaiting diagnosis. In addition, a universally-designed
Brightspace template that can be used throughout the
University is under development.

Making UCD a Neurodiversity Friendly Campus
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Recommendations from Gap Analysis: Students

Increase resourcing to support neurodivergent .

Enhance signage and maps online/physical.

students.

Encourage accessibility training for Faculty and
teaching staff.

Embed neurodiversity in existing training
programmes e.g. Teaching & Learning Certificate.

Mainstream supports in UCD Orientation.
Orientation in UCD could offer a pre-visit for

Explore further research on sensory and quiet
spaces to meet diverse needs. e.g. sensory pods
are expensive and there is a lack of evidence as
to their effectiveness. It is important that any
developments are founded on the understanding
that no one size fits all. There is a need for a
range of options on campus to suit a range of
preferences.

neurodivergent students. Include a tour of the UCD
Library for neurodivergent students.

Address mis-information about required

Review procurement requirements in tenders for
IT systems. Include neurodiversity and EDI in the
assessment for each application by the owners.

documentation, nature of supports, needs
assessment process.

Provide Training for IT Services on accessibility
requirements.

Develop student led UCD society for
neurodivergent students.

Provide lecture recordings: students found this
really beneficial as a study aid.

Review Career Guidance Supports- facilitate career

Provide increased opportunities for neurodivergent
end users and experts to work together with IT
Services. Harness expertise within University

with language and visual expertise relating to
accessibility to co-create more accessible systems.

advisers run events for access students to support
career planning.

Explore ways to reduce time constraints which
force a focus on functionality/turnaround time at
the cost of accessibility.

Module coordinators training regarding supports
for neurodiversity students. y

Promote new Universal Design badge for staff.

Review all systems/web materials for accessibility
and design infographics and workflow systems.

Mainstream training into school and college y
meetings.

Develop visual promotions for training and
reasonable accommodations.

Invest in ways to have adequate systems to safely
invigilate virtual exams as higher exam results
were noted and/or more tolerable exam experience
(at home, comfortable etc) were reported by some
students during Covid.

Continue development and promotion of sensory .
spaces.

Promote sensory spaces via UCD Estates

Engage with neurodivergent staff and students
when developing forms. Online improvements e.g.,
pre-populated forms.

Interactive Map, EDI Map and via orientation for .
students and employees.

Review design of spaces-lighting, heating,
acoustics.

Promotion of digital accessibility and Universal
Design training.Develop principles and checklist to
ensure accessibility and universal design.
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Introduction
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This section presents the results of a University-wide
survey which utilised a Study Specific Questionnaire
(SSQ) designed to explore the knowledge, attitudes,

and experiences of UCD students and staff relating to
neurodiversity. The results for students and staff are
considered as a whole rather than separately (see Figure
3.3a). This approach was chosen to align with the ethos
of the neurodiversity paradigm which considers that all
the coexisting, interdependent elements of a system

in combination serve to create the campus climate. To

be ‘neurodiversity friendly’, the entire system must be
considered as a whole. Where possible, we have indicated
whether responses and/or illustrative quotes are from
staff or students. An overview of the demographics of
survey respondents is presented in the context of their
awareness and knowledge of neurodiversity, followed

by respondents’ experiences of disclosure and services
and supports, as well as attitudes towards reasonable
accommodations in relation to neurodiversity. Perception
of the impact of neurodiversity on career progression for
students and staff is then explored, before concluding the
section with respondents’ views on what the University is
doing well, and changes which could be made to develop
UCD'’s neurodiversity friendly climate. Questions relating
to the built and digital environment are considered with
the sensory audit in Section 2: Stage 5 of the report.
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Figure 3.3a

Methodology

©000000000000000000000000000000000000000000000000000000000000000

The SSQ was developed based on existing questionnaires
designed to explore knowledge, attitudes and experiences
relating to neurodevelopmental difference, in addition

to key issues identified in the existing scientific literature
together with areas of priority identified by stakeholders.
In line with standard questionnaire design methodology,
the SSQ was shared with all relevant stakeholders

for feedback. It was also piloted with individuals
purposively selected to ensure a variety of neurodivergent
perspectives were included. Based on stakeholder

and pilot group suggestions, the SSQ was redrafted

and recirculated. The finalised SSQ took 10 minutes

to complete and included 20 (students) & 23 (staff)
questions across two sections exploring knowledge,
attitudes and experiences relating to neurodiversity in
UCD. Demographic and awareness sections were the
same for students and staff. The remaining questions were
filtered by designation as staff or student. All participants
were asked to identify what they thought the University
was doing well in relation to neurodiversity, and for any
suggestions on how to the enhance the University as a
neurodiversity friendly campus.

Making UCD a Neurodiversity Friendly Campus
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The survey was promoted online to UCD staff and Staff
students for a period of 3 weeks in late January/earl

! per! v I January/early Table 3.3b In which part of UCD do you work?
February 2023 via:

. UCD College of Arts and Humanities 4%
«  Staff and student ezines.
UCD College of Business 3%
+ Infohub. L .
UCD College of Engineering and Architecture 1%
*  Screens distributed around campus. UCD College of Health and Agriculture 21%
«  University social media i.e., UCDSU Twitter, UCD_ UCD College of Social Sciences and Law 12%
EDI Twitter.
Witter UCD College of Science 32%

»  Project team members at a stand in the student

) ) Academic Affairs (Library, IT Services, Registry,  10%
village over the course of 4 days, with the survey

other areas of Academic Affairs.

link and QR code. )

Finance 1%
+  EDI school tatives distributed via school
>CNooT Tepreseitatives distribtited via schoo Human Resources, Safety & Insurance, Legal 2%
email communications.
i o)

The responses were exported from Qualtrics into Aesteerdn e e ier 2%
Statistical Package for the Social Sciences (SPSS) to Global Engagement 1%
complete descriptive statistical analyses. During the data President, Reports and VPs not listed above. 1%

cleaning process responses to open text questions were

extracted for separate qualitative analysis. Student
Table 3.3c Which college are you a part of?

................................................................ UCD College of Arts and Humanities 13%

Demographics UCD College of Business 2%

UCD College of Engineering and Architecture 13%

745 responses were included for analysis, the majority
of which were from students (61%) the remainder being UCD College of Health and Agricultural Sciences 19%
staff (39%). Table 3.3a provides a further breakdown of UCD College of Social Sciences and Law 17%
this based on de5|gnateq ro}e in the U.mver5|ty, followed UCD College of Science 36%
by Tables 3.3b and 3.3c indicating which college or
department respondents were linked with. The most
represented ethnicity was White Irish (65%), the most 2%
frequent age range was the 18-24 category (49%), and
the majority of respondents were female (63%). Figure
3.3b, along with Table 3.3d provide further detail of these
basic demographics on survey respondents. Tables 3.3e
and 3.3f provides a breakdown of selected demographics
according to designated role.

Table 3.3a Respondent Role in University

Staff 21%
Faculty 15%
Technical 2%
Funded Research Contracts 1% @ \White Irish
Student-undergraduate 49% ®  white: any other background
@ Asian or Asian Irish: Chinese
0
StUdent_POStgrad uate 12% @ Other mixed background
@ Asian or Asian Irish: Indian/Pakistani/Bangladesh
@ Other mixed background: Arabic
3 It should be acknowledged that the response rate while in keeping with Black or Black Irish: African
surveys of its sort is low and may not be generalisable. The high percentage Asian or Asian Irish: any other background, Black or Black Irish: any other black
of respondents who identify with the term neurodiversity may suggest a non- background, White Irish Traveller, White: Roma, not listed and prefer not to say

tati le.
representative sampre Figure 3.3b Survey respondent ethnicity/cultural background
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Table 3.3d What is your gender?

Female 63%
Male 27%
Non-binary 7%

Self-declare 0.9%
Prefer not to say 2.6%

Table 3.3e University Role & Gender

What is your Female Male Non- Self-  Prefer

gender? binary declare notto
say

Staff 75% 20% 3% 05% 15%

Student- 58% 29% 9% 0.4% 4%

undergraduate

Student- 66% 24% 6% 3% 2%

postgraduate

Faculty 55% 41% 1% 1% 2%

Technical 65% 25% 5% 0% 5%

Funded 39% 39% 8% 15% 0%

Research

Contracts

Table 3.3f Role in the University and Age

18-24 25-34 35-44 45-54 55-64 65+

Student- 44% 40% 10% 4% 1% 1%
postgraduate

Student- 90% 6% 2% 1% 1% 0%
undergraduate

Faculty 1% 3% 40% 29% 24% 3%
Staff 25% 21% 32% 33% 1% 0.5%
Technical 0% 10% 45% 40% 5% 0%
Funded Research 0% 25% 67% 0% 8% 0%
Contracts

Awareness of Neurodiversity

85% of respondents were familiar with the term
neurodiversity, whilst 46% of all respondents felt the
term applied to them. A breakdown of awareness
according to role is provided in Figure 3.3¢, with
awareness according to gender and ethnicity shown in
Table 3.3g and 3.3h respectively.

Section 3 Findings

undergraduate students 81%
postgraduate students 87%
89%
funded research contracts
1 1 1 1 J
0% 20% 40% 60% 80% 100%

Figure 3.3c Role and Awareness: Percentage familiar with the
term neurodiversity

Table 3.3g Gender and Awareness

Have you heard of the term

neurodiversity before? Yes No
Female 86% 14%
Male 78% 22%
Non-binary* 100% 0%

100% 0%
89% 11%

*non-binary respondents accounted for 7% of all respondents, female
63% and male 27%

Self-declare

Prefer not to say

Table 3.3h Ethnicity and Awareness

Have you heard the term

neurodiversity before? Yes No
Asian or Asian Irish: Chinese 47% 53%
Asian or Asian Irish: Indian/ 77% 23%
Pakistani/Bangladeshi

Asian or Asian Irish: Any other 100% 0%
background

Black or Black Irish: African 78% 22%
Black or Black Irish: Any other 0% 100%
Black background

Other including mixed group/ 82% 18%
background: Arabic

Other including mixed group/ 73% 27%
background: mixed background

Other including mixed group/ 100% 0%
background: other

White: Irish 88% 12%
White: Irish Traveller 67% 33%
White: Roma 20% 80%
White: any other White 89% 1%
background

*See representative percentage of each ethnicity in Fig 3.3b

Making UCD a Neurodiversity Friendly Campus
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When asked to elaborate on what neurodiversity means, participants generally related their understanding to:

1.) diagnosable conditions,

2.) personal experience and

3.) the way in which the brain functions.

Within each of these categories there was high variability with some participants identifying very specific, restricted
parameters and others perceiving the terms as applicable across humankind.

Illustrative quotes are included below:

42

It’s the idea that people
experience and interact with
the world around them in many
different ways, people think,
learn and behave in different
ways and that’s ok.”

Neurodiversity is like living life from a
completely different perspective to everyone
else. While | may have the most issues with
communication and executive dysfunction,
being ND means that | come up with ideas and
solutions that neurotypical would never even
think of. It's like seeing a rainbow where people
see black and white”

To me it doesn’t exactly mean anything, it's
just what | am. When people ask me ‘what
it’s like to be gifted?” | usually respond by
saying Uh, what's it like having two arms
and two legs?”

Neurodiversity to me is a more inclusive term
for people with autism, ADHD etc. and is a way
to shift our views away from looking at these
conditions as an illness and something to be
fixed, and more as a normal variation between
individuals, while also acknowledging the
challenges faced by neurodivergent individuals
living in a neurotypical world”

Descriptor used for individuals

who are not neurotypical ie have a
neurodevelopmental condition such
as ASD, ADHD etc and experience
aspects of life differently and may
struggle with sensory issues etc”

Neurodiverse can be understood in
relation to neurotypical. It is a term used
to describe people whose brain function
is different from what is considered
“normal” brain function.”
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Tables 3.3i, 3.3j and 3.3k illustrate more detail on the
extent of personal experience of students, and personal
and professional experiences of staff in relation to
neurodiversity:

Section 3 Findings

Staff
Table 3.3k

Do you have experience of
neurodiversity in your work with
colleagues or students?

Yes 68%

No 32%

Students
Table3.3i Do you have personal experience of
neurodiversity in your family or friend
group?
Yes, family 15%
Yes, friend group 25%
Yes, both 41%
No 19%
Employees
Table 3.3j Do you have personal experience of
neurodiversity in your family or friend
group?
Yes, family 32%
Yes, friend group 19%
Yes, both 26%
No 23%

Do you have personal experience of neurodiversity
in your family or friend group?

Students Employees
Family
Friend Group
YES Both
NO
Only Only
had no personal
1 9 % 23 % experience of
of students of employees  neurodiversity.

Of the 68% of staff who reported experience of
neurodiversity with colleagues or students; this was

reported to be with students most commonly, followed

by colleagues and lastly both students and colleagues.

Many respondents indicated that they were basing this on

included below:

oooooooooooooooooooooooooooooooooooooooooooooooooooo

66 If we believe neurodiverse includes “normal”,
well then we have all had interactions.”

oooooooooooooooooooooooooooooooooooooooooooooooooooo

66 | believe several colleagues may be neurodiverse”

oooooooooooooooooooooooooooooooooooooooooooooooooooo

66 | haddisclosed my neurodivergent condition
to a colleague who had a similar condition
[withholding name of condition for reasons
of confidentiality]. The opportunity to share
experiences and to know that you are not to only
one working in academia was a great relief. It
can feel lonely sometimes.”

oooooooooooooooooooooooooooooooooooooooooooooooooooo

66 While | have no confirmed knowledge of any
diagnosis students or staff | interact with
have, there are some colleagues that display
behaviours that are very typical of behaviours
associated with Autism or ADHD.”

oooooooooooooooooooooooooooooooooooooooooooooooooooo

66 | have interacted with colleagues who appear to
have noticeable difficulty with empathy or social
skills which would suggest there is some they fall
under one spectrum or another.”

oooooooooooooooooooooooooooooooooooooooooooooooooooo

66 /workinthe assumption that a percentage
of those | encounter in all situations will be
neurodivergent.”

oooooooooooooooooooooooooooooooooooooooooooooooooooo

assumption rather than disclosure. Illustrative quotes are

Making UCD a Neurodiversity Friendly Campus
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Neurodiversity Diagnosis & Disclosure

Yes - Neurodiversity applies to me because of:
When asked if they thought the term neurodiversity 200
applied to them, 46% of all respondents said yes, 34%
said no, and 20% were unsure. It is worth noting that
participants were presented with a list of conditions
typically falling under the umbrella term neurodiversity to

150

aid accuracy of answering. The reasons why respondents 100

thought the term applied to them are illustrated in

Fig.3.3b. 50

Responses to the question of whether the respondent

thought the term neurodiversity applied to them was Y ‘ .

. Previous Se Se Awaiting
further explored according to role (Table 3.3l) and gender Professional  Diagnosis Diagnosis  Assessment
(Table 3.3m): Diagnosis & awaiting

assessment
Fig3.3b

Table 3.3l Neurodiversity and Role

Yes previous Yes self- Yes self- Yes awaiting  Yes-total Not sure No
professional  diagnosis diagnosis diagnostic
diagnosis  and awaiting assessment
diagnostic
assessment
Student- 38% 9% 1% 3% 61% 19% 20%
undergraduate
Student- 42% 8% 10% 2% 62% 15% 23%
postgraduate
Faculty 1% 3% 13% 0% 27% 14% 60%
Staff 10% 1% 7% 1% 19% 27% 54%
Technical 12% 0% 18% 0% 30% 24% 47%
Funded Research 10% 10% 20% 0% 40% 20% 40%
Contracts
Total 28% 6% 1% 2% 47% 20% 34%

Table 3.3m Neurodiversity and Gender

Yes-previous Yes-self- Yes-self Yes-awaiting ~ Total Yes Not sure No
professional diagnosis diagnosis diagnostic
diagnosis  and awaiting assessment
diagnostic
assessment

Female 26% 7% 8% 2% 43% 19% 39%
Male 27% 3% 13% 2% 45% 20% 35%
Non-binary 45% 14% 25% 2% 86% 12% 2%
Self-declare 43% 14% 14% 0% 71% 14% 14%
Prefer not to say 30% 5% 10% 0% 45% 40% 15%
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Table 3.3n and 3.30 below indicate who students and
staff most frequently disclosed to and, importantly,
indicate the number who had not disclosed to anyone
at UCD. Respondents were asked to tick all options that
applied, the tables below indicate how many times each
option was selected.

Table 3.3n Student Disclosure

No. of times selected

Access and Lifelong Learning 99
UCD Student Advisors
UCD Student Counsellors

Personal Tutor

Lecturer
Others* 61
158

*Others included: supervisors, module coordinators, module tutors,
GP, disability centre, UCD psychiatrist & UCD Chaplaincy

Did not disclose to anyone at UCD

Table 3.30 Staff Disclosure

No. of times selected

Human Resources 4

Employee Assistance Service 0

(EAS)

EDI 2

Manager 14
Colleague 23
Others* 8

Did not disclose to anyone at UCD 94

*Others included: manager, colleagues, students, ALL (from time as
student) family members and friends, psychotherapist

86% of respondents indicated a positive experience of dis-

Section 3 Findings

closure. Tables 3.3p and 3.3q provide further detail on the
experience of disclosure according to role and gender:

Table 3.3p Was disclosure a positive experience for
you & role

Yes No
N 16 0
Staff 100% 0%
N 117 20
Student-undergraduate 85% 15%
N 9 3
Faculty 75% 25%
N 37 5
Student-postgraduate 88% 12%
N 3 0
Technical 100% 0%
N 1 1
Funded Research Contracts 50% 50%

Table 3.3q Was this a positive experience for you &

gender

Yes No
N 96 22
Female 81% 19%
N 55 2
Male 96.5% 3.5%
N 23 4
Non-binary 85% 15%
N 2 1
Self-declare 67% 33%
N 5 0
Prefer not to say 100% 0%

Making UCD a Neurodiversity Friendly Campus
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Respondents elaborated on the extent to which the experience was positive or negative. Qualitative analysis of these
open text responses indicated that perceptions of the experience related to the following factors:

1 Access to and provision of
e supports and services

2 The nature of the response to a

e disclosure

1 Access to and provision of supports and services:
[

The perception of a positive experience of disclosure
was related to the extent to which participants felt
supports were easily accessible and implemented
effectively:

©00000000000000000000000000000000000000000000000000 0

66 | spoke to my managers about my neurodiversity
coaching, the assessment process, and my
diagnosis. It was good that my managers had
some UCD policies and procedures to refer to”

©00000000000000000000000000000000000000000000000000 0

66 WithALL, itwasa positive experience for me. |
got access to the OT which has been massively
helpful.”

©00000000000000000000000000000000000000000000000000 0

66 Yes. |was given some helpful tools that help my
experience in UCD. Most notably access to the
app ‘Glean’ which has been the most beneficial
source of help for me since the appointment.”

©00000000000000000000000000000000000000000000000000 0

66 supports that have made the college experience
much more manageable”

In contrast, disclosure was perceived negatively when
access to supports was experienced as protracted,
costly, repetitive, and bureaucratic:

©00000000000000000000000000000000000000000000000000 0

66 The process for making accommodation requests
is byzantine, bureaucratic and slow. All things
that increase the executive overhead something
that is already in short supply for most ND
people”

©00000000000000000000000000000000000000000000000000 0

66 /have been previously diagnosed in the USA, but
when | came here, the paperwork was different
since its a different system. This meant | had to
pay to get re-evaluate but | had to figure this out
on myown”

©00000000000000000000000000000000000000000000000000 0

66 | thought that by telling XXX | would not have
to disclose my neurodiversity to my lecturers
and module coordinators. Instead, | have to
go through the same talk, not only with each
module coordinator, but each lecturer, which
really defeats the point”

©00000000000000000000000000000000000000000000000000 0

66 /have hadan extremely difficult time getting
the support | need. The hoops you have to
Jjump through to get a baseline level of help
is ridiculous. The way the system is set up has
expectations and necessary correspondence
that is very hard for me to adequately interact
with. Especially when | need it most.”

A more mixed or neutral perspective on disclosure
often related to experiences where there was perceived
to be a lack of follow up or a perception that an
individual’s needs were not being met:

©00000000000000000000000000000000000000000000000000 0

(14 Initially but that was three years ago and there
has been no follow-up”

©00000000000000000000000000000000000000000000000000 0

66 /receivedthe information that | required.
However that is now several years ago and it is
disappointing that there was no follow-up”

©00000000000000000000000000000000000000000000000000 0

66 Theinitial... meeting was positive but | did not
receive any follow up or support after”

©00000000000000000000000000000000000000000000000000 0

66 itwas fine...but everything else was left up to me
to figure out. It would have been nice to receive
follow up emails etc”

©00000000000000000000000000000000000000000000000000 0

66 jtwasn't negative, anyway, and it was kind of
useful in terms of alternative exam location
stuff. but i don’t really feel adequately
supported during the term at all despite trying
to ask for what at least seems to me like a thing
that is not super difficult? i want to do “body
doubling” to study, because it helps me to work
with less ADHD problems. but they (xxx) just
directed me to a website (focusmate) that i
already knew about. so not negative but also not
positive, you get me”

46
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©00000000000000000000000000000000000000000000000000 0

14 Generally positive but some were rude or
dismissive when | discussed showing certain
symptoms”

©00000000000000000000000000000000000000000000000000 0

2 Nature of response to disclosure:
([ ]

The manner in which the recipient of the disclosure
responded influenced positive perceptions:

(14

most lecturers have been helpful when i ask for
help. none have outwardly said no, but some
have never responded to my emails”

©00000000000000000000000000000000000000000000000000 0

66 Yes, | encountered people who were
understanding and others who related to the
issues | faced within the academic system”

©00000000000000000000000000000000000000000000000000 0

66 Students just accepted it and moved on” Wholly negative experiences related mainly to

perceived lack of understanding and resultant
unhelpful actions of recipients:

©00000000000000000000000000000000000000000000000000 0

66 /have spoken to some of my colleagues about

my diagnosis and they also reacted well on a
personal level. | think it is beneficial for issues
such as neurodiversity (and mental health) to
be dealt with openly in a work situation if that is
what someone wants...”

©00000000000000000000000000000000000000000000000000 0

66 My tutor is also autistic and as a result we

collaborated on making the classroom more
accessible to my sensory needs”

A more ‘neutral’ experience reflecting participants self-
acceptance and awareness was evident:

(14

14

14

(14

14

©00000000000000000000000000000000000000000000000000 o

It was not really a big deal, just something |
mentioned in passing”

©00000000000000000000000000000000000000000000000000 o

Telling people | have dyslexia. It is neither
positive or negative. It just is. | don’t think people
treat me any differently”

©00000000000000000000000000000000000000000000000000 o

It was neither positive nor negative. | had been
diagnosed when | was approx. 10 years old. As
such disclosing my diagnosis to educational
boards is just a regular part of my life”

©00000000000000000000000000000000000000000000000000 o

It has been entirely neutral, which frankly IS
positive. The response of “Oh, cool, good to
know” and then not treating me any differently
has been refreshing”

©00000000000000000000000000000000000000000000000000 o

I've been openly neurodiverse for years”

Some reported a more mixed experience where they had
found disclosing positive in some ways, but not others:

©00000000000000000000000000000000000000000000000000 0

66 find that students respond really positively to

knowing that their lecturer understands the
challenge of being neurodiverse, | have had
colleagues say they don’t know what it means;
and a couple of jokes about me being clumsy,
but mostly very supportive”

66

(14

(14

(14

©00000000000000000000000000000000000000000000000000 0

Some lecturers have not believed me when | say
I need additional supports for my ADHD. In one
instance, a lecturer/module coordinator refused
to let me have a piece of paper during my online
MCQ exam (which | would need to organise my
thoughts/write down questions | need to come
back to) despite me saying she could watch me
have it and | would hand it up to her at the end
or binit...The lecturer had no empathy for the
situation despite me explaining my diagnosis,
especially as we were in the separate room for
people with additional needs.”

©00000000000000000000000000000000000000000000000000 0

Some lecturers don’t see that neurodivergent
students can miss out a lot if lectures are not
recorded. Even when | attend lectures | have to
listen back a second time because | can’t focus
on the lecturer if there is any kind of noise or
movement in the lecture/tutorial space”

©00000000000000000000000000000000000000000000000000 o

| get the sense that disclosures are not
encouraged in the school where | work; which

is surprising...! | would feel very uncomfortable
disclosing that information to the majority of my
colleagues. This is through no fault of their own,
it’s just that the culture is not there.”

©00000000000000000000000000000000000000000000000000 0

As part of a module, we were asked to handwrite
assignments. | was unable to do this without
difficulty and disclosed to my tutor my diagnosis
andwas told | have to use of a laptop for this
reason. The tutor proceeded to compare me to
her own daughter, who had the same condition
andtell me that | was not affected in the way |
was describing. | was really distressed by this and
dropped the module as | could not work with
that tutor going forward.”

Making UCD a Neurodiversity Friendly Campus
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The benefit of flexibility within a system to allow
support without ‘formal’ disclosure was also
highlighted:

©00000000000000000000000000000000000000000000000000 0

66 /took about 10 months between discussing
with our HR partner and actually formally
disclosing -- the possibility of this middle-ground
is something that should be more publicly
announced. As it stands 'disclosure’ or ‘non-
disclosure’ looks like a hard binary choice, which
can be unappealing at first, for | would guess,
new staff, or in my case, newly diagnosed. When
a person is newly aware of one’s own condition
it can take some time to adjust; reporting it
to authorities doesn’t always feel like the best
first choice. | know it is much different to that
in practice but this was a small part of my
experience.”

Experience of supports and services

All survey respondents regardless of whether they felt the
term neurodiversity applied to them or not were asked

if they had direct experience of engaging with supports
or services within UCD in relation to neurodiversity. 32%
of student and 21% of staff respondents indicated in

the affirmative. Tables 3.3r and 3.3s below indicate the
supports/services that students (3.3r) and staff (3.3s)
identified engaging with. Notably, some staff identified
engagement with Employee Assistance Service (EAS),
although none had indicated disclosing to this service in a
previous question. In addition, some staff listed supports
and services that they accessed during their time as
students, or that they engaged with to support others
rather than to directly access support for themselves:

Table 3.3r Engagement with Supports and Services

Students No. of times selected
UCD ALL 17
UCD Student Advisors 26
UCD Student Counsellors 28
Others* 12

*Others included: AEADS (Alternative Exam Arrangements- Disability
Support), Disability Centre, Exam accommodations, Extenuating
circumstances/extensions

Table 3.3s Engagement with Supports and Services

Staff No. of times selected
EDI 25
HR 5
EAS 4
Others* 35

*Others included: ALL, Student Advisors, Student Welfare, DSS, UDL
badge, ECAC’s psychology support, providing accommodations.

Reasonable Accommodations for neurodiversity

91% of students and 96% of staff thought that
reasonable accommodations should be provided in all
aspects of teaching. Similarly, 93% of students and

94% of staff thought that reasonable accommodations
should be provided in relation to assessment. Staff

were asked an additional question regarding reasonable
accommodations in the workplace, with 98% agreeing
that reasonable accommodations should be provided in
the workplace in relation to neurodiversity. Inthe open
text section, respondents were given the opportunity to
further their responses. When qualitatively analysed,
common themes highlighted by both students and staff in
relation to teaching and assessment, and staff in relation
to the workplace included:

1. Fairness, equality, justice, and inclusivity

2. Staff awareness, education, training, and support

3. Scalability

4. Improving the learning experience (student
responses)

5. Inclusive teaching and assessment strategies
(student responses)

6. Stigma and discrimination (staff responses
regarding the workplace)

48
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1. Fairness, equality, justice, and inclusivity

In relation to teaching and assessment, students and staff
emphasised the role of accommodations in providing
students with equal opportunities to learn and perform to
their potential by ‘levelling the playing field'. Both cohorts
clearly noted the importance of accommodations in the
interest of fairness, and fundamentally, in upholding basic
rights. Staff also specified a need for a more widespread
approach that makes teaching and assessment accessible
for all types of learners rather than merely specific
accommodations for some.

©0000000000000000000000000000000000000000000000000000000

66 canbe incredibly beneficial to students and allow
them to reach their full potential and get the most
out of lectures”

©000000000000000000000000000000000000000000000000000000 0

66 Weshould acknowledge that all students are
different and learn different (Regardless of being on
the spectrum or not) and should strive to enable all
to learn to their full potential”

Staff

©000000000000000000000000000000000000000000000000000000 0

66 Assessments can be particularly distressing for
neurodivergent people because of our tendency
to process and experience things differently
and we should be provided with reasonable
accommodations in order to be able to showcase our
knowledge and talents with fewer limitations”

©000000000000000000000000000000000000000000000000000000 0

66 Assessment should provide environment and
assessment components that recognise the ways
some student can demonstrate their abilities. This
is is done already in lots of ways but can be more
normalised into the overall assessment strategy.”

Staff

With regard to the workplace, the importance of
supporting reasonable accommodations in the context

of providing fair opportunities, ensuring diversity in the
workplace and upholding employee rights was threaded
throughout responses. Illustrative quotes related to
teaching, assessment and workplace accommodations are
presented below:

©000000000000000000000000000000000000000000000000000000 0

66 |t is unfair to assess neurodivergent students
without accommodating for their needs and expect
them to do as well as the other students”

Staff

©000000000000000000000000000000000000000000000000000000 0

66 The beauty of embracing a neurodiverse culture
in the work place would allow us to work to our
strengths and not pigeon hole everyone into working
the same way with the same outputs expected from
arole. It would also bring creativity and colour to
certain roles with different perspectives and opinions
being allowed to come forward”

Staff

©000000000000000000000000000000000000000000000000000000 0

66 Yes-all employers must follow the Equality Act
2010, this isn’t optional. Ethically, there is also an
obligation to address historical disadvantage of
groups such as minorities, those with disabilities
and protected classes. This is laid out in UCD’s EDI
policy, and so reasonable accommodations must be
provided.”

Staff

©000000000000000000000000000000000000000000000000000000 0

66 Jtisamatter of respect and fairness”.

Staff
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Section 3 Findings

2. Staff awareness, education, training, and support

This was a central point that emerged in both student
and staff cohorts. Students particularly emphasised the
need for awareness, support, and education in relation to
teaching, and highlighted a need for staff to have support
in knowing how to facilitate different learning styles in
general, as well as awareness of what accommodations
are suitable for neurodiverse individuals, and how

these can be applied in teaching and assessment. This
was echoed in staff responses, where respondents
emphasised the need to support and educate staff in
facilitating accommodations successfully, and to increase
awareness of what is available. The requirement for
awareness, education, training, and support was mirrored

©0000000000000000000000000000000000000000000000000000000

66 There may be a certain group of students who
may need extensions to their assignments as they
manage their disability. It might also be beneficial in
certain cases for teaching staff to know, e.g. there’s
something that could cause a sensory overload, such
adthe lighting in the room”

©000000000000000000000000000000000000000000000000000000 0

66 Some lectures don't give out there lecture slide
on Brughtspce, or leave it very late so you don't
have time to do the preparations you need as a
neurodivergent student”

©000000000000000000000000000000000000000000000000000000 0

66 Sometimes its hard to know what types of
accommodations are required (beyond the basics
such as extra time, notes in advance etc.)”

Staff

©000000000000000000000000000000000000000000000000000000 0

66 find double lectures particularly difficult,
especially as lecturers often prefer to “power
through” without a break”

©000000000000000000000000000000000000000000000000000000 0

66 7o the best of our ability we should help students
who have learning issues. They can also contact
lecturers directly to ask about any aspect which isn’t
clear. (as can all students) hits difficult to know how
to alter notes and delivery to accommodate some on
with ADHD for example”

Staff

in staff responses relating to the workplace. Many
respondents recognised the importance of facilitating
accommodations but highlighted a need for more
support in doing so. This related to education and training
for all staff in terms of awareness of neurodiversity. It
also related to a need for increased awareness of what
the University can offer those who may need these
accommodations, as some respondents made suggestions
that were in fact already in place. The provision of
universal supports as well as individual accommodations
was emphasised. Illustrative quotes regarding teaching,
assessment and the workplace are presented below:

©000000000000000000000000000000000000000000000000000000 0

66 Again I’'m not sure what the accommodations should
be- but follow the notifications in InfoHub around
accommodations.”

Staff

©000000000000000000000000000000000000000000000000000000 0

€6 Yes - there should be awareness training for all staff
and managers.”

Staff

©000000000000000000000000000000000000000000000000000000 0

66 As part of the staff wellbeing services, there
should be an additional clinic/service provided for
neurodivergent staff members, to be able to speak
to someone about managing their work/career with
regards to their neurodivergency.”

Staff

©000000000000000000000000000000000000000000000000000000 0

“At least discuss with the employee what res
accom might help. Raise awareness of the supports
available, this may encourage some staffto get a
formal diagnosis”

©000000000000000000000000000000000000000000000000000000 0

(19 Certainly. Sometimes the smallest change can have
the largest effect. A useful addition to reasonable
accomodation would be some kind of short, semi-
structured third-party moderated conversation
opportunity service, for key relationships in the
organisation, like a HR partner, line manager ora HR
rep in a unit. Just so you know you can have a frank
and safe one-to-one conversation with the right
people if you needed to.

Staff
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Section 3 Findings

3. Scalability

Whilst respondents were clear on the requirement for
reasonable accommodations in teaching and assessment,
the feasibility of affording accommodations to all
individuals in all circumstances was highlighted as a
concern in both student and staff responses. This was
coupled with the idea that some accommodations are
more readily facilitated than others, with some in reality
proving more difficult to apply. In this context, both
groups identified a requirement for increased resourcing.
The lack of accurate data on student and staff numbers
with neurodiverse conditions was seen as a particularly

©0000000000000000000000000000000000000000000000000000000

66 feel like adequate attention can’t be given to each
individual in large lectures”

©000000000000000000000000000000000000000000000000000000 0

66 My experience is completely the same to that of my
neurotypical classmates, i have been given little to
no additional support to help with the difficulties i
experience in a lecture or lab setting”

©000000000000000000000000000000000000000000000000000000 0

(14 If possible although in some large classes it is
difficult to see how it might be applied, but certainly
in terms of presentation style etc”

Staff

©000000000000000000000000000000000000000000000000000000 0

66 Where diagnosed professionally, and within reason”

Staff

©000000000000000000000000000000000000000000000000000000 0

66 Itis very difficult to provide a perfect
accommodation to all neurodiverse individuals
throughout the teaching period”

Student

©000000000000000000000000000000000000000000000000000000 0

66 /thinkitall differs from person to person so | think it
would be difficult toaccommodate everyone”

©000000000000000000000000000000000000000000000000000000 0

66 s eparate tests are not always helpful and appear to
be the only option”

Student

important consideration in this matter, as without
identification of true levels of need, adequate resourcing
was deemed unlikely. Moreover, many staff highlighted
the need to consider the impact of accommodations at
an organisational level as well as individual when applied
in the workplace. The potential benefit for the team/
organisation as a whole was emphasised, although some
respondents felt that the potential ‘knock on’ effect to
other staff should be a consideration when facilitating
accommodations. Illustrative quotes regarding teaching,
assessment and the workplace are presented below:

©000000000000000000000000000000000000000000000000000000 0

(14 Important to accommodate but also, have to be
realistic about assessment process”.

Staff

©000000000000000000000000000000000000000000000000000000 0

(19 Depends what is included as reasonable but yes if a
condition puts a person at a disadvantage related to
neuro-typical.”

©000000000000000000000000000000000000000000000000000000 0

66 Yesso long as they are still doing their job, carrying
the same workload as other people at their grade
and not harming anyone else.”

Staff

©000000000000000000000000000000000000000000000000000000 0

66 ves. Everyone has so much to contribute and
changing the environment is a much better strategy
with much better outcomes for all involved.”

Staff

©000000000000000000000000000000000000000000000000000000 0

66 by allowing people to embrace who they are and
how their brain and body work to the best will surely
improve how they perform at work and benefit the
whole UCD community.”

Staff

©000000000000000000000000000000000000000000000000000000 0

66 within reason - resentment could be felt by fellow
workers”

Staff
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Section 3 Findings

Additional areas that emerged in students’ open text responses in relation to reasonable accommodations in teaching

and assessment included:

4. Improving the learning experience

Students highlighted the impact of accommodations and demonstrated their clear importance in improving the student
experience. Illustrative quotes from students regarding teaching and assessment are presented below:

©0000000000000000000000000000000000000000000000000000000

66 /was provided with a note taking software that
allows me to record lectures, which makes a huge
difference as | tend to zone out in lectures against
my will!”

©000000000000000000000000000000000000000000000000000000 0

66 Accommodating neurodiverse people benefits them
personally, but also reduces the likelihood of them
disrupting others. Everyone should be capable of
learning by whatever means suit them best.”

©000000000000000000000000000000000000000000000000000000 0

66 Accommodations such as extra time or a reading
interpreter is important for those who have learning
disabilities like dyslexia in all examinations. Separate
exam rooms is also helpful for those who would get
overstimulated in a large exam hall.”

©000000000000000000000000000000000000000000000000000000 0

66 | get additional time during exams and get to take
exams in a smaller group which makes it much easier
to focus when | don’t have the noise of thousands of
students being the only thing | can think of.”

5. Inclusive teaching and assessment strategies

Students highlighted the diverse ways in which they
learn, outlining the requirement to develop teaching
approaches that recognises this more broadly, in addition
to providing specific accommodations for neurodivergent
students. This was also evident with assessment, in that

©0000000000000000000000000000000000000000000000000000000

66 Theassessments should be in different formats
so that students, whether neurotypical or
neurodivergent, they have an opportunity to
demonstrate their ability and competency in the
subject area”

©000000000000000000000000000000000000000000000000000000 0

66 Sinceassessments are a testament of someone’s
knowledge and abilities in their field, and not their
ability to present it in a particular environment,
they should be assessed in the environment that
let’s them best present it. That said, you’re obviously
never going to have a fully “fair” assessment, so
don’t be too hard on yourselves.”

respondents also indicated that assessment methods
across modules should allow the learner to demonstrate
their learning to the best of their ability. Illustrative
quotes regarding teaching and assessment are presented
below:

©000000000000000000000000000000000000000000000000000000 0

66 Teaching is often focused on the idea that students
are functioning at what a lecturer might see as
the neurotypical norm. As someone with DCD, |
would have liked there to be recognition that some
students may process information differently, and
so there needs to be diversity and accommodation
within teaching itself”
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Additional areas that emerged in staff open text responses in relation to reasonable accommodations in the workplace

included:

Section 3 Findings

6. Stigma and Discrimination

Whilst respondents were largely in agreement on the provision of reasonable accommodations, the fear of stigma and
discrimination was identified as possibly preventing access. The need to target negative attitudes was also evident.
[llustrative quotes from staff regarding the workplace are presented below:

©0000000000000000000000000000000000000000000000000000000

(1 Assuming a unified experience across all members
of a workforce will lead to negative experiences
for some people and the absence of visible
accommodations could result in people being less
likely to ask for help.”

©0000000000000000000000000000000000000000000000000000000

66 Yes, again these are a legal entitlements. | expect,
however that due to possible stigma and due to the
otherwise invisible nature of most presentations
of neurodiversity, most staff would choose not
to either seek a diagnosis or inform HR unless it
because absolutely necessary.”

It is worth noting that whilst the majority of respondents
supported the provision of reasonable accommodations
in teaching, assessment, and the workplace, this was not
unanimous. With regard to teaching and assessment,
this related to a perception that performance was not
necessarily negatively impacted by neurodiversity, and
that the provision of accommodations had the potential
to disadvantage the student beyond university.

©0000000000000000000000000000000000000000000000000000000

66 All learning styles should be encouraged regardless
of neurodiversity”

©000000000000000000000000000000000000000000000000000000 0

66 online material is adequate for self-studying”

©000000000000000000000000000000000000000000000000000000 0

66 Insome instances, the disability will not impede
performance in learning”

Student

©000000000000000000000000000000000000000000000000000000 0

66 Inlife everyone will be examined the same so it
shouldn’t be different in college “

©000000000000000000000000000000000000000000000000000000 0

66 Insome instances, the disability will not impede
performance in assessments”

Student

©000000000000000000000000000000000000000000000000000000

€6 Inaccordance with the person’s wishes, but
disclosure of neurodivergent status is a major issue.
Fear of stigma, disbelief, etc.”

©000000000000000000000000000000000000000000000000000000

66 ves, though | think the hardest accommodations
are the engrained ideas about how one ought to
behave, interact, etc., as well as the unspoken rules,
assumptions, codes, and manners that are never
made transparent (unless you accidentally do it
wrong)”

In relation to the workplace, responses emphasised the
importance of staff being aware of neurodiversity and
having a supportive stance rather than focusing on the
provision of accommodations. The need to hire based on
competence while simultaneously providing adequate
individual support was also recognised. Illustrated quotes
from staff and students regarding teaching, assessment
and the workplace are presented below:

©000000000000000000000000000000000000000000000000000000 0

66 | think there is a limit - ND students can use uni as
a safe environment to learn difficult skills gained
through assessment such as oral presentations,
meeting deadlines, etc.”

Student

©000000000000000000000000000000000000000000000000000000 0

6 6 Individuals should be recruited based on their
current skill set and their desire to continue their
development, personally and professionally. They
should be given every assistance to achieve their
goals.”

Staff

©000000000000000000000000000000000000000000000000000000 0

66 Jthinkitis often not a matter of accommodation, but
amatter of awareness and support. A friendly working
environment where people are aware of neurodiversity
will go a long way, without explicit exemptions for
anyone classified in any specific category.”

Staff

Making UCD a Neurodiversity Friendly Campus

53



Section 3 Findings

[

Table 3.3t below lists examples of reasonable accommodations in teaching, assessment and the workplace as outlined
by staff and students including (but not limited to):

Table 3.3t Examples of Reasonable Accommodation

Student examples

Teaching

« Accessible quiet space near
classes

o Permission to record classes

« Lecture notes online and
available before class

+  Recordings with captions

«  Option of online or in class
attendance

Assessment
«  Extratime in assessment
»  Separate exam centre
- Reader, Scribe
»  Allowances for errors
- Extension

o More detailed information
on what is being asked

« Alternate assessment

Staff examples

Teaching

Additional time for completion
of work, group work participation

Ensure teaching content is
available in appropriate forms for
neurodivergent students

Reduced workloads

Providing extra/alternative
learning tools for lecture

Scribes, lecture notes in advance
could be provided

Assessment

Extra time
Scribes

Alternative venues etc could be
provided

Enhancements to exam centres
and delivery of assessment (time
allocation, how students can
take their exam etc)

Small-group/individual
assessments to reduce
distractions

The Workplace

Flexible working, shorter
meetings, quiet workspace, use
of headphones

Helping with the introduction of
visual material, etc

Sensitivity training for
neurotypical colleagues

Allowance to design one’s own
workspace as they please

Option for Zoom meetings

A regular desk instead of hot-
desking

A quiet room for people to take
a break for a few minutes

Ability to use recording
equipment for minute taking

Flexibility in relation to tasks,
access to and navigation of
buildings and systems, mapping
of employee’s strengths onto
projects and tasks which

will benefit most from those
strengths
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Neurodiversity and Career Progression

Section 3 Findings

94% of students and 92% of staff thought that neurodiversity has an impact on students’ future career progression,
while 78% of staff perceived that neurodiversity impacts career progression of staff within UCD. Respondents were
given the opportunity to further their responses in an open text area. When qualitatively analysed, common themes

highlighted by both students and staff included:

Recruitment and selection
practices

Nature of neurodiversity
characteristics

Impact of limited awareness and
accommodations (staff career
progression only)

Making UCD a Neurodiversity Friendly Campus

Stigma and discrimination

Work culture and expectations

Educational experience and
transitioning to the workplace
(student career progression only)
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Section 3 Findings

Neurodiversity and 1. Recruitment and selection
Career Progression

In relation to student career progression, staff and students highlighted a reliance on
Common Themes

interviews as disadvantageous. This was related to concerns regarding performance,
communication, and social skills in interview contexts. Similarly, staff mainly related the
negative impact on staff career progression to traditional methods of recruitment and the

1. Recruitment and
selection practices

2. Stigma and disadvantage these can create for the neurodivergent candidate. Illustrative quotes from
discrimination staff and students regarding recruitment and selection are presented below:
3. Nature of
neurodiversity
characteristics 66 Also social conventions of specific 66 Academicand staff promotions
4. Work culture and rules and expectations for job are based on the ability to ‘fit’ the
' expectations application processes (CVs, Cover commonly shared view of what is
o letters, interviews, handshakes) ‘normal or typical’. We recruit in our
5. Impact of limited will be difficult to nuerodivergent likeness and reward those who look,
awareness anfj people and negatively impact act and behave like us.”
accommodations .
recruitment even though they are
(staff career . ) , Staff
. redundant in assessing a person’s
Progress|onon[y) o . . 000000000000000000000000000000VACEECE C
6 ) [ ability or skills to perform a job (14 it can be difficult for ND people
. ucationa : :
to navigate the promotions
experience and Student viga prom
. application system.
transitioning to the 66 ,
... people don’t understand enough
workplace (student bout it and th i ) Staff
Careerprogression a2 OUt{tan t ePOSItlvee?'mentSIt eece0cecescesccceccsceccscescscescece o
only. can bring to the workplace 66 |t depends but | would say often
Suehi it does. The skills brought by NDs
ettt aaae may not be as recognisable or
66 | cannot talk for everyone, but questioned for enough to have
for me everything related their skillset recognised in the same
to networking, finding a job way. An interview is a very strange
(applications, interviews, ...), environment for anyone but for
myself and my work requires a lot of NDs it can be particularly difficult.
efforts. staff
Student s
ceeveereersessesseeeesessesseseess . ©© [think that recruitment processes
66 Additionally depending on the can be more challenging for some
neurodiversity some people may nuero diverse people.”
struggle to make eye contact fora B
prolonged period of time which can i
make interviews harder and make a
candidate seem less capable in the
interviewers eyes.”
Student
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Neurodiversity and
Career Progression
Common Themes

1. Recruitment and
selection practices

2. Stigmaand
discrimination

3. Nature of
neurodiversity
characteristics

4. Work culture and
expectations

5. Impact of limited
awareness and
accommodations
(staff career
progression only)

6. Educational
experience and
transitioning to the
workplace (student
career progression
only.

2. Stigma and discrimination

Section 3 Findings

The fear and expectation of experiencing discrimination or stigma was identified by
respondents as leading to avoidance of disclosure, which in turn was identified as
preventing access to supportive accommodations and potentially further fuelling
underlying fear and stigmatising attitudes. This related to the career progression of both
staff and students. The lack of awareness regarding neurodiversity was also perceived by
respondents as impacting career progression for students. Illustrative quotes from staff
and students are presented below:

14

14

14

14

©0000000000000000000000000000000000000 o

wonder if disclosing my
neurodiversity will effect my
chances of being employed and
whether worling environments
can accommodate or forgive my
differences.”

Student

I think undiagnosed neurodiversity
and lack of awareness negatively
impacts career progression”

Student

In addition to this, while there is
obviously stringent regulations

on anti-discriminatory working
and hiring practices, you can
argue that neurodiversity may

be a contributing factor to being
excluded from hiring (either by the
hirer/ by the person themselves due
to undervaluing themselves), or
from progression in the workplace
due to insufficient access to
workplace accommodations”

Student

| feel that there is still considerable
stigma attached to ASD and ADHD.
To my knowledge, there are no
accommodations for neurodiverse
staff and probably more importantly
there is no culture of open self
disclosure in UCD.”

Staff

(14

(14

(14

©0000000000000000000000000000000000000 o

Same issues - may be negative
following disclosure - stigma etc.
May also be negative in the case of
non-disclosure - difficulty operating
in neurotypical environment”

Staff

©0000000000000000000000000000000000000 o

Some traits of neurodiversity are
still seen negatively, or difficult to
deal with, and instead of adapting
UCD’s approach, it feels like not
allowing staff to progress is the
easier option for UCD/managers.”

Staff

©0000000000000000000000000000000000000 o

they will be disadvantaged if they
cannot communicate in the way
they are expected to. For instance,
they might be to direct saying

what they think and this might be
interpreted as agresivity. They might
be slow completing task because
they do not fully understand what

it is expected (usually one needs

to read between lines and this is
difficult even for people without any
issue).”

Staff
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Section 3 Findings

Neurodiversity and
Career Progression
Common Themes

3. Nature of neurodiversity characteristics

The impact of neurodiversity on career progression for students and staff was linked by
some directly to the nature of the neurodivergence in that some characteristics were
perceived as more likely to impact negatively on career progression than others. Similarly,
some respondents felt that different characteristics would be associated with different
types of challenges resulting in varying impacts in terms of student and staff career
progression. Others characterised the impact on career progression as just one of the
‘inevitable’ negative impacts of neurodivergence over the life course. In relation to staff
career progression, respondents also highlighted contextual factors and the presence/
absence of an enabling environment as key. Illustrative quotes from staff and students
are presented below:

1. Recruitment and
selection practices

2. Stigmaand
discrimination

3. Nature of
neurodiversity
characteristics

4. Work culture and
expectations €6 /think employers are less likely to 66 it may be beneficial in certain roles,
5. Impact of limited hire someone who is neurodivergent eg roles requiring systems thinking
awareness and as they may see it as something that and strategic thinking”
accommodations holds us back and could make us not
) sagoodafiasameoncwios S
ducational considered normal” €& Depends on factors including
6 F ucaﬁmna Student diagnosis and supports available to
exper'|e'.nc§and the individual”
:[/\Czcli;:;::el rzftt:;i:i 66 Neurodiversity can impact
areer progression motivation and the ability to Staff
only ESIESIGSIEG (4 e s
neurodiversity mean people will get R R A R
IOt.S of work.done in short burs.ts. leading to difficulties completing
This means it may be challenging N e
to work on long-term projects. This - l);ing for new roles mov;ng -
can impact someone’s ability to get new roles” ’
work done over a long time frame
and stick to a project once the initial Staff
motivation has worn off.” (student) Y T SIS
6 T RLCITLECTTECPTS Y DY IPPIOPROR 66 Itcanb.emored/ff/cultfor .
Neurod/vers’/ ty' s all.asp ects neurodiverse people to be confident
ofaperson’s life all the time, 50 in their skills and get involved
therefore again it is going to impact outside of their daily tasks and
their future, not necessarily badly | believe that this can hinder
forall neurodiverse students progress”
but for those who need more
accommodations or who even just Staff
disclose tofuture emp[oyers may cececsssscsstcccsssssscssceccsssssssses o
find it harder to progress further” €&/ treally depends on what type of
employment your working under,
Student which department, and who your
66 Neurodiversity impacts different qucimjgjglf; 'S}niirit’;z:% <:u oglft
parts of your life. Things that most andy ou aet ti/ erfor n€ to the g/est
people think of as basic skills such as Y % st P ’
spelling or listening, remembering ofy ourasi ities. Ot frs operate on
then taking notes, | find difficult. e S B
How could this not impact future Staff
career progress?” 000C066CEEaEI000600000EI0E060000EAN00
d 66 framed by the questionnaire,
Student of course, though the direct
impact of neurodiversity on career
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Neurodiversity and
Career Progression
Common Themes

1. Recruitment and
selection practices

2. Stigmaand
discrimination

3. Nature of
neurodiversity
characteristics

4. Work culture and
expectations

5. Impact of limited
awareness and
accommodations
(staff career
progression only)

6. Educational
experience and
transitioning to the
workplace (student
career progression
only.

Section 3 Findings

4. Work culture and expectations

Respondents identified individual challenges relating to differing neurodevelopmental
conditions as having the possibility to negatively influence career progression. In
addition, respondents highlighted how potentially disempowering, personal perspectives
may influence a person’s expectations and sense of their potential to be successful

in a given career. Respondents also noted that contrary to the assumptions of some,
neurodiversity does not preclude success in careers with the capacity to excel also a
possibility. Respondents also saw the incessant competitiveness integral to some career
pathways as having a more detrimental impact on the wellbeing of neurodiverse people.
When considering staff career progression, respondents indicated that the culture of
academia, might be potentially challenging for neurodivergent staff. Illustrative quotes
from staff and students are presented below:

©0000000000000000000000000000000000000 o ©0000000000000000000000000000000000000 o

66 Assomeone who struggles with 66 As neurodiversity impacts the way
reading and writing my career path a person experiences life, it impacts
will go towards areas in which this is what careers they can have/would
nota large part of my career”. feel comfortable having. This can
Student manifest in not being able to have
ettt et e e aeae o Jobs that impact sensory issues, but

€6 | think neurodiversity will impact can also manifest in being excellent
career choices but | don’t think at jobs that require the ability to do
neurodiverse people are less capable the same rote task over and over
of having successful careers. In many again, in my case.”
cases they are actually more capable S

than neurotypical people.” (student)

©0000000000000000000000000000000000000 o

14 Quite a settled and conservative

Student
e e e aeeet e e e e e e e e aaannnn s process for staff development in the
66 The “rise andgrind” or hustle culture HE sector. Need to do this and that ...
that comes with some careers can be which many will find very difficult to
detrimental to neurodiverse people’s do”
health” Staff
Student oooooo:oooooooooooooooooo'coooooooooooo .
is a pressured environmen
eeeeeeeeeereesensesssassesesnenns . @€ UCDIsapressured t
€6 Pprobably. Academia is heavily - limited recognition of particular
influenced by networking and challenges faced by those who
clientelism” diverge from neurotypical ‘norm”
Staff Staff

©0000000000000000000000000000000000000 o

€6 S0 much decision making is based on
‘personality’ and communication,
which may be a challenge for those
who are neurodiverse.”

Staff
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Section 3 Findings

Neurodiversity and
Career Progression
Common Themes

5. Impact of limited awareness and accommodations

This was highlighted by staff in relation to staff career progression, highlighting the
negative impact of limited awareness of neurodiversity as well as limited awareness of,
and access to, accommodations specific to neurodivergence. This related to incidences
where differences in social interaction and communication style could be misconstrued
or where accommodations were not forthcoming for reasons related to awareness and
subsequent access. Illustrative comments from staff are presented below:

1. Recruitment and
selection practices

2. Stigmaand
discrimination

3. Nature of
neurodiversity
characteristics

4. Work culture and
expectations

5. Impact of limited
awareness and
accommodations
(staff career
progression only)

6. Educational
experience and
transitioning to the
workplace (student
career progression
only.

oooooooooooooooooooooooooooooooooooooo

66 in my unit, there is no particular

attention given to neurodiversity.

| believe that if it would’ve been
brought up, people would be open
to accommodate. However, |am
not confident that someone with
neurodiversity would have the
same chances at career progression
as others.”

oooooooooooooooooooooooooooooooooooooo

66 ves, employees who aren’t

diagnosed/receiving support
might exhibit behaviours that
arent understood by colleagues &
they might, for example, be seen
as ‘rude’ when the realitiy is their
condition may help colleagues
understand their behaviours”

oooooooooooooooooooooooooooooooooooooo

66 /wouldask for more support

systems, more communication
about the support. If ever possible,
and | know this is really difficult in
Ireland, somehow help people to
getadiagnosis?”

oooooooooooooooooooooooooooooooooooooo

(14 if the staff is not provided with

reasonable accommodation, it may
negatively impact their ability to
carry out their tasks, which may
lead to a poor job performance,
limiting their ability to progress.”

N . 4
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Neurodiversity and
Career Progression
Common Themes

1.

Recruitment and
selection practices

Stigma and
discrimination

Nature of
neurodiversity
characteristics

Work culture and
expectations

Impact of limited
awareness and
accommodations
(staff career
progression only)

Educational
experience and
transitioning to the
workplace (student
career progression
only.

6. Educational experience and transitioning to the workplace

Section 3 Findings

This was highlighted by students in relation to the influence on their careers of access

to accommodations and supports during their time in Higher Education. The potential
impact of the loss of accommodations, and particular issues in transitioning to the world
of work, were also outlined as key concerns. When accommodations and supports are
provided beyond Higher Education and into the workplace, respondents thought that the
impact of neurodiversity on career progression may be lessened. In contrast, respondents
indicated that progression can be stifled where accommodations are not provided or
available, both in the University and future workplaces. Illustrative comments from staff

are presented below:

0000000000000 0000000000000000000000000 o

14 If a student doesn’t work well
under conditions without extra
supports they may receive a grade
that doesn’t portray their real
understanding of the subject, which
may negatively effect their chances
of getting a particular internship,
work placement, further education
position or career.”

0000000000000 0000000000000000000000000 o

(19 Ifyou can’t learn to your full
potential how are you supposed to
proceed in the future”

0000000000000 0000000000000000000000000 o

66 /haven't thought about this to any
great level before, but | would
imagine, if someone has been using
accommodations to illustrate
their full potential in college it
may be difficult to get those same
accommodations when trying to
progress your career”.

0000000000000 0000000000000000000000000 o

66 if ppl are accommodated with
learning, they walk out of college
with better skills + knowledge.”

0000000000000 0000000000000000000000000 o

66 Yes/doasall the supports given in
university are all taken away”

14

14

14

000000000000 00000000000000000000000000 o

If students are not given the
understanding, acceptance and
accommodations they need to
excel in school they will likely not
progress to further education. In
the workplace they will require the
same understanding, acceptance
and accommodations if they are to
succeed. | have and will continue to
struggle with trying to maintain a
job in an environment that does not
accept difference. Until employers
are willing to accommodate people
who work in a different way we will
never reach our potential in the
workplace.”

000000000000 00000000000000000000000000 o

...Further more, there needs to be
more innovation and creativity in
different employment sectors that
would support neurodiverse workers
and allow them to be independent
and successful.”

000000000000 00000000000000000000000000 o

It absolutely impacts career
progression. Students who are
neurodivergent are capable but are
often unable to function without
some sort of accommodations

for their job. Often times these
accommodations don’t impact
anyone negatively but allow for
success of everyone.”
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Section 3 Findings

Some respondents indicated that they did not think neurodiversity impacted career progression. This related mainly to
the positive influence of accommodations and the variable level of impact individuals may experience with regards to
neurodiversity. Illustrative quotes from students are presented below:

©0000000000000000000000000000000000000000000000000000000

66 People with neurodiversity will find a workplace and
a job that they can do, they know their limitations
better then some sociology major”

©0000000000000000000000000000000000000000000000000000000

66 because feel as though there is adequate support
out there for those who need it”

©0000000000000000000000000000000000000000000000000000000

66 /nmost cases - no, but in some cases - yes (would
depend on the extent of neurodiversity (i.e mild
vs severe). Severe neurodiversity may be seen as
a ‘barrier’ whereas mild neurodiversity may be
seen as acceptable, or even advantageous for an
employer.”

Student

(14

(14

©0000000000000000000000000000000000000000000000000000000

In this day and age, many accommodations are
being made for students who are neurodivergent.
While | do understand the struggles they may

go through, | do not think that their futures’are
limited because of their neurodiversity. Some
neurodivergent syndromes, such as Tourette
Syndrome, may impact the future careers of some
students due to safety concerns. For example,
someone with high functioning Tourette Syndrome
may need to pass additional medical examinations
in order to be a practicing neurosurgeon (I am sure
there are other elements involved, but this is a
general example).”

©0000000000000000000000000000000000000000000000000000000

if given supports when required.”

Student
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Section 3 Findings

Identifying Successes and Next Steps

Participants were asked open ended questions regarding what they felt UCD is doing well and what could be improved
in relation to neurodiversity. The open text responses were thematically analysed, with themes emerging regarding
positive perspectives, opinions and experiences related to:

r% 1. O@ 2. Eﬂn 30
v ; 2081 e
d I-l l, Inclusivity O Support- . 0o Environment
iR, () accommodations/
services

Inclusivity

Participants emphasised a culture of inclusivity as crucial to the process of developing a neurodiversity friendly campus.
Both staff and students described being optimistic about the fact that UCD had ‘started the conversation’ to increase
awareness and understanding of neurodiversity. Participants identified a range of positive sequelae of this process,
once again highlighting the correlation between increased understanding and normalisation of neurodiversity. This in
turn was noted by participants to link to reduced stigma and fear in regard to disclosure and increased likelihood of
positive engagement with support services and/or access to relevant accommodations. Participants again, as in many
components of this research project, stressed the absolute need to promote a campus culture of belonging rather

than settling for tokenistic gestures of inclusion. Participants also identified a key role for neurodiverse role models
exemplifying to both students and staff the rich benefits of truly inclusive learning and working spaces. Illustrative
quotes from staff and students are presented below:

©00000000000000000000000000000000000000000000000000000 0

66 ...seeing neurodiverse staff excelling in their

profession and being good role models makes me
happy, and feel like | have the potential to achieve
my goals.”

Student

©00000000000000000000000000000000000000000000000000000 0

6 6 | think the culture of UCD is very accepting and |

really appreciate that the topic of neurodiversity
is something that comes up often, as it was always
ignored in secondary school in my experience.”

Student

©00000000000000000000000000000000000000000000000000000 0

66 /think the understanding of neurodiversity is still in

its infancy in UCD (that might just be me). | think it
is great that UCD is promoting the understanding
and acceptance of neurodiversity. Specific events
in UCD to highlight neurodiversity are most
welcome.”

Staff

©00000000000000000000000000000000000000000000000000000 0

66 | believe the dialogue is respectable, the approach

to service and support is similar, and the drive to
expand alongside neurodiverse awareness in society
a noble endeavour.”

Student

(14

14

(14

(14

©00000000000000000000000000000000000000000000000000000 0

The awareness is growing and | think most
academics would be open to providing supports to
neurodiverse students, but it would usually require
specific requests, they wouldn’t automatically be
provided.”

Staff

©00000000000000000000000000000000000000000000000000000 0

Yes UCD have made great strides towards being an
accessible space for neurodivergent students and
employees under it’s EDI policies and introduction
of it’s neurodiversity courses and celebration week.”

Staff

©00000000000000000000000000000000000000000000000000000 0

A lot! | was positively surprised by the supports,
though | may be biased because | actually started
using them. Seeing how much feedback is
collected, it feels like a very friendly & constantly
improving environment. Even if | run into
difficulties, | feel like my concerns will be heard if |
raise them.”

©00000000000000000000000000000000000000000000000000000 0

The conversations started to happen, the
recognition of what it is and how it affect people in
UCD is getting in place even slowly.”

Staff

Making UCD a Neurodiversity Friendly Campus
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Section 3 Findings

Supports-accommodations/services

Students highlighted their positive experience in relation to supports and accommodations, with staff referencing

the provision of supports and services for students as a positive. Students particularly referenced ALL, exam
accommodations, availability of Occupational Therapy via ALL, student advisors, experienced supportive staff,
provision of resources, and counselling. Whilst accommodations for staff did not feature heavily in the responses, some
respondents favourably characterised “working arrangements” as having a positive impact. lllustrative comments from
staff and students are presented below:

©00000000000000000000000000000000000000000000000000000 0

66 Accessand lifelong learning has really helped me in
the form of Occupational therapy appointments”

Student

19 got a cool recordey pen from ALL that records
the lecturer’s voice while i write notes! and i get a
computer and extra time :)”

Student

6 6 | think that students are generally well supported, at
least those who | / my colleagues teach.”

Staff

©00000000000000000000000000000000000000000000000000000 0

66 AlLisa good platform decentralised from
administration, approachable and symbolically core
to the central library in the university”

Student

66 Great itis becomea thing. Students probably have
supports and although staff training could be better
there are trained people to talk to.”

Staff

(14

14

(14

©00000000000000000000000000000000000000000000000000000 0

Availability of Employee assistance programme
(although no personal experience with this but

it is beneficial to have counselling available if
needed) and acceptance of individual differences in
performance”

Staff

©00000000000000000000000000000000000000000000000000000 0

There is a level of awareness via the ongoing EDI
work, and students with forms of neurodiversity can
be identified via the system in a confidential way, so
they do not have to approach a lecturer to request
reasonable accommodations”

Staff

©00000000000000000000000000000000000000000000000000000 0

there is a service in which neurodivergent people
can ask for adaptations only problem is that we
needto call or send an email in order to get the
appointment which is very hard for autistic people.”

Student

64
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Environment

Section 3 Findings

While respondents noted challenges in UCD’s physical environment they also highlighted constructive developments.
For example, the provision of quiet spaces was identified as helpful with a broad range of other specific aspects of the
physical infrastructure, ranging from particular signage to colour schemes, also categorised as having a positive impact.
[llustrative comments from staff and students are presented below:

©00000000000000000000000000000000000000000000000000000 0

Generally there are many quiet and open spaces
around campus to escape to”

66

Student

Outdoor areas such as the Engineering lake is a
calming place to be.”

(14

Student

©00000000000000000000000000000000000000000000000000000 0

I like the bright colours against the grey backdrop
- they’re never too overwhelming, and blend
seamlessly with what nature our campus has to

offer.”
Student

©00000000000000000000000000000000000000000000000000000 0

Respite roominthe library”

(14

(14

Student

©00000000000000000000000000000000000000000000000000000 0

| appreciate the floor signs in Newman, as | often
look down as | walk.”

Staff

©00000000000000000000000000000000000000000000000000000 0

I love the new spaces on campus where you can go
and sit in quiet and decompress from the busyness
of the university...having the woodland to walk
around on lunch is such a tonic for me.”

Staff

©00000000000000000000000000000000000000000000000000000 0

There are spaces on campus, specially in the
new buildings, designed to accommodate
neurodiversity. Some tools in Brightspace also
accommodate for that.”

©00000000000000000000000000000000000000000000000000000 0

Staff

14

14

14

Analysis of the open text responses emphasised areas requiring improvement as well as suggestions on developing a

more neurodiversity friendly UCD. These included a need to:

1.

Increase inclusivity through
awareness raising and
education across the UCD
community

5.

Promote social supports

2.

Promote inclusive teaching
and assessment practices

6.

Prioritise staff support

3. 4.

Widen access to assessment Provide specific
and accommodations individualised supports

7. 8.

Improvements to the digital
and physical environment

Increase neurodiversity
friendly recruitment and
selection practices
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Section 3 Findings

1. Increase inclusivity 1. Increase inclusivity through awareness raising and education across the
through awareness UCD community
raising and education
acrossgthe uCcD Participant responses highlighted a more general requirement to educate and raise
community awarenc.ess among the UCD c.ommunlty, thereby tfackllng stlgma and .dlscrlmmatlon.and

) ) promoting a sense of belonging. The need to provide clear, easily available personalised

2. Prorr\Qte inclusive information on how to access supports-for staff and students was identified as key.
teaching a:d i Once again, the necessity of a continuing dialogue to provide opportunities to hear
assessment practices the neurodivergent voice was seen as fundamental. Illustrative quotes from staff and

3. Widen access to students are presented below:
assessment and
accommodations ....‘................................... o

‘ N 6 6 | think more awareness and support.”This is just one of the

4. Provide specific education is necessary. | still hear encounters | faced yesterday”
individualised supports people using an ableist language -

5. Promote social around campus which | think is due
supports to a lack of education on why this 66 Areal understanding on what would

6. Prioritise staff support language is destructive. actually help by listening more to

Stud our neurodiverse staff and students”

7. Improvements to the tuaent
disital and phvsical S Staff
en%/ironmerlmjty (19 While I can see that UCD is trying to

improve, they still have some ways €6 Have sensory friendly periods eg.

8. Increase to go. I would love to see more focus times when lights are dimmed and
neurqdlvers ity friendly on student neurodiversity in physical unnecessary noises are muted.”
recrurFment anFI design, better accommodations, and
selection practices : Student

more awareness of help available 0000600GEaD00GI0EATEOOAOEIC000CE0G O
(though the Access team does €6 per haps make a panel of
amazingly).” neurodiverse people and listen to
their views? Or take head of the
Student . ”
responses to this survey!

6 6 /'ve never heard that UCD had Student
neurodivergentservices-thishas “ e L L L L L
never been made clear to me until Neurodiverse staff needto know
now. As someone on the spectrum i that they will be supported when it
never would have even looked if ucd is disclosed
had available services like this.” Staff

Student 66 A lot more education and awareness

66 Thereis far more awareness for 'Z:ed to hiﬁ penamong .staf f ‘:10
students than staff. Students have ej’ ar::' § dzto r:acog nise aZ
access. For staff, support pathways ungerstand nowto app ran
are not as clear students and colleagues with

' neurodiversity.”
Sta
“ eeecccccccccccccescccsccccccccccscscnce o
In so.m? aspects yes but | feel the 66 Atthis point, nothing. UCD is
majority of the staff members . S
, far behind other universities in
don’t understand the struggles . .
i i accommodating and welcoming
we as students face with being .
i i neurodiverse students.
neurodivergent, Many a time | have . .
been told “Wh duat Accommodations are dismal and
Ue(f_?g © | enyou gt ré l:z if rom the general attitude from staff and
peop e are expecting that you faculty is still entrenched in the
mastered to write like every other . ”
. stereotypes of neurodivergence.
student. If this is news to you you
need to discuss this with disability Student
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Section 3 Findings

1. Increase inclusivity
through awareness
raising and education
across the UCD
community

2. Promote inclusive teaching and assessment practices

Respondents strongly endorsed a need to promote and develop inclusive teaching and
assessment practices. In line with the clear majority of respondents’ favourable view

of the need for student accommodation provision described previously, participant
responses further underlined how educating staff in more inclusive teaching and
assessment methods was essential. To provide a basis for staff increasing the inclusivity
of their teaching and assessment, increasing staff knowledge of neurodiversity, and
directly supporting staff to support neurodivergent students was identified as critical.
Respondents emphasised that careful consideration is required as to optimal teaching
strategies, assessment choice and type. Finally, respondents stressed the onus on the
University to ensure that assessment methodologies facilitate successful attainment in
a fair and equitable manner. These basic steps were also seen as a crucial mechanism to
significantly enhance UCD as a neurodiversity friendly campus. Illustrative quotes from
staff and students are presented below:

2. Promote inclusive
teaching and
assessment practices

3. Widen access to
assessment and
accommodations

4. Provide specific
individualised supports

Promote social
supports

Prioritise staff support

Improvements to the
digital and physical
environment

Increase
neurodiversity friendly
recruitment and
selection practices

©000000000000000000000000000000000000 o

66 more practical strategies and
training for all teaching faculty how
to support neurodiverse students”

Staff

©000000000000000000000000000000000000 o

14 Training for faculty and staff
in supporting people with
neurodiverse conditions”

Staff

©000000000000000000000000000000000000 o

66 More clarity in how staff should
assess neurodiverse students. Many
recommendations are vague and
essentially require staffto assess
the student’s ability. Most staff are
not qualified to do this”

Staff

©000000000000000000000000000000000000 o

66 moreaccessto full lecture materials
online for students who become
overwhelmed/over stimulated
during the day and need a break and
choose to catch up later,”

Student

(14

66

(14

©000000000000000000000000000000000000 o

Lecturers and tutors should be
more aware of differing needs and
cater to those needs, not just to the
neurotypical students”.

Student

Make group work in assessment
voluntary (I know some people like
working in groups, but the lack of
control and constant socialising
exhausts me and doesn’t allow me
to complete my work to the same
standard as when I’'m alone)”

Student

©000000000000000000000000000000000000 o

How you test students, bulk
memorisation is awful for many
neurodivergent people that have
the skills to excel in their field.
Make group work in assesment
voluntary (I know some people like
working in groups, but the lack of
control and constant socialising
exhausts me and doesn’t allow me
to complete my work to the same
standard as when I'm alone)”

Student
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Section 3 Findings

Increase inclusivity
through awareness
raising and education

3. Widen access to assessment and accommodations

The difficulty in accessing diagnostic assessment as a roadblock to accessing
accommodations was highlighted. Whilst some students have experienced timely

across the UCD access to accommodations and supports and characterised their experience of UCD
community as a positive one, this was not universal. The substantial, negative (particularly as a
2. Promote inclusive barrier to accessing appropriate and timely accommodations and supports) impact of a
teaching and requirement for a diagnosis was also evident, with participants suggesting an important
assessment practices role here for the University. Illustrative quotes from staff and students are presented
3. Widen access to below:
assessment and
accommodations
4. 'Pro'vi.de sRecific 66 /can’t speak for student support 66 Discounts for testing for staff (it is
individualised supports because | am not able to access very expensive to get tested)”
Y €Xp 9
5. Promote social ALL support until | have an official Staff
supports diagnosis which s really hard/
6. Prioritise staff support costly to get.| think it would be €6 . Offer professional diagnosis /
helpful if UCD could assist with the consultation to those students and
7. Improvements to the rocess of diagnoses”. . .
digital and physical p staff thatbelltive that may benefit
environment Student from support.
8. Increasg o 66 Improved supports for students Staff
neurOdlvel’Sltyfl’lendly . ) ©000000000000000000000000000000000000 o
recruitment and V\{hO are awaiting professional 66 Not sureas | have not accessed any
selection practices dlagnos'es. The. road t'O a accommodations yet, as | haven’t
professional diagnosis can be been able to get a formal diagnosis
long, expensive, and in some cases yet.”
traumatic- leaving students unable
. Student
to afford/deal with that process
in the present with no grounds on
which they can apply for disability
supports.”
Student
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Increase inclusivity
through awareness
raising and education
across the UCD
community

Promote inclusive
teaching and
assessment practices

Widen access to
assessment and

accommodations

Provide specific
individualised
supports

Promote social
supports

Prioritise staff support

Improvements to the
digital and physical
environment

Increase
neurodiversity friendly
recruitment and
selection practices

4. Provide seamless access to individualised supports

Section 3 Findings

Participants emphasised the importance of access to dedicated supports for
neurodivergent students that were up to date and specific to the person’s needs, as well
as appropriate to the level of study i.e. from undergraduate through to PhD students.
Participants highlighted that this requires recognition that needs/skills vary at different
points of the student journey and therefore capacity for review of needs should be built
into any system if it is to be of ongoing value. This was coupled with a requirement for a
wholly unified, communicative system that facilitates seamless access to, and ongoing
provision of, supports throughout the individual’s journey. Illustrative quotes from staff

and students are presented below:

©000000000000000000000000000000000000 o

66 Provide better collaboration and
connection between the various
support services (i.e. DSS - Student
Advisers - Schools/College Offices)
that travel with the student
throughout their entire time in
UCD. Better ways of identifying and
tracking students while ensuring
that they do not feel labled or
stigmatized”.

Staff

©000000000000000000000000000000000000 o

€6 | have not been managing
well personally in relation to
Neurodiversity. | find it difficult to
access any information on supports
and find the process of receiving
support intimidating”.

Student

©000000000000000000000000000000000000 o

66 on paper’ there are supports...
However | see them often as
disjointed and not linked up.”

Staff

©000000000000000000000000000000000000 o

66 have specificaccommodations for
PhD students (I have exam and
assignments accommodations
for my disability but as a research
PhD student | don’t have exams
orassignments so | don’t have any
accommodations for me that | can
actually use)”

Student

14

14

19

14

14

©000000000000000000000000000000000000 o

I think the supports for students
with ADHD are sort of dated and
surface level. It seems like they’re
trying to address a list of symptoms
rather than difficulties real
students face.”

Student

I think that system for granting
accommodations to students
should be reviewed to see what
specific supports students require.
In particular, the supports should
be proportional to the severity

of the disability/disorder the
student suffers from, rather than
granting every student the same
accommodations”

Staff

©000000000000000000000000000000000000 o

I think the there are supports but it
is very hard to excess some as there
is no allowance for how broad each
diagnosis is for individual”

Student

In the future, maybe a dedicated
support team for neurodiverse
students.”

Staff

©000000000000000000000000000000000000 o

Reasonable accommodations for
students. Although I think that this
system could be improved to have
a wider scope and large range of
accommodations”

Staff
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Section 3 Findings

Increase inclusivity
through awareness
raising and education

5. Promote social supports

Students highlighted a role for the University in promoting opportunities for social
supports for all level of students including undergraduate, postgraduate and PhD.

across the UCD Loneliness was seen as a pervasive concern, impacting negatively on university life. Once
community again the need to develop mechanisms to combat loneliness and enhance the sense of
2. Promote inclusive belonging within the University was seen as particularly important. Illustrative quotes
teaching and from students are presented below:
assessment practices
3. Widen access to (19 Help meeting people and making 66 havea support group for
assessment and i i .
. friends. As someone waiting on neurodivergent PhD students,
accommodations . .. ,
an autism assessment | find it very Postdocs and other staff (there’s a
4. Provide specific difficult to socialise and make lot of us)”
individualised supports friends mak/ng' my experiencein 66 Might be nice to have some sort
5. Promote social DAL PRI, HABE of space or club for neurodiverse
supports JERENIEDE, very G people to get to know each other
6. Prioritise staff I oo and talk about their experiences.
support 66 s upport groups for neurodivergent Many people probably feel alone
7. Improvements to the staff and students” with their condition, with nobody
digital and physical to talk to except maybe the
environment counsellor.”
8. Increase
neurodiversity friendly 6, Prioritise staff support
:T;Eg;e;:ai:i os While, as noted above, staff respondents were clearly in favour of student
accommodations, they also emphasised the absolute requirement for staff needs to be
equally prioritised, understood, taken seriously, and supported. Respondents noted a
range of approaches which they identified as enhancing the current campus climate in
relation to staff neurodiversity. This included basic steps such as awareness raising and
training. In addition, staff underlined the benefits of flexibility when considering supports
including meeting formats, working hours and most fundamentally flexibility in the
nature of accommodations that individuals access. To facilitate the provision of increased
supports, a need for increased awareness among managers as to available supports and
accommodations was also recognised. Importantly, a need to aid disclosure was also
highlighted. The need to ensure that the process of disclosure was understood to be
safe, ie. would not result in negative consequences for the person disclosing, was also
highlighted. Illustrative quotes from staff are presented below:
66 2 ) Sensitize line managers 3) Ask 66 Awareness raising, manager
Heads of Schools and others to host training on reasonable
meetings in diverse formats” accommodations and
66 Invite col leagues who self-identify neurod’/’verSIty. How to lead diverse
asneurodiverse tospeciythe (S e
supports they personally require to 66 Make all units aware of what kind
discharge their duties effectively, of accommodations are available,
and make it clear that they will include it in the hybrid work policy”
DR egal:sedf orrequesting (14 Hybrid working and flexible hours”
supports.
66 Increase support pathways for
staff.”
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Increase inclusivity
through awareness
raising and education
across the UCD
community

Promote inclusive
teaching and
assessment practices

Widen access to
assessment and
accommodations

Provide specific
individualised supports

Promote social
supports

Prioritise staff support

Improvements to the
digital and physical
environment

Increase
neurodiversity friendly
recruitment and
selection practices

7. Improvements to the digital and physical environment

Section 3 Findings

Both the physical and virtual environment were highlighted by participants as spaces
requiring a neurodiversity focus in development plans. The need for dedicated spaces
was particularly highlighted by staff and students and largely related to the need for
sensory spaces or quiet spaces across campus as well as provision of spaces dedicated
to neurodivergent students and staff. Illustrative quotes from staff and students are

presented below:

0000000000000 000000000000000000000000 o

66 Use more accessible language in
basic processes for registration,

no need for complex terms (could

have the jargon connect to a link

that explains the term in regards to

the process).”

Student

0000000000000 000000000000000000000000 o

66 | havea PhD deskin a large room
which is often very hot and very

bright artificial lights. This means |
rarely go to the School and prefer

to work from home.

Student

0000000000000 000000000000000000000000 o

66 Offer yellow backgrounds online so |

can read easier”

Student

0000000000000 000000000000000000000000 o

6 6 The florescent lights are hell”

Student

0000000000000 000000000000000000000000 o

66 ALL READINGS SHOULD BE

POSSIBLETO EASILY BE READ BY

SCREEN READERS. Dark/night
mode for all online activities.”

Student

0000000000000 000000000000000000000000 o

66 ror staff, less open-plan and more
mixed type office space. More

smaller amenities like cafes, or side
areas that are acoustically friendly
(not dampend, not to live). | know

you can’t change the business
during term time but the amount
of human heave in all places is
taxing.”

Staff

14

14

14

14

14

14

©000000000000000000000000000000000000 o

To have a sensory space to
decompress if having a meltdown.”

Student

more quiet spaces that aren’t
study-centred”

Student

©000000000000000000000000000000000000 o

provision of quiet/sensory areas

for staff and students; greater
awareness of neurodiversity

in relation to the planning of
workspaces and the refurbishment
and building and landscape projects
on campus.”

Staff

©000000000000000000000000000000000000 o

Also, having spaces dedicated to
neurodivergent student, such as
quiet rooms would definitely be
really helpful. If there were any
way to make this exclusively for
neurodivergent student this would
be really nice.”

Student

Also, some of the accessible button
doors are broken, so these should
be checked out more often.”

Student

possibly a sensory safe space room
to give students relief from he
overwhelming environment”

Student
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Section 3 Findings

. Increase inclusivity 8. Increase neurodiversity friendly recruitment and selection practices
through awareness Staff participants highlighted the need to ensure equal opportunities for neurodivergent
raising and education job candidates. This included the provision of training to interview panels to ensure
across the UCD cognisance of barriers in the interview process for neurodivergent staff, as well as
community application processes accessible for neurodivergent candidates. Illustrative quotes from

2. Promote inclusive staff are presented below:

teaching and
assessment practices

> :ledei?nigﬁisjntg 6 6 £nsure ND is taken into account in 66 Make hiring practices more
accommodations recruitment - make the application transparent to help with bias
) . systems easier to manage, or give against neurodiverse applicants,
4. Provide specific people the option to just email in e.g. REQUIRE training for anybody
individualised supports their application with no adverse involved with hiring around
5. Promote social consequences.” inclusive hiring practices, having
supports independent observers on panels to

6. Prioritise staff support help fight unconscious bias”

7. Improvements to the
digital and physical
environment

8. Increase Conclusion

neurodiversity
friendly recruitment
and selection
practices

The survey is the first comprehensive exploration of staff and students nationally
with respect to neurodiversity. The data provides crucial insights into the range of
perspectives and key issues to consider relating to neurodiversity within the UCD

community of staff and students. Furthermore, it allows comparisons between
what is known globally in regard to neurodiversity in Higher Education settings with
what is being experienced directly within our own community, and signposts key
areas for development to enhance and progress the journey towards a world leading
neurodiversity friendly campus.
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Introduction

To facilitate a more in-depth analysis of the UCD
neurodiversity experience, a series of individual interviews
were conducted. This section of the report will present
the findings of these interviews, which have been divided
into a number of themes and subthemes to capture

the diverse experience of participants with respect to
neurodiversity in UCD.

Section 3 Findings
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S

&
sIN- IRELAND. o, o

Qualitative Interviews

Methodology

----------------------------------------------------------------

To ensure that the research was as inclusive as possible,
multiple strategies were employed to reach participants.
All those who participated in the survey had the
opportunity to partake in the interviews. In addition,
there was purposeful sampling with a ‘snowballing’
invitation issued to any potentially interested parties
through identified stakeholders. In keeping with the ethos
of the neurodiversity paradigm, and the clear need to
foreground inclusion in the study methodology, there
were no exclusion criteria. The projected participant
numbers were based on previous literature. 67 people
initially responded to indicate an interest in participating.
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Data Collection

©ec00ccccc000000000000000000 0 ©ecccc0cc00c000000000000000000 cecece

37 interviews comprising 21 staff and 16 students were
carried out. These are in line with typical numbers for
studies of this sort. To ensure absolute anonymity,

no further demographic information was collected.
Interviews took place virtually using the platform
Zoom and were audio recorded. Prior to the interview
commencing, participants were reminded of the audio
recording together with a reminder of the details provided
in the Information Leaflet and review of consent.
Participants were also advised about the confidentiality
of the material discussed. Finally, participants were also
reminded before the interview started that they could
skip any topic they did not wish to discuss. They were
reminded that if they did not feel comfortable either
physically or emotionally they could let the interviewer
know.

The semi structured interviews were shaped by use of a
Topic Guide. The Topic Guide was based on a review of
the literature, together with key concerns identified by
the stakeholder groups. Topics included but were not
limited to: participants’ experience and awareness of
neurodiversity within UCD; their views on, and awareness
of, support structures and their experiences relating

to disclosure and perspectives on career impacts of
neurodiversity. Participants were invited to outline any
other relevant areas which they wished to highlight.

Data Analysis

©e0ccc0cccccc00000000000000000 ©ecccc0cc00c000000000000000000 cecece

The Zoom interview recordings ranged in length from
12-68 minutes. All interviews were saved in audio format
and transcribed. Braun and Clarke’s (2006) phases of
thematic analysis were followed (familiarisation; coding;
constructing themes; reviewing themes; defining and
naming themes). This approach was used due to its
flexibility and established validity. Thematic analysis

is a well-established means of analysing participants’
thoughts and experiences. An inductive approach was
adopted to allow for open exploration of codes and
themes. Firstly, to familiarise researchers with the dataset,
interview transcripts were read in full (HL) and initial
ideas were noted down. Secondly, line by line coding was
conducted, with data of a similar concept grouped into
initial codes. Interrater reliability was ensured through
two open coding sessions with five researchers in total
(BG, HL, TF, SC, DOC), demonstrating high intercoder
reliability across three individual interviews. Codes were
then sorted and classified around a core commonality
and collapsed into potential themes. Saliency analysis of
themes involved consideration of the frequency of data
within the theme, but also included novel data which
were considered of particular relevance in answering the
research question.

Results

©e0ccc0cccccc00000000000000000 ©ecccc0cc00c000000000000000000 cecece

Thematic analysis led to the identification of two
overarching themes, three themes and 12 subthemes.
Four subthemes were identified within each theme as
listed below in Box 3.4a.

Box 3.4a Themes

Overarching Theme Themes Subthemes

Journey Obstacles Stigma
Diagnosis
Minimisation

Status Quo

1.

2

3

4
Mobilisers 1. Accessibility
2. Understanding
3. Flexibility
4. Innovation
1.
2
3
4

North Star
Dialogue
Evolving
Sustainability

Individualisation Destination

74
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In the following section, the key themes and subthemes
arising from the analysis are outlined and illustrated

by select quotes from participants. A schematic of key
themes and subthemes and their interrelationship is also
provided in Figure 3.4.a: Each of the themes identified

in Figure 3.4.a are interrelated. For example, the barriers
to progress (theme 1: obstacles) can be understood

as amplified/decreased by the extent to which factors
which drive and support change are in place (theme 2:
mobilisers). The interplay of these two factors (obstacles/
mobilisers) directly influences the quality of the outcomes
achieved (theme 3: destination). Participants frequently
highlighted their perspective that UCD was on a
neurodiversity journey. This characterisation of a journey
representing the progress/transformation within UCD

in relation to neurodiversity was noted to apply across
themes and subthemes, for example, obstacles such as
stigma and maintaining status quo as well as mobilisers
such as flexibility and innovation, in addition to the
‘endpoint’ of evolving, sustainable change. Given that the
narrative of a journey cut across all themes/subthemes,
it is designated as an overarching theme framing
participants’ accounts. The second overarching theme

Section 3 Findings

identified in participants’ narratives was the need to
foreground the individual in all aspects of this journey, in
many cases reflecting the personal journey, perspectives
and preferences of the student/staff member, intersecting
with the journey of the University as a whole. This can
be readily understood when considering the varying
perspectives and needs of a recently diagnosed autistic
student new to college compared to a student who

has had lifelong awareness and supports versus a
longstanding staff member with a recent diagnosis.

The reality that priorities and needs shift and evolve
dependent on myriad interacting factors including
everchanging personal, professional, and sociocultural
contexts was particularly highlighted by participants
emphasising the prerequisite for individualised
understanding. As such, participants stressed that while
universal approaches are the bedrock of inclusivity and
accessibility, this does not preclude the absolute need
for personal, distinct inputs, the nature of which are
likely to vary over time. As represented in Figure 3.4.a,
this overarching theme of individualisation underpins all
aspects of neurodiversity across the UCD community.

Diagrammatic Representation of Interplay of Themes and Subthemes

Understanding

Theme 1:

Diagnosis
Obstacles

Theme 2:
Mobilisers

Theme 3:

Dialogue
Destination

Sustainability

Individualisation

Fig 3.4a
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Stigma

Theme 1:
Obstacles

Minimisation

Diagnosis

Status Quo

Theme 1: Obstacles

Subtheme i: Diagnosis

While diagnosis was associated with challenges for

both staff and students, the practical difficulties that
arose were different. For example, the requirement

for a formal diagnosis was particularly problematic for
students relative to the concerns experienced by staff in
this regard. This related to a number of factors including
practicalities such as cost and availability of assessment,
together with the negative emotional and financial
impact for those who had to access repeat assessments
to satisfy university requirements. As such, participants
underlined the unnecessary negative impact of having to
meet the university requirement for diagnosis despite in
some cases already having one. The absence of available
assessment capacity within the educational and health
sector was stressed with some participants highlighting a
potential role for the University in the provision of same.
Participants felt there was an onus on the University to
circumvent this unnecessary and burdensome financial
and emotional outlay. In contrast, issues for staff relating
to diagnosis were dominated by concerns relating to the
knock-on impact of diagnosis in respect of confidentiality,
stigma, rights to accommodations and perceptions of
coworkers:

(14

(14

(14

(14

14

14

©000000000000000000000000000000000000000000000000000 0

The bar to get accommodation is insanely high. It
doesn’t acknowledge self-diagnosis is validated
anyway.”

©000000000000000000000000000000000000000000000000000 0

I was already diagnosed with dyspraxia when |
was about five or six. | then had to have a, go to
another educational psychiatrist to get the Dare
because in order to push it enough.”

©000000000000000000000000000000000000000000000000000 0

I guess is often the kind of difficulty when you
have invisible disabilities or kind of invisible
neurodiversity, at times, the aspects of it don’t
feel like kind of justifiable reasons and that
unless they are labelled with something.”

©000000000000000000000000000000000000000000000000000 0

Their [staff] attitude however is that it doesn’t
exist unless they can see it in front of them.”

©000000000000000000000000000000000000000000000000000 0

Because a lot of the time when they would hear it
has a label on it - it made it like, right, yeah, | get
you, | get you, okay, that’s fine.”

©000000000000000000000000000000000000000000000000000 0

And | thought you know it might be good to
get this on paper, or at least get it checked out.
Because you can’t access most of the supports
unless you have a formal diagnosis.”
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Minimisation Theme 1: Diagnosis

Obstacles

Status Quo

Theme 1: Obstacles

Subtheme ii: Stigma

Stigma in its many forms was identified as a frequent
obstacle. Staff and students highlighted that the
consequent fear of discrimination often prevented

people from engaging with the supports to which they
were entitled, leading at times to further stress and
unnecessarily effortful work. Participants also highlighted
the important role of multiple strategies to decrease
stigma including awareness campaigns, staff training, and
increased visibility of neurodiverse staff and students:

14

(14

(14

14

14

14

(14
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©00000000000000000000000000000000000000000000000000 0

But certainly ADHD and the likes of dyslexia are
still stereotyped as illnesses, or disabilities that
make someone a bad worker. And a bad learner.
Andthat’s not a label you want to have”.

©00000000000000000000000000000000000000000000000000 0

If I don’t act in a way that’s been socially
prescribed am | going to end up you know being
with a performance plan in place”

©00000000000000000000000000000000000000000000000000 0

Still a fear of retaliation...if | act a certain way is
something going to happen?”

©00000000000000000000000000000000000000000000000000 0

like it could be weaponised against you for some
things.”

©00000000000000000000000000000000000000000000000000 0

There’s the very true fact that once you’ve
been put in that box, you’ll be very likely to
face discrimination based on it. | would never
disclose my ADHD at work. If | was looking for
supports from a lecturer, | would probably not
name it. | would say need some extra support
with organisation or something”

©00000000000000000000000000000000000000000000000000 0

and there have been students who have been
in desperate need of support but don’t want to
goandget it...they would have a fear of stigma
attachedto it”

©00000000000000000000000000000000000000000000000000 0

If I don’t act in the way that’s been socially
prescribed am | going to end up you know being
with a performance plan in place.”
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Stigma

Theme 1:

Diagnosis
Obstacles

Status Quo

Theme 1: Obstacles

Subtheme iii: Minimisation

Participants described ‘quietly coping’, trying to navigate
challenges on their own, in many cases feeling compelled
to adapt their environment to their needs without
external support. For some, this in turn negated the
requirement for others/’the system’ to acknowledge

and cater to additional needs. This was ultimately seen
to facilitate a ‘downplaying of the problem’ creating a
vicious cycle wherein if there is not seen to be adequate
need, system responses will not encourage disclosure.
This minimisation enacted by self, others and the system
was identified as amplifying struggles and, for some, it
compounded a sense of alienation.

(14

(14

(14

(14

(14

(14

oooooooooooooooooooooooooooooooooooooooooooooooooooo

Because of my dyspraxia it meant that | didn’t
really have as much of a ground to stand on with
this and it was a very kind of slow process, And
kind of looking back and saying yes, | wish | had
asked for help a lot more often and rather than
just struggling in silence.”

oooooooooooooooooooooooooooooooooooooooooooooooooooo

So I think there are a lot of people who are silent
about this and they are coping by things that
they shouldn’t be coping about.”

oooooooooooooooooooooooooooooooooooooooooooooooooooo

That is all the mask, that’s the mask, that is how
| push away the chaos, that is my actual internal
state, by organised my external environment.”

oooooooooooooooooooooooooooooooooooooooooooooooooooo

Things that are extremely uncomfortable

I have masked to pretend that | am feeling
comfortable with the situation even when | am
not. And suffering the consequences because
(laugh) everything has a price in the end and it
has a huge toll”

oooooooooooooooooooooooooooooooooooooooooooooooooooo

You develop these kind of compensatory kind
of adaptations that help you get through and
negotiate the world of work. But they don’t
mitigate it completely.”

oooooooooooooooooooooooooooooooooooooooooooooooooooo

They are working from home. Or they are taking
a four day week, or whatever. But the reason for
that is not because they want to stay home or not
be in UCD. The reason for that is that that is their
coping mechanism for neurodiversity you know.”
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Stigma

Theme 1:
Obstacles

Minimisation Diagnosis

Theme 1: Obstacles

Subtheme iv: Status Quo

An atmosphere of inertia at every level of the system
was identified by participants as a major obstacle to
progressing the innovation required. Myriad issues were
considered against this backdrop relating to factors as
disparate as the built and digital environment to teaching
and assessment. Siloed systems across the University
‘which seemed not to talk to each other’ were deemed
to mitigate against efficient action both at individual
and organisational level. One of the most fundamental
negative impacts of this was that it was seen to make the
journey to access required supports for both staff and
students unnecessarily cumbersome:

(14

(14

(14

(14

(14

(14

(14

(14

(14

(14

(14
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There can be for example a lack of clear
instructions, there can be a lack of awareness
for sensory issues, sensitivity to light, noise,
heat. There can be a lack of concern or even
awareness with regards to crowds, noise, all
these things.”

©00000000000000000000000000000000000000000000000000 0

I think there’s a big deficit in the employee
supports, you know the counselling supports |
think could be really helpful for people.”

©00000000000000000000000000000000000000000000000000 0

| was wondering if there was actually particular
staff supports and | didn’t find it quite easy to
ﬁnd. nn

©00000000000000000000000000000000000000000000000000 0

But I suppose as a PhD student, | suppose those
accommodations, the other accommodations
that | had for my masters. They’re not really
applicable to me anymore. And certainly not from
| suppose more of a staff perspective either.”

©00000000000000000000000000000000000000000000000000 0

And you know in the same way | suppose, you
know obviously our institutions are predicated
on some ideal student and ideal professor”

©00000000000000000000000000000000000000000000000000 0

Because those systems (portals)are not,

they’re not friendly...especially for people with
executive dysfunction...l would almost go so far
as to say they are hostile to use.”

©00000000000000000000000000000000000000000000000000 0

It felt like they had to go out of their way, it
wasn'’t just a done thing, it always felt like | had
to go out of my way, | had to contact somebody
else at the Centre or to get a laptop.”

©00000000000000000000000000000000000000000000000000 0

Slides is a big thing, you know just white
background, black font is horrendous for anyone
to look at, its horrendous for us to look at when
we don’t have a specific diagnosis. But to try

and actually pay attention to it when you’re
constantly barraged with sensory input that you
can’t quite filter, is horrible.”

©00000000000000000000000000000000000000000000000000 0

I can kind of be quite sensitive to light and
brightness. And there’s a lot of, a lot of the
rooms there, the tables are all white and the
walls are white. And the lights are those kind of
big sort of factory style ones. So it’s extremely, |
find that quite difficult.”

©00000000000000000000000000000000000000000000000000 0

It’s a case of me having to adapt to them as
opposed to trying to force them to be whatever |
expect them to be.”

©00000000000000000000000000000000000000000000000000 0

I think that power tends to assume that if
you don’t complain everything is ok. | think
we need to ask people to complain without
consequences.”
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Understanding

Theme 2:

Accessibility Mobilisers

Flexibility

Innovation

Theme 2: Mobilisers

Subtheme i: Understanding

An expectation that all staff understand the

basic concepts of neurodiversity and attendant
accommodations was seen as essential. However, it was
deemed crucial to move beyond this modest obligation
with some participants further highlighting the dangers of
tokenistic ‘understanding’/actions. The value of authentic
understanding was highlighted. To be deemed ‘authentic’
participants saw coupling action to understanding as

key. That is to say, moving beyond a focus on ‘awareness
raising’ at organisational level to enacting change and
ensuring staff and students are ‘met where they are

at’ at an individual level. ‘Feeling seen and heard as an
individual’ was deemed particularly significant. Similarly,
the understanding that differing needs required different
types of approaches was seen as paramount. A capacity
for flexibility at an individual and organisational level was
understood to be central to this process:

(14

(14

(14

(14

He organized a meeting with all of us and he was
just like, you know, if you need any, like if there’s
any problems you can come and like talk to him
and | foundthat really helpful and I did do that.
So having that sort of academic like, you know,
relationship was really good.”

It was such a smooth process and every member,
it felt like they actually cared, which was a really
kind of welcoming part, it made it much easier,
it’s the feeling of, | actually care about this
person, I'm actually willing to be here to help,
it’s not like another day or it’s like every person.”

If its part of the counselling service you know
they might be able to have more of a file on you,
you know what | mean they could keep track of
how you’re progressing and things like that.”

Or having someone check in on the people who
are maybe struggling to see how they’re doing”

Yea I'll say the, any teaching staff have always
been brilliant. That’s always been where | get
the most support and have felt you know that
it’s made the biggest difference in my ability to
participate you know.”
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Understanding

Theme 2:

Mobilisers Flexibility

Innovation

Accessibility in all its forms was seen as indispensable

by participants. Within this consideration, participants
highlighted issues relating to multiple facets of
accessibility including: the built and digital environments,
access to diagnostic processes, supports and services
and the development and enactment of policies and
procedures to underpin these processes. Moreover,
access to the University itself and the inadequacies of
the processes to support student access (such as DARE)
were emphasised together with staff recruitment. These
dimensions of accessibility were seen to impact staff
and students differently. However, easy to access,
approachable and responsive systems that have capacity
to meet the person where they are at (as was also a
critical component of authentic understanding described
above) were deemed to be essential by all. In addition,
there was a strong sense across both staff and students,
that accessibility is predicated on making information
more readily available across the UCD community (and
indeed the broader community to attract neurodiverse
students and staff). Furthermore, the adequate resourcing
and design of systems to support accessibility across

all its facets was deemed fundamental. Participants
highlighted experiences characterised by inaccessibility
to illustrate both the challenges this caused, as well

as demonstrating the benefits of ensuring systems are
accessible in practice to all users.

(14

(14

(14

(14

(14

(14

(14
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©00000000000000000000000000000000000000000000000000 0

It felt like they had to go out of their way, it
wasn’t just a done thing, it always felt like | had
to go out of my way, | had to contact somebody
else at the Centre or to get a laptop or to.”

©00000000000000000000000000000000000000000000000000 0

We need and expect to be active towards this
particular cohort before they even come on
campus, to say we are absolutely adhering to
the needs that you have. And that we absolutely
welcome you as one of our students.”

©00000000000000000000000000000000000000000000000000 0

Even a courtesy email, even at the start of like
each, the first lecture of the semester saying,
hey, if anyone has any aspects that they’re from,
you know, someone who’s possibly at the Maths
Centre or, you know, whatever, getting supports
from that, if you need any help, let me know, you
know.”

©00000000000000000000000000000000000000000000000000 0

One of the things we could do exactly is invite
those neuro diverse students for individual tours
and let them feel comfortable straight away.”

©00000000000000000000000000000000000000000000000000 0

The main thing | took away from it was how open
they were, it was a central location in the library,
it’s a very central place on campus, it wasn’t
halfway out, like somewhere on the campus so
it’s very awkward to get to.”

©00000000000000000000000000000000000000000000000000 0

It is my belief in accessibility that like anybody
who’s neurodivergent and the accommodations
we give to them should be universal.”

©00000000000000000000000000000000000000000000000000 0

That there is in a way almost a universal design
message for those people and that they do not
have to seek out support, that the support is
builtin.”
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Understanding

Theme 2:

Accessibility Mobilisers

Innovation

Theme 2: Mobilisers || TR

Subth iii: Flexibili €& | think it would be good to have maybe
ubtheme ii: Flexibility somebody, whether its in kind of the counselling

Participants highlighted that a truly effective organisation services or the kind of wellbeing team that

by necessity would be nimble enough to respond to both maybe has a little bit more education and

the changing sociocultural context of neurodiversity as training on people with neurodiversity.”

WE”. aS to Indlvidual need' Flexibllity to indiVIdual need oooooooooooooooooooooooooooooooooooooooooooo seceeces
66 Ssome students would prefer to engage with us

once again was identified as integral to a truly authentic

neurodiversity friendly campus. virtually, that’s again one of the features that

we’ve learned through the pandemic, is that

we maintained the ability that students when
they’re meeting a Careers Officer can select, do
you want to do this by Zoom, do you wanna do
this by, in person.”

€6 Buteventohavea diversity of assignments |
think would be very helpful for people. Because
it’s this universal design thing you know. If it’s all
essays and the people who do well are going to
be ones who are good at essays.”

66 70 have some way of where can engage with
things on their own terms. While still having the
possibility of structure as needed is helpful”.
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Understanding

Theme 2:
Mobilisers

Accessibility Flexibility

Theme 2: Mobilisers

Subtheme iv: Innovation

Integral to the requirement for organisational flexibility,
participants stressed the need for innovative approaches
to neurodiversity. While participants underlined their
understanding of how large institutions can be slow

to enact change, the organisational capacity to react
dynamically to a changing landscape was identified as

critical to the process of becoming neurodiversity friendly.

COVID was identified by participants as an exemplar of
how major change can be enacted quickly and effectively
when conditions make it necessary, and motivation is
sufficiently high. Innovation in relation to developing
adaptable, reactive processes was also highlighted by
participants. This related to a need to streamline the
extenuating circumstances process to avoid unnecessary
barriers within the system, improve information

sharing and to enhance accessibility to avoid additional
unnecessary pressure on students endeavouring to access
extenuating circumstances at points of significant stress.

(14

(14

(14

(14

(14
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©00000000000000000000000000000000000000000000000000 0

During the pandemic | think UCD stepped up and
in terms of its HR policies.”

©00000000000000000000000000000000000000000000000000 0

Whereas if you think about it we were a lot more
accommodating, you know during Covid. And
that was good for neurodivergent people”.

©00000000000000000000000000000000000000000000000000 0

Sense of direction is a real problem for me. So
someone gives me directions and | know looking
at them I've already lost you. They had green,
blue, yellow and red things stuck on the ground,
so someone said just follow the blue one, that
was great.”

©00000000000000000000000000000000000000000000000000 0

I think, | think a lot of people have become
aware of this through COVID, whether by simple
because of the change in conditions and then
the change back to so-called normal conditions,
we’ve had a way, we've had a chance to step out
andstep in”.

©00000000000000000000000000000000000000000000000000 0

I think also given Covid, there was a lot of
attention paid to how to best integrate with
everyone’s lives you know.”
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Theme 3:

Evolving
Destination

Dialogue

Sustainability

Theme 3: Destination

Subtheme i: North Star

Participants highlighted distinctive aspects of their UCD
experience which they saw as extremely supportive

and positive, illustrative of where they thought the
University should aspire to be for all staff and students.
As such, these encouraging experiences, in addition

to the multiple examples of innovation, best practice,
individual leadership and commitment across the
University community, were seen to represent a beacon
of the possibilities of UCD'’s neurodiversity journey both
within and beyond its campus. Participants saw authentic
inclusivity for all as essential to the University’s capacity
to act as a North Star and again highlighted what they
saw as crucial to this process, i.e., moving beyond an
awareness-raising phase and prioritising actions.

66

(14

66

(14

66

oooooooooooooooooooooooooooooooooooooooooooooooooooo

It was very welcome coming to UCD and
especially with the Access Programme and
working with the Access leaders and things
andthen even just like how it was just sort of a
common thing, it was just the done aspect of it,
.... you know, and like that was a really kind of
welcome aspect of it.”

oooooooooooooooooooooooooooooooooooooooooooooooooooo

It’s the feeling of, | actually care about this
person, I’'m actually willing to be here to help,
it’s not like another day or it’s like every person,
they feel very eager to kind of help and things,
which is very welcome

oooooooooooooooooooooooooooooooooooooooooooooooooooo

All my experiences with the Access have been
really positive, especially because I... you can
just pop in, ask one of the staff or something
and be gone in five minutes...it was such a
smooth process and every member, it felt like
they actually cared, which was a really kind of
welcoming part, it made it much easier”

oooooooooooooooooooooooooooooooooooooooooooooooooooo

I then went to the Access Centre and one of
the staff there and they talked through all the
aspects of it...like it was a very kind of different
experience being asked, hey, what supports do
you need, being given to you, you know.”

oooooooooooooooooooooooooooooooooooooooooooooooooooo

I haven’t even mentioned the student advisors
were very, very helpful for me as well. In
undergrad and in the masters. | think they’re
exceptionally helpful because they are people
who have that institutional knowledge about
what goes where.”
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North Star

Theme 3:

Evolving
Destination

Dialogue

Sustainability

Theme 3: Destination

Subtheme ii: Sustainability

Participants highlighted that sustainability was key

to success in the design and implementation of any
neurodiversity initiatives. This was reflected across
multiple aspects of the University experience - for
example, supporting staff and students at key transition
points such as entering and leaving University. Many
participants also highlighted that effective support
must be both flexibly and consistently available to
students and staff throughout their time within the
University. To underscore this point, many participants
contrasted their initial positive experiences of supports
with disappointment at lack of follow-through and
maintenance of supports thereafter. Participants
emphasised that sustainability was predicated on the
adaptability of the system and scalability of the support:

Section 3 Findings

66 | guess it is something that | do think about
sometimes about life, there isn’t an Access
Centre after college.”

66 /'ve hadall these supports and I've never had to
worry about spelling, but then in real life, like
you do, like if you send an email and it’s got, and
it’s spelled incorrectly, people judge that or, you
know.”

66 Outside of UCD a different story altogether you
completely keep quiet about it if you have just
deal with it”

1 Before university | suppose the main thing that |
struggled with in, when | got into college, which
I mean | struggled with during secondary school
as well, was the social side of things. So | found it
extremely difficult to make any friends.”

66 Would be if there was some kind of like support
network or something. | suppose that’s one
thing that | would've found really helpful in my
undergrad as well. If there was some sort of a
group of people who were, or weren't registered
with the disability office. Who maybe were
struggling to make friends and would like to
make friends with other people.”
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North Star

Theme 3:

Evolving
Destination

Dialogue

Sustainability

Theme 3: Destination

Subtheme iii: Dialogue

Participants emphasised that open dialogue was a crucial
element to creating a neurodiversity friendly campus.
Effective communication about neurodiversity was seen
as having huge potential including reducing stigma,
increasing awareness, normalisation and driving authentic
change. Participants outlined a variety of mechanisms
which could be developed in the University to support
constructive ongoing dialogue on neurodiversity.
Participants delineated differing structures depending

on the identified aim of the discourse. For example, at
the organisational level, participants underscored the
value of developing university-wide feedback systems

to allow staff and students provide constructive input

to an evolving process of change, thus ensuring the

voice of those most directly impacted was central.
Ensuring the centrality of the voice of neurodiverse staff
and students to any policies/practices impacting the
community was also deemed critical to enhancing the
quality of the outcomes achieved. Participants further
highlighted the benefits of providing opportunities

for knowledge exchange within specific groups, for
example HR and teaching faculty. Finally, the process

of enhancing normalisation and a sense of belonging
among neurodiverse staff and students was repeatedly
emphasised as enormously valuable with the formation
of relevant staff and student networks seen as key to this
development:

(14

(14

(14

(14

(14

©00000000000000000000000000000000000000000000000000 0

and yet unless somehow we can have a
conversation about this, if it’s possible to ignore
these things, that is the hurt, not that | want to
be differentiated or that -. They say inequality
that giving everyone the same is not always, is
notequal.”

©00000000000000000000000000000000000000000000000000 0

Maybe having some sort of like neurodiverse
panel, like panel discussion or something like
that of graduates. Or later year students. So that
kind of first years will be like, okay no | can do
kind of...”

©00000000000000000000000000000000000000000000000000 0

Yea and | guess maybe for the counselling
service to | don’t know how they know about
neurodiversity. And how neurodiverse people
interact and how that differs to neurotypicals,
but maybe if they were kind of a bit more aware
there”.

©00000000000000000000000000000000000000000000000000 0

I think there should be a module on
neurodiversity for people managers, | do, where,
and [ think in that module maybe there should
be some neurodiverse people that that they
could meet.”

©00000000000000000000000000000000000000000000000000 0

But then that’s missing for somebody that |
manage, who | work with. Not knowing how best
to support them, if they need certain supports or
even how to bring that up would be really, really
helpful.”

©00000000000000000000000000000000000000000000000000 0

...but I think at the moment the neurodiversity
aspect is lacking. In the sense that it would be
good to have you know some kind of advocacy,
sensitisation and those kind of things.”
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Theme 3:

Dialogue
Destination

Sustainability

Theme 3: Destination

Subtheme iv: Evolving

Participants recognised the many ways in which iterative
change relating to neurodiversity is apparent across

the UCD community, from simple awareness of the
term neurodiversity to the adaptations of the built
environment already in place:

(19 They might look at things as fads or the
emergence of oh everybody has ADHD”

66 Once you become sensitised to a topicora
term. You become more aware of it in your
surrounding as well.”

66 /am conscious | needto up my own game in
terms of developing my knowledge around
neuro diversity.”

(14 I suppose then even from a staff perspective as
well. Like | mean if there was some sort of group
of neurodivergent academics or something.
Because | suppose the way it is now | suppose it’s
kind of. | don’t really see many people talking
about it."

66 /dothink the university could make it easier for
staff and students to have the conversations, to
access supports, to get the information.”

66 Weneedand expect to be active towards this
particular cohort before they even come on
campus, to say we are absolutely adhering to
the needs that you have. And that we absolutely
welcome you as one of our students.”

Section 3 Findings
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66 Ssome students would prefer to engage with us
virtually, that’s again one of the features that
we’ve learned through the pandemic, is that
we maintained the ability that students when
they’re meeting a Careers Officer can select, do
you want to do this by Zoom, do you wanna do
this by, in person.”

©00000000000000000000000000000000000000000000000000 0

66 Thereisatrendin UCD to move everything into
open plan offices and | just think, | don’t know if
that’s a good idea.”

©00000000000000000000000000000000000000000000000000 0

€6 ...but/think at the moment the neurodiversity
aspect is lacking. In the sense that it would be
goodto have you know some kind of advocacy,
sensitisation and those kind of things.”

The constructs emphasised within this subtheme in

many ways mirrored the overarching theme of a journey
towards an aspirational outcome (a truly neurodiversity
friendly campus), albeit with subtle distinctions.
Participants again noted that sociocultural factors are
influencing the current, and will likely influence the future,
characterisation and acceptance of neurodevelopmental
conditions, framing the concept itself as evolving. Echoing
an evolving appreciation and awareness of neurodiversity,
participants outlined that expectations of how their needs
would be met and accommodated were likely to evolve
over time. Participants also highlighted how progress

may be incremental at some stages of this evolution, and
more dramatic at others, with the COVID pandemic again
cited as an exemplar of how change can be accelerated

in extreme contexts. Finally, participants pointed to the
need for a constantly evolving ‘destination’ or endpoint;
that is to say, as the context of neurodiversity within UCD
shifts with likely growth in staff and student numbers
over the next number of years, together with increased
recognition of need and the expectation of same, ongoing
adaptation by the organisation will be required to meet
these shifting patterns of need.
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Section 3 Findings

Stage

Sensory Audit

Work Package Lead  Blanaid Gavin

Work Package Team  Kim Lombard, Lisa Murnane, Sue
Philpott, Olalekan Popoola

Introduction

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

This section will report on the sensory audit which was
completed with the aim of identifying how the built and
digital environment in UCD is experienced in the context
of neurodiversity. In addition to the Stage 5 sensory audit,
sensory barriers were also explored in the Stage 3 survey
of staff and students. To provide a comprehensive picture
of the data, both study elements (Stage 3 and Stage 5)
relating to sensory profiles are considered here.

Methodology

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

The audit tool was specifically developed for this study.
The topics included were informed by data from previous
stages of the project together with key areas identified in
a review of available tools/guidance including:

«  Checklist for Autism Friendly Environments (NICE-
endorsed).

«  British Standards Institution Design for the Mind:
Neurodiversity and the Built Environment Guide.

+  Neurodiversity Hub Enabling Spaces Resources.
»  BBC Resource for Creating Positive Environments.

The audit tool was subdivided to cover the built

and digital environment separately, with the built
environment further divided into indoor and outdoor
spaces. Dependent on the area of focus, questions
centred on sensory experiences related to layout, signage,
décor, lighting, temperature, and auditory, tactile, and
olfactory experience. The audit methodology was such
that any issue highlighted by an individual participant
was captured. A draft of the audit was distributed to the
working group and relevant stakeholders for feedback
before finalisation.

For ease of completion, the finalised version of the
audit was developed as an online tool and was deployed
for completion between April 17th and 28th 2023.

This timeline was chosen to capture a busy period on
campus. It was distributed online to a convenience
sample purposively selected to include neurodivergent
participants. Each participant could choose any site/s
across campus which they wished to audit.

88

Making UCD a Neurodiversity Friendly Campus



L

\‘““‘“ \\\“\\“ el a4
\\\\\\t\ \\\\\\ . vﬂ 6l

Time taken to complete the audit tool was highly
variable and dependant on the chosen site/s. A total of
15 audits on buildings, 9 on open spaces, and 7 on digital
spaces were included in the results. The survey question
was structured as ‘tick all that apply’, and elicited 652
responses in total, in addition to open text that was
subject to thematic analysis.

Commonalities were evident between the audit results
and questionnaire data, as well as between staff and
students’ reported experiences of sensory barriers in the
built and digital environment. Box 4.1 outlines the audit
results in more detail while a more comprehensive outline
along with illustrative quotes can be found in Appendix 5.
The remainder of the section presents further information
on the survey responses, followed by illustrative quotes
from staff and students.

Built Environment

Concerns in the built environment related to the layout,
signage, lighting, and auditory experiences. An additional
auditory barrier highlighted by staff related to the impact
of open plan working environments. The layout was not
seen as predictable and logical or based on clean lines,
and the environment was not seen as amenable to those

Section 3 Findings

Centra

who seek/require movement. Indoor settings were not
found to be easy to navigate with inadequate space
between furniture. The presence of clutter/unnecessary
obstruction was also highlighted. There was reported

to be a lack of indoor or outdoor spaces to ‘escape to’

or screened off areas/spaces that were quiet. A lack of
designated sensory room/quiet spaces across the audited
areas was also evident from auditor responses.

Digital Environment

The digital environment presented concerns for staff and
students regarding navigation, layout, and accessibility.
This included the presence of unnecessary content, the
use of colours, patterns and symbols, and the typeface
being difficult to read. Inconsistency in the use of
accessibility features in Brightspace was also noted. Staff
also highlighted the overuse of e-communications within
the University, while students noted difficulties with the
‘readability’ of digital content. Students additionally
highlighted challenges regarding learning materials and
resources being made available by teaching staff in a
timely and complete manner.

Making UCD a Neurodiversity Friendly Campus
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Box 4.1: Sensory Audit Key Findings

Built Environment

Layout 1. Lack of

a. predictability and logic of the building.

b. screened off areas.

€. spaces which are quiet.

d. designated sensory rooms/quiet spaces.

e. indoor (and to a lesser extent outdoor) spaces to escape to.
Light 1. Notable presence of fluorescent lighting.

2. |nability to alter light intensity.
3. Illumination in rooms was not always suitable, glass meeting rooms were not always fitted
with blinds.

Décor 1. Lackof:
a. Natural materials.
b. Indoor plants.
C.  Water features.

Signs are generally not easy to understand.
Signs are not supported by use of symbols/pictures.
Lack of clarity in room designation/usage.

Signage

High level of background noise.

Sounds from crowded spaces.

Sounds from flooring/footsteps/squeaky chairs.
Sudden loud noises/traffic.

Auditory

S AWNS wN o

Presence of unexpected odours, unexpected food odours, unexpected odours from paint or
building materials, and odours from labs or other practical rooms.
2. Toilets were not always sited away from work areas.

Olfactory

Tactile 1 Seating materials were not smooth and soft, and there was use of materials that caused pain,
distraction, or discomfort. Open text responses indicated issues more related to discomfort
and distraction i.e., “...high chairs uncomfortable and squeaky...”, “...high back study pods and
some high back individual chairs but these are located next to the window next to a lot of
visual stimuli outside of the library”.

Temperature 1. Uncomfortable temperature.
2. Lack of:
a. ability to control or alter temperature.
b. natural air.
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Section 3 Findings

Box 4.1: Sensory Audit Key Findings(cont.)

Open Spaces/Areas

-

Layout Layout not predictable and logical.
Spaces being difficult to navigate.
Presence of unnecessary obstruction.

Sensory overload and lack of access to quiet spaces.

Signage Signs were not deemed as easy to understand.

Lack of use of colour coded symbols.

High level of background noise.
Sounds from crowded spaces.
Sudden loud noises can be heard.

Digital Environment

Auditory

WN= N= hWwWN

1. Concerns related to predictability and logic of the layout.
2. Sensory overload relating to colour, layout, and patterns/symbols.
3. Lack of specific content/functionality that accommodates neurodiversity.
4. Unnecessary content.
5. Typeface not easy to read.
6. Inconsistency in use of accessibility features on Brightspace.
200 —

185 Do you experience any
sensory barriers in the UCD
physical and/or digital

150 |— environment?
125 If yes, please tick all that
apply.
B students

B Employees

Yes Yes
Physical environment  Digital environment

Figure 4.1: Staff and students who indicated experiencing sensory barriers in the UCD physical and/or digital environment.
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Physical Environment

Participants noted the lack of quiet and/or sensory spaces as well as the impact of crowds. In addition, staff and
students alike outlined concerns about accessibility, with particular reference to hazards. Illustrative quotes are

presented below:

ooooooooooooooooooooooooooooooooooooooooooooooooooooooo

66 get really stressed and overwhelmed in crowds.
| find it hard being so physically close to people.
Everywhere is too loud and too many fast
movements. | have a headache at the end of the
day if I'm on campus for more than a few hours
and often have a meltdown or shutdown by
the time | get back to my safe space at home.
| crave meaningful social interaction but find
the environment so distracting that | can’t even
concentrate on what people are saying to me when
| do find someone to talk to.”

ooooooooooooooooooooooooooooooooooooooooooooooooooooooo

66 /n addition, the wheelchair assisted doors are
frequently not working in buildings.”

Staff

ooooooooooooooooooooooooooooooooooooooooooooooooooooooo

66 The pathways along the strip by xxxx are extremely
uneven and with dcdit makes me extremely
vulnerable to an accident”

Student

€6 Fire doors are EXCEPTIONALLY difficult for those
who are less able, and make moving around campus
*painful*”

ooooooooooooooooooooooooooooooooooooooooooooooooooooooo

66 Thereisnot enough quiet space on campus for staff
members if they work in shared offices.”

Staff

Light: Concerns largely related to fluorescent and bright lighting. Illustrative quotes from staff and students are

presented below:

ooooooooooooooooooooooooooooooooooooooooooooooooooooooo

66 (Context: | have fairly extreme sensory sensitivity) |
can'’t really see in most of the xxx building because
it’s too bright, lots of disorienting light reflection.”

ooooooooooooooooooooooooooooooooooooooooooooooooooooooo

6 6 | have is a lack of windows to the outside world in my
work space, no natural light/view to the outside
world is difficult for me”

ooooooooooooooooooooooooooooooooooooooooooooooooooooooo

6 6 The lights are painful.”

Student

ooooooooooooooooooooooooooooooooooooooooooooooooooooooo

66 Thereisalso far too much fluorescent lighting
used throughout the campus despite many years of
research pointing to the sensory stress and overload
this can cause for people with neurodiversities.”

ooooooooooooooooooooooooooooooooooooooooooooooooooooooo

66 alot of harsh fluorescent lighting that is difficult.”

Student

Auditory: Auditory concerns included poor acoustics and noisiness of campus in general. The noise level and acoustics
in lecture halls, classes and office spaces was also specifically highlighted. Illustrative quotes from staff and students are

presented below:

ooooooooooooooooooooooooooooooooooooooooooooooooooooooo

6 6 The acoustics of many of our buildings significantly
impair my ability to understand people talking.”

ooooooooooooooooooooooooooooooooooooooooooooooooooooooo

1 Open plan office. Who's idea was that.”
Staff

ooooooooooooooooooooooooooooooooooooooooooooooooooooooo

66 building design: lots and lots of echoing, library
is noisy, study spaces are not quiet, doors slam,
lecture halls are not sound proofed so sounds from
the hallway disrupt the lectures,”

Student
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Signage: Challenges highlighted included a lack of both standardisation and accessibility of signage. Illustrative quotes

from staff and students are presented below:

©00000000000000000000000000000000000000000000000000000 0

66 /also noticed that there are not too many visual/
other signs at reqular distances in campus, which
could be useful (like monitors with optional sound
or braille) indicating where you are and what
buildings are nearby. Our campus is very big and
unless you have a phone, a bit difficult to navigate
around. Tricky”

Staff

©00000000000000000000000000000000000000000000000000000 0

66 Numbering systems and signage different across
campus. Using multiple names for buildings (e.g.
Science vs O'Brien)”

Staff

(14

66

Section 3 Findings
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the fact that each building has a different system of
labelling rooms and floors is incredibly confusing.”

Student

Floorplans of the larger buildings could be
provided, online, to allow those with visual
impairment to plan their routes.”

Student

Digital Environment

Layout and Accessibility: Staff and students highlighted difficulty in navigating the digital environment due to issues
with layout and accessibility. Regarding accessibility, students identified inconsistencies in the provision of digital
learning material. Staff particularly stressed the overuse of e communications. Illustrative quotes from staff and

students are presented below:

©00000000000000000000000000000000000000000000000000000 0

66 Alsowould lovea dark/night mode for Brightspace
etc and for readings it would make a huge
difference.”

Student

©00000000000000000000000000000000000000000000000000000 0

66 Fragmented and messy, not joined up. Digital
transformation will hopefully address some of these
issues.”

Staff

©00000000000000000000000000000000000000000000000000000 0

66 Lecturers deliberately withholding lecture slides,
lecture recordings, or certain information from
lecture slides.”

Student

€6 The UCD connect page and Brightspace are both
too cluttered and difficult to navigate, eg lots of
clicks required and organised in ways that don’t
make sense to me. | never quite worked out how |
am supposed to know my timetable and rooms for
taught modules...”

Student

66 howdatais presented - lack of awareness of
Universal Design principals in layout, colour, font

R

etc;

Staff

(14

66

14

66

14

©00000000000000000000000000000000000000000000000000000 0

Lack of standardisation”

Staff

©00000000000000000000000000000000000000000000000000000 0

I would appreciate more non-visual content (like
auditory and also inclusion of subtitles if needed).
And an easy How to on the first page to adapt the
website settings in case of any visual preference
(changing colours of font/background, making
font bigger, reading out loud some sections as an
option...).

Staff

©00000000000000000000000000000000000000000000000000000 0

Digital environment is good but conversion of
documents to audio is a hit and miss exercise.”

Student

Cluttered, disorganized, no cohesive way that the
websites function or look makes it fairly difficult
to feel secure in the information I'm providing
someone, | start to doubt myself in all the clutter”

Student

Some email communications can be very long and
wordy - more difficult to digest or understand for
those with some neurodiversity disorders”

Staff

Making UCD a Neurodiversity Friendly Campus
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Section 4

Section 4 Conclusions and Recommendations

Conclusion and
Recommendations

The Neurodiversity Research Team embarked on a
University wide study in 2022 with the aims of exploring
the awareness and attitudes of UCD students and staff to
neurodiversity, as well as the availability of appropriate
supports to students and staff. This was in addition to
establishing the extent to which UCD is a neurodiversity
friendly campus, and identifying improvements required
to enhance UCD’s neurodiversity programme. The

mixed method approach consisting of 5 stages (scoping
review, gap analysis, survey, qualitative interviews and
sensory audit) yielded a substantial data set providing
multiple areas for further consideration.The scoping
review pinpointed the increasing focus on neurodiversity
across Higher Education settings internationally and the
growing suite of strategies and interventions to support
neurodiverse staff and students. However, the scoping
review also clearly demonstrated a stark gap in the
scientific literature to inform the choice of supportive
strategies and interventions employed within the sector.
While universal measures were identified as helpful, they
were deemed insufficient in addressing all individual
needs with a clear requirement for augmented supports
and strategies identified. In addition, the amplified
challenges caused by intersectional disadvantage such as
neurodiversity, gender, race and socio-economic status
was emphasised. The gap analysis particularly highlighted
the number of policies and initiatives already in situ or in
development that promote a more neurodiversity friendly
campus environment.

...many supports and services in UCD which were
well received by staff and students engaging with
supports in UCD. However, this was not a universal
experience and there was a disconnect between the
initiatives in play, and awareness of these...

The survey and qualitative interviews also highlighted
many supports and services in UCD which were well
received by staff and students engaging with supports in
UCD. However, this was not a universal experience and
there was a disconnect between the initiatives in play,
and awareness of these. Issues repeatedly highlighted
related to the fear of stigma/discrimination, difficulties
with the physical and virtual environment, inaccessibility
of supports and services, and the requirement to raise
awareness and educate staff and students about
neurodiversity. A requirement to train and educate staff
in inclusive teaching and assessment strategies with
consideration of neurodiversity beyond Universal Design
was emphasised. The recommendations outlined below
reflect these key findings in conjunction with known
literature. It is acknowledged that there is a lot in these
recommendations and that it may not be possible to
undertake them all at once. Hence it is suggested that

in deliberating the outcome of this research study, each
recommendation is considered in terms of its priority,
likely impact, and funding requirement and that a
sequencing of implementation is crafted that is efficient,
maximises visibility and impact and is cost-efficient.

The ethos of neurodiversity is to enact changes to impact
the entire campus culture for both staff and students.
Reflective of this principle, the recommendations

below are framed (where possible and acknowledging
that particulars will of course vary) to meet the needs

of both groups (recommendation 1-18), followed by
recommendations specific to students (recommendations
19-25) and employees (recommendations 26-31).

Making UCD a Neurodiversity Friendly Campus

95



Section 4 Conclusions and Recommendations

Recommendations for Staff and Students
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1.

Establish a UCD EDI Neurodiversity Subgroup to
oversee development and implementation of a
University-wide action plan.

Mainstream and celebrate neurodiversity as core
to the University’s culture to ensure a sense of
belonging across the University community.

Review data collection mechanisms to ensure
nuanced data on neurodivergent employees
and students who have a diagnosis, are awaiting
diagnosis/do not have a diagnosis, and what
further supports may be required.

Ensure representation of neurodivergent
stakeholders in user design and development and
implementation in policy and practice.

Incorporate intersectionality principles in
development/rollout of initiatives.

Reference & mainstream neurodiversity principles
in policies, training & events, e.g. Orientation
Week, Open Days, career fairs/expos, etc.

Increase visibility and promotion of existing
resources and supports.

Develop disclosure standards inclusive of need-
to-know principles. i.e. review and optimise the
communication matrix related to disclosures,
streamlining the process for the student/staff,
and reducing the need for repeated disclosures to
relevant personnel/departments.

Widen access to accommodations not predicated
on diagnosis.

a. Engage with HEA & relevant funders to
highlight need to adapt disability funding
models to recognise the disparity between
the prevalence of need for support vs
prevalence of diagnosis and the attendant
barriers to support access.

b. Provide guidance and training for managers to
mainstream strategies, assistive technology,
and flexibilities, where operationally possible,
that support neurodivergent staff and can
be easily implemented as part of a culture of
inclusion and Universal Design.

10.
1.

12.

13.
14.
15.

16.

17.
18.

Ensure access to diagnostic assessment, to
facilitate access to accommodations if they
are to remain predicated on diagnosis.

Continue to promote and embed Universal
Design principles across University- wide
initiatives and as part of professional
development such as completion of the
10-week Universal Design in Teaching and
Learning Badge, the new 10-week Universal
Design Beyond the Classroom Digital
Badge and the UCD EDI Training Badge to
mainstream Universal Design. Encourage
colleagues to engage with University for
ALL Faculty Partners and Professional Staff
partners.

Develop mechanisms to enhance effective
engagement with support systems, i.e.
connecting the person with the system.

Augment systems to enhance supports
tailored to individual need.

Continue to embed sensory physical design
principles into new buildings on campus.

Promote existing sensory spaces via
wayfinding sensory journey maps, the new
Navilens initiative which is being rolled out
across campus 2023-2024 and supportive
campus signage and local awareness raising
campaigns.

Identify opportunities to develop further
inclusive sensory physical environment
including indoor and outdoor quiet spaces
and sensory spaces in collaboration with key
stakeholders.

Promote and develop an inclusive virtual
environment with comprehensive inbuilt
accessibility tools.

Establish a UCD society for neurodivergent
students & an employee network.
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Student Specific Recommendations
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19.

20.

21.

22,

23.

24,
25.

Develop strategies to attract neurodivergent
students and review all student pathways

to University to ensure they are not
unintentionally excluding neurodivergent
students. Progess representation to relevant
bodies to ensure DARE scheme gives
appropriate visibility to neurodiversity.
Explore new neurodivergent-friendly
pathways as required.

26.

27.

Review accommodations and supports
provided to all students (undergraduate,
postgraduate and PhD) and enhance where
required to make them neurodivergent-
friendly, e.g. neurodiversity training of peer
learning advisors, peer coaching programs to
include neurodivergent mentors, etc.

28.

Review the extenuating circumstances
process with particular consideration of
information sharing and ease of access for
neurodiverse students. Particular cognisance
should be given to scenarios where students
are accessing same at points of acute stress.

29.
30.
31.

Continue to promote and embed inclusive
teaching and assessment approaches
(Teaching & Learning). Explore opportunities
to enhance flexibility of teaching and
assessment approaches.

Liaise with UCD Teaching and Learning to
explore how the UCD inclusive assessment
and feedback framework can be used

to support all, including neurodivergent
students. Explore development of

good teaching practice that supports
neurodivergent students in relevant areas e.g.
effective, fair, equitable and diverse teaching
and learning practices.

Provide co-curricular life skills/work-ready
skills training for neurodivergent students.

Create partnerships with employers that
facilitate neurodivergent-friendly work-
integrated learning opportunities and work-
experience pathways.

Staff Specific Recommendations
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Section 4 Conclusions and Recommendations

Develop strategies to attract and retain
neurodivergent staff through inclusive
and flexible recruitment approaches for
neurodivergent job candidates aligned to
international best practices.

Review UCD Resourcing website to align
with principles of Universal Design. Amend
the ‘Work at UCD’ webpage to include a
section regarding accessing reasonable
accommodations and support, with named
supports for neurodivergent candidates in
this information.

Review orientation, induction, professional
and career development supports to
ensure these are cognisant and inclusive of
neurodiversity.

Promote UMAAP* and explore professional
coaching opportunities for neurodivergent
employees as required.

Provide role-relevant neurodiversity
understanding and acceptance training for all
staff and managers.

Model UCD as an employer that facilitates
neurodivergent-friendly work-integrated
learning opportunities and work-experience
pathways.

4UMAAP- Understanding and Managing Adult ADHD Programme. This is a 6-week workshop series developed as a collaboration between ADHD Ireland, UCD School
of Psychology and the HSE's National Clinical Programme for ADHD in Adults, targeted at adults with ADHD who are early in their ADHD journey. (UMAAP - ADHD

Ireland)

Making UCD a Neurodiversity Friendly Campus

97


https://adhdireland.ie/umaap/
https://adhdireland.ie/umaap/

Scoil DIi Sutherland UCD
UCD Sutherland School of Law

S \PYL
Sl ol =% ; Fod LN e
& s Making UCD a Neurodiyers_ity,;F féndly?danﬁpus ‘

\




Section 5

Student Stor

Section 5 Neurodiversity Showcase

vy &

Neurodiversi

Showcase

This section of the report illustrates examples of
innovation and good practice in relation to neurodiversity
in UCD. Members of the research team collated accounts
from departments and staff across the University that
demonstrate events or initiatives aimed at promoting a
more inclusive environment.

To begin, the account of a student’s experience is
provided followed by:

Showcase 1: UCD Membership of The Neurodiversity
Hub

Showcase 2: Neurodiversity at UCD College of Health
and Agricultural Sciences

Showcase 3: Inclusive Assessment

Showcase 4: School of Agriculture & Food Science:
Annual Seminar 2022: : Neurodiversity: What Helps
Students?

Showcase 5: UCD Festival 2023
Showcase 6: Neurodiversity Celebration Week at UCD

Showcase 7: UCD Estate Services: Residential Assistants
Training

Showcase 8: UCD Library
Showcase 9: UCD ALL: Student Supports
Showcase 10: UCD Alumni

Showcase 11: UCD Research and Partnerships
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Section 5 Neurodiversity Showcase

Student Story

©ec00ccccc00c000000000000000 0 ©eccc0ccc0cc000000000000000000 ©eccc0ccc0cc000000000000000000 ©eccc0ccc0cc000000000000000000 eecccccccccce

My name is Terry Kerins and | started studying the
Professional Diploma in Neurodiversity with the school
of medicine in University College Dublin in September
2022. At the time, | had no intention of disclosing my own
neurodiversity, having received an adult autism diagnosis
the previous year.

From the start, it became very clear to me that

UCD was an inclusive and tuned into neurodiversity
academic environment. In fact, | was so comfortable
in the environment, that | did disclose my Autism
diagnosis to the class and lecturers.

The course was structured ideally for me. It was via Zoom,
and | could attend the lectures from home. There was a
small class size and | found that any time | did request

an accommodation, for example, for presentations, my
preference would always be to “get it over and done

with” early in the session. Once | explained this, the
facilitators were more than willing to accommodate me
in this. The lay out of the course was very clear and there
was a defined timetable, and any changes or alterations
were communicated early and clearly, which made a big

difference to me and my need for structure and a plan.
This is just speaking about the structure and facilitation
of the course. Of course, the content, for me was
extremely illuminating and interesting. It has helped me
in a workplace setting, where self-advocating has been
required. | feel the knowledge that workplaces, such as
UCD, have a duty of care to both students and staff who
are neurodiverse, gave me the confidence to stand up for
myself and to advocate for “reasonable accommodations”
which, in fact, were granted and have led to me being
happier and more productive and more suited to my

role in my employment. | would have no hesitation in
studying in UCD in the future, or in recommending the
University as a neurodiversity friendly University. | can
only speak from the perspective of a remote learner,

but | know that both Timmy and Blanaid, from the
Neurodiversity course, are working from a roots-up
perspective to make the on-campus experience equally
neurodiversity-friendly. | was awarded my Prof. Diploma
in Understanding Neurodiversity this year and am happy
to thank University College Dublin for making it a positive
and understanding environment.
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Neurodiversity Showcase One: UCD Membership of The Neurodiversity Hub

Section 5 Neurodiversity Showcase
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The Importance of the Neurodiversity Hub Initiative in Creating a Neurodiversity Friendly University

Andrew Eddy: The Neurodiversity Hub
Introduction

By understanding and appreciating neurodiversity,
universities can tap into these strengths and create

a more diverse and enriched learning community.
Neurodivergent individuals often possess unique talents,
skills, and perspectives that can contribute significantly
to academic, social, and professional environments. To
promote inclusivity and support the diverse needs of all
students, universities have joined the Neurodiversity
Hub Initiative, a transformative approach to creating a
neurodiverse-friendly campus environment. Below, we
will delve into the significance of this initiative and how
it fosters a more inclusive and supportive University
experience for neurodivergent students.

The Role of the Neurodiversity Hub

The Neurodiversity Hub Initiative is a multifaceted
approach to promoting neurodiversity on University
campuses. Such an initiative can play a pivotal role in
transforming educational institutions into environments
where neurodivergent students can thrive. Here is why it
is crucial:

1. Accessibility and Inclusivity: Depending on how it
is implemented, a Neurodiversity Hub initiative
can be a central hub for resources, support, and
advocacy. It can ensure that neurodivergent
students have access to the accommodations
and services they need to succeed academically
and socially. This includes sensory-friendly
spaces, alternative exam formats, and assistive
technologies.

2. Awareness and Advocacy: The initiative can
raise awareness about neurodiversity within
the University community. It can educate
both faculty and students about different
neurodivergencies, reducing stigmatization, and
fostering empathy and understanding.

3. Peer Support Networks: It can facilitate peer
support groups where neurodivergent students
can connect with others who share similar
experiences. These networks can provide
emotional support and a sense of belonging.

4. Career Development: Collaborations with
the careers service can help neurodivergent
students transition into the workforce. It can
provide guidance on disclosing neurodivergence

to employers and advocate for inclusive hiring
practices.

5. Research and Innovation: It can support research
initiatives related to neurodiversity. This not
only contributes to academic knowledge but
also helps in developing better strategies for
supporting neurodivergent students.

Benefits of a Neurodiverse-Friendly University

Creating a neurodiverse-friendly University through the
Neurodiversity Hub Initiative yields several significant
benefits:

1. Improved Academic Performance: When
neurodivergent students receive the necessary
accommodations and support, they are more
likely to excel academically, unlocking their full
potential.

2. Diverse Perspectives: A neurodiverse campus
enriches the learning experience for all students
by exposing them to a variety of perspectives and
problem-solving approaches.

3. Inclusive Culture: These initiatives promote an
inclusive culture where all students, regardless
of neurodivergency, feel valued and respected,
leading to a more harmonious and supportive
campus community.

4. Preparation for the Workforce: By providing
career development support, universities
equip neurodivergent students with the skills
and confidence to navigate the job market
successfully.

Conclusion

The Neurodiversity Hub Initiative can play a pivotal role
in transforming universities into neurodiverse-friendly
institutions. By recognizing and embracing the diverse
neurological profiles of their students, universities can
create inclusive and supportive environments that

foster academic success, personal growth, and a vibrant,
diverse campus community. The importance of this
initiative cannot be overstated, as it not only benefits
neurodivergent students but also enriches the educational
experience for all members of the University community,
making it an essential step toward a more inclusive and
equitable society.

Making UCD a Neurodiversity Friendly Campus
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I! NEURODIVERSITYHUB

WHY DO WE NEED

THE NEURODIVERSITY

HUB?
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There are hundreds of incredibly talented neurodivergent jobseekers, or students in our universities and TAFEs, who may never
succeed in their studies or in the workforce due to lack of opportunities or lack of support and understanding.

The aim of the Neurodiversity Hub is to:

Support this untapped talent to shine

Link neurodivergent students and jobseekers with work experience, internships and employment opportunities.
Establish a pipeline of potential neurodivergent candidates for employers, boosting workforce participation rates.
Continue establishing the Neurodiversity Hub to build a community of practice with employers, universities and other

stakeholders.

Provide resources and information for employers to better understand their neurodiverse employees and develop approaches
to accommaodating them and accessing their talent for their businesses.

€) For neurodivergent students & jobseekers e For universities and other partners in the hub

Provide programs, skills, resources and
experience to ensure neurodivergent students
and jobseekers are work-ready, building
connections and working for organisations that
value their talents

Assist students in obtaining work experience
and internships

Increase overall employment opportunities for
neurodivergent jobseekers

9 For employers

= Create a pipeline of work-ready
neurodivergent talent, that are typically
creative, quick learners, task-focused,
attention-to-detail orientated or problem
solvers

+ Access training in how to work more
effectively with neurodiverse people, including
employees, customers and suppliers

» Provide greater scale and sustainability for
neurodivergent employment

+ Reduce costs of recruitment, assessment, on-
boarding and support

Employer partners include BHP, ANZ Bank,
National Australia Bank, Westpac Bank, Deloitte,
BankWest, Medibank, IBM, SAP, DXC
Technology, GHD Engineering, Dell, VMware,
Ultranauts, and Social Cipher. Discussions are
occurring with other organisations.

More information can be found at:

www.neurodiversityhub.org

» Provide valuable opportunities for research in the area of
neurodiversity

= Facilitate innovation among Hub partners and
collaborators

The university members of the Hub:

In Australia: Curtin University, University of South Australia,
Macquarie University, Swinburne University of Technology,
La Trobe University, Australian National University and
University of Tasmania.

In USA: Landmark College in Vermont, Rochester Institute of
Technology in New York state, The City University of New
York, Drexel University, \West Chester University, Carnegie
Mellon, Georgia Tech, University of Delaware, Rutgers
University, Emory University, Mitchell College, Margquette
University, University of Virginia, Bellevue College and The
University of Tennessee at Chattanooga.

In England: University College of London

In Ireland: University College of Dublin. Discussions are
occurring with a number of other universities.

Research Partners

Research partners include the La Trobe University Olga
Tennison Autism Research Centre, Cornell University and
University of Haifa.

A range of materials for neurodivergent students
and jobseekers, employers and universities. These
can be found at

www.neurodiversityhub.org/resources
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Neurodiversity Showcase Two:
Neurodiversity at UCD College of Health and Agricultural Sciences

Neurodiversity at UCD College of Health and Agricultural Sciences
Beth Kilkenny, College of Health and Agricultural Sciences

Conference: Neurodiversity: A
Paradigm Shift in Further Education
and Beyond

Monthly Masterclass Series

Since 2020

12,000+ registrations December 2020

9,000 recorded watch backs

Conference: Neurodiversity and
the Legal System : Towards

400+ registrations
1600 recorded waltch backs

Conference: Neurodiversity —
Shifting Paradigms in Mental

Equality for All Health

May 2022 May 2023
H00+ registrations 2

2,500+ registrations
1,000 recorded watch backs 2,500 recorded watch backs

|.|—u.|-n:p||-.

Neurodiversity at UCD CHAS : The power of extemal collaboration for impact and reach.

UCD CHAS Blanadd Gavin, Mary Doberty, Timmy Frawley, Beth Hilkenny {Previcus Members Tom Flanagan. Fiona McMichalas)

In 2019 colleagues across CHAS met with the goal
of increasing awarenass and understanding of
Meurodiversity in UCD and beyond.

How it started..

In 2020 we joined with colleagues across Ireland
and globally to create a partnership of
neurodivergent individuals and neurc-allies working
and conducting research in the field of
Meurodiversity.

Who are we ?

Monthly online Masterclass Series :
Annual Online Conferences :

What do we do?

Fora where neurodvergent individuals and advocates,
researchers, academics, employers, artists, and
healthcare professionats share their expertise and
expenence; and everyone s welcome
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Neurodiversity Showcase Three: Inclusive Assessment
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Inclusive Assessment: Fair and effective assessment for all UCD students

Geraldine O’Neill: UCD Teaching & Learning (2023)

UCD FRAMEWORK FOR PROGRAMME
ASSESSMENT AND FEEDBACK STRATEGIES
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Figure 1: UCD Framework for Programme Assessment and Feedback

Strategies
Assessment can be challenging for many students,
however neurodivergent students can be challenged and
unintentionally excluded by many of the assessment
methods and approaches that are used in higher
education. For example, despite a wide range of
programme outcomes to be assessed, 41% of modules in
UCD are still using traditional exams (2021/22)[1]. One
approach to supporting these students is the provision
of assessment accommodations (additional time, space,
technology assistance, etc), however this requires
students to identify themselves and some may be
reluctant to do this. In addition, there can be significant
cost for some students in the diagnostic and/or medical
reports required for these accommodation. The other
approach is to develop more inclusive assessments for all
students (UCD T&L, 2023a) that support a wider range
of students and consequently many neurodivergent
students.

Inclusive assessment has been described as

66 design and use of fair and effective assessment
methods and practices that enable all students to
demonstrate to their full potential what they know,
understand and can do’.

(Hockings 2010, p. 34)

Over the last few years, UCD Teaching and Learning (UCD
T&L), in association with colleagues and other UCD units,
has led a series of institutional projects and research to
support this approach at both programme and module
level. Three key activities over the last five years have
been:

1. The development of the UCD Framework for
Programme Assessment and Feedback,

2. |Institutional agreement on ‘Key Assessment Types’,
and

3. UCD T&L project and research on Inclusive
assessment.

1 Development of the UCD Framework for
Programme Assessment and Feedback Strategies
(2018-2020)

Over-assessment, lack of integrative and diversifying
assessment were three drivers that underpinned the
need for an institutional assessment project in 2018-
2020. These key areas are particularly challenging for
neurodivergent students and came to the fore in the
institutional curriculum review and enhancement project
(2015-17).

This 2018-2020 project was led by UCD T&L working
closely with the Vice Principals for Teaching and
Learning (VPTLs) in each College. Its emphasis was on
the development of a UCD programmatic approach to
assessment and feedback. 65 Programme Directors and
six College VPTLs were initially surveyed to establish their
assessment challenges. Based on the results, six ‘UCD
Principles for Programme Assessment and Feedback’
were developed. Over a two-year period, UCD T&L
facilitated 18 College-specific, Programme Directors,

or UCD wide workshops/sessions, with approx. 549
participants in total. As part of the project, collaborating
with UCD Registry, recommendations for the curriculum
management system for assessment and feedback were
made.
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A key emphasis this project was to support faculty/staff in
the dialogue and development of a programme approach
to:

« ensure that module assessment and feedback
approaches build coherently from previous (vertical
integration) and, where possible, parallel modules
(horizontal integration) and/or

- develop integrative assessment where one or more
assessments are designed to draw on the work
of multiple modules, i.e. a capstone assessment,
themed assessments, portfolio assessment (UCD
Regs 4.4)

The key outcome of this project was an institutionally
approved UCD Framework for Assessment and Feedback
Strategies, (UCD T&L, 2023d) (See Figure 1). The
framework offers a recommended process (review, plan,
articulate, implement) and underlying principles. The
principles relate to assessment load (space), integration
and varied assessment and are key to supporting success
for all students including neurodivergent students.

The Framework has also now been embedded into the
UCD Handbook for Internal Periodic Quality Review
(Academic School) (Quality Office, 2023, p23).

2 Institutional Agreement on ‘Key Assessment
Types’ (2019-2024)

Since 2018/19, also linked with the idea of varied
assessment, there has been a strong driver to revise
the limited list of ‘assessment types’ available in the
module descriptor. The current list of assessment
methods, for example, gives prominence to the exam
and precise details on the timing of assessment are often
‘under-described’ through the selection of options such
‘unspecified’ or ‘throughout the trimester’. These may
present barriers to success for neurodivergent students
who need clarity and transparency and may find some
exam types challenging.

The initial step was to develop a broad set of assessment
methods (or types), with clear descriptions that could be
used across UCD. This was led by UCD T&L in consultation
with VPTLs, School Heads of T&L, the wider faculty
community and UCD Registry. Post-pandemic, drawing
on online assessment experiences, the initial list was
enhanced to include more online and take-home types of
assessment, resulting in a final list of 76 key assessment

types.

Section 5 Neurodiversity Showcase

A practical web-based resource provides an overview of:

+ the key assessment types used in UCD, outlining
what each can assess,

« their advantages and disadvantages,
«  considerations for design and

+  how faculty and staff can prepare and support
students to complete them.

Following some research carried out in UCD (O’Neill,
2011; 2023; O’Neill & Padden, 2021), one of the
options in this list, which will be of particular value
for neurodivergent students, is the use of ‘student
negotiated/choice of assessment’ (UCD T&L (2023c).
This allows all students in a module to choose from a
choice of two or more assessment methods, allowing
them to play to their strengths.

These assessment types, and more details on the timing
of assessments, have been approved by the University
Programme Board (UPB) and will be available to module
coordinators in the Curriculum Management System
from September 2024. This represents a significant
step-forward for UCD in how it understands, describes,
communicates and records assessment information.

3 UCD T&L Inclusive Assessment Project and
Research (2022-2024)

Building on the earlier work in this area, and the recent
institutional strategic emphasis on equality, diversity
and inclusion (EDI), in 2022 UCD T&L embarked on a two
year-project on Inclusive Assessment. The initial step in
this project was to develop a working understanding of
the term and what it encompasses.

Based on a literature review, UCD T&L develop a webpage
(UCDT&L, 2023a) that aims to assist staff and students
in their initial understanding of the concept and its

value for student learning. Some key aspects of inclusive
learning included the use of assessments that are

diverse, empowering, manageable, authentic, scaffolded,
transparent, allows choice. These can still be achieved
while maintaining academic standards (See Figure 2).

Making UCD a Neurodiversity Friendly Campus
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https://www.ucd.ie/teaching/resources/moduleandprogrammedesign/programmeassessmentandfeedback/
https://www.ucd.ie/teaching/resources/moduleandprogrammedesign/programmeassessmentandfeedback/
https://www.ucd.ie/teaching/resources/moduleandprogrammedesign/programmeassessmentandfeedback/
https://www.ucd.ie/quality/t4media/UCD_Quality_Review_Guidelines_(Academic).pdf
https://www.ucd.ie/quality/t4media/UCD_Quality_Review_Guidelines_(Academic).pdf
https://www.ucd.ie/quality/t4media/UCD_Quality_Review_Guidelines_(Academic).pdf
https://www.ucd.ie/teaching/resources/assessmentfeedback/keyassessmenttypes/
https://www.ucd.ie/teaching/resources/assessmentfeedback/keyassessmenttypes/
https://www.ucd.ie/teaching/resources/assessmentfeedback/keyassessmenttypes/
https://www.ucd.ie/teaching/resources/assessmentfeedback/keyassessmenttypes/studentnegotiatedorchoiceofassessment/
https://www.ucd.ie/teaching/resources/assessmentfeedback/keyassessmenttypes/studentnegotiatedorchoiceofassessment/
https://www.ucd.ie/teaching/resources/assessmentfeedback/keyassessmenttypes/studentnegotiatedorchoiceofassessment/
https://www.ucd.ie/teaching/resources/assessmentfeedback/keyassessmenttypes/studentnegotiatedorchoiceofassessment/
https://www.ucd.ie/teaching/resources/inclusiveandinterculturallearning/inclusiveassessmentandfeedback/
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Inclusive Assessment: Project Webpage
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Figure 2: Inclusive Assessment : Key Concepts

In 2023, a series of four webinars, one programme-
focused assessment workshop, and the UCD T&L
Symposium (Sept 2023) focused on topics relating to
these key concepts.

In 2023/2024 the project aims to run School and
Programme based workshops to support local discussions
and develop some solutions to identified challenges in
inclusive assessment. The project team are also carrying
out research on this topic through, a) interviews with UCD
faculty, UCD students and international experts and b)
data gathering and analysis of the workshops. This project
therefore, supports an evidenced-based approach to the
enhancement of assessments that are more inclusive for
all students in UCD.

In summary, UCD T&L has over the last five years

been embedding an institutional approach to inclusive
assessment at both programme and module level.

We have focused on removing some of the potential
barriers faced by neurodivergent students by advocating
assessment approaches that support all students.
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Padden, Lisa, Tonge, Julie, Moylan, Therese and O’Neill,
Geraldine (Eds) (2019) Inclusive Assessment and
Feedback: Universal Design Case Studies from IADT and
UCD. Dublin: UCD Access and Lifelong Learning.

Hockings, Christine. 2010. Inclusive Learning and
Teaching in Higher Education: A Synthesis of Research.
EvidenceNet, Higher Education Academy.

O’Neill, G (Ed) (2011). A Practitioner’s Guide to Choice
of Assessment Methods within a Module Dublin: UCD
Teaching and Learning,

O’Neill, G. and L. Padden (2021): Diversifying assessment
methods: Barriers, benefits and enablers, Innovations in
Education and Teaching International,

O’Neill, G. (2023) Student Choice of Assessment, In
Assessment for Inclusion in Higher Education, (Eds) Rola
Ajjawi, Joanna Tai, David Boud, Trina Jorre de St Jorre,
https://doi.org/10.4324/9781003293101 Routledge:
London

UCD Quality Office, (2023) Quality Review Guidelines ,
Webpage: UCD Dublin

UCD T&L (2023b) Assessment & Feedback Webpage:
UCD Dublin

UCD T&L (2023c) Guidance On Online And In-Person
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[1] Data courtesy of UCD Registry
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Annual Seminar 2022: Focus on Neurodiversity

Deirdre O’Connor, School of Health and Agricultural Sciences

The School of Agriculture and Food Science organises

an annual seminar hosted jointly by its Teaching and
Learning (T&L) and Equality, Diversity, and Inclusion
(EDI) Committees. Attendance by the whole school
community, across all staff categories, is encouraged. In
May 2021, the focus of the seminar was on EDI Issues in
Teaching and Learning, and it took the form of “taster”
sessions on a variety of EDI-related topics, comprising
presentations by staff and invited guests who had
expertise in specific areas. The issues addressed, with
specific reference to their implications for teaching and
learning, included disability, gender, teaching across
cultures, unconscious bias, neurodiversity, and Universal
Design for Learning (UDL) As part of the feedback process,
and in recognition that the presentations were intended
to serve as “tasters”, seminar participants were invited
to identify topics that they would like to see addressed
in more detail in a subsequent seminar. The topic of
neurodiversity was by far the most popular choice, so

in May 2022, the joint T&L/EDI School seminar focused
on the theme of neurodiversity and issues in teaching
and learning, and was addressed by Dr. Blanaid Gavin,
Consultant Child and Adolescent Psychiatrist and
Associate Professor at the School of Medicine, UCD. The
seminar also included a moderated panel discussion,
comprising contributions from neurodivergent students
from the school community, outlining their experiences
of student life within the school and the University. While
the majority of these student contributions took place in
a Q&A/interview-style format, one of the most impactful
contributions came in the format of a written reflection
submitted to the panel by one of our recent graduates
and read to the seminar participants by a committee
member.

Evaluation and feedback on the content and format of the
seminar was extremely positive overall, but it also clearly
identified the student input, and the written contribution
in particular, as the highlight of the event. Many teaching
staff reported that it was their first opportunity to reflect
on how their practice might impact on neurodivergent
students. Others commented that while the hosting of
the event was a welcome development, it underscored
the profound challenges faced by these students,
notwithstanding the many positive experiences that
they had described in the course of the seminar. As one
seminar participant stated, it highlighted that the school
still had “...quite a way to go” before fully meeting its
own stated objective of being an environment which is
completely inclusive of all students.
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Neurodiversity Showcase Five: UCD Festival 2023
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UCD Festival 2023: Neurodiversity within the Festival:

Report on Neuroinclusive Programme at UCD Festival 2023

/A FESTIVAL |{
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Jennie Blake, UCD Alumni & Simon Gray, UCD Arts and Humanities
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Neurodiversity Initiatives at UCD Festival 2023

UCD Festival 2023 was proud to create a welcoming

and inclusive experience for all. In collaboration with

the UCD Neurodiversity Committee. A programme of
sensory-friendly activities was offered for the enjoyment
of neurodivergent attendees, who also had priority

access to the full Festival programme, with the support

of Neurodiversity Ireland. Special events included a

silent disco, a sensory bus, a sensory-friendly movie
screening and fun sessions with an occupational therapist.
In addition, there were six designated chillout zones
across campus, providing relief from overwhelming
environments. Festival content providers and volunteers
were briefed on neuroinclusivity and recognising special-
needs lanyards, and volunteers were assigned specifically
to the sensory programme. UCD’s commitment to
creating a neurodiversity-friendly campus was highlighted
by a lively panel discussion as well as prominent signage.

The sensory programme was welcomed by Festival
participants, volunteers and visitors, and feedback was
overwhelmingly positive. One parent of an autistic child
told us, ‘You couldn’t have done any more to be inclusive
at UCD Festival’, while another parent said, ‘It shows you
care and you’re making an effort to include us all’.

Informed by the success of the sensory-friendly
programme and the lessons learned, we plan to expand
the programme at UCD Festival 2024. This will involve
increased engagement and collaboration with both
internal stakeholders and the wider neurodiverse
community.

14

(14

(14

(14

(14

©000000000000000000000000000000000000000000000000000000000 0

This allows us to plan this journey without any
unpredictable events for xxxx, the social story the
festival have provided also has been fantastic. Well
done to you all a truly inclusive campus and festival for
all. We are looking forward to enjoying the day and it’s
not often we can say that!”

Parent of autistic child

You couldn’t have done any more to be inclusive at the
UCD Festival”

Parent of autistic child

Fair play putting a splash of “autism-friendly” all over
the event. Even the map itself gives you confidence as a
family to go to an event like that. It shows you care and
you’re making an effort to include us all”

Parent of neurodivergent child

The messaging and clarity about priority queuing for
neurodivergent attendees was especially appreciated”.

Lisa Redmond, Active Kids Academy, Advocate for
neurodiversity

©000000000000000000000000000000000000000000000000000000000 0

The sensory spaces dotted around the event meant
families could reduce overwhelm and actually enjoy
the day for longer than they usually would at this kind
of event”

Neurodiversity Ireland
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Neurodiversity Celebration Week at UCD
UCD Neurodiversity Group
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Neurodiversity Celebration Week 2022-2023

UCD hosted its first Neurodiversity Celebration Week in
March 2022. A series of events coordinated by UCD EDI
took place across the week with the aim of increasing
awareness of Neurodiversity across the University.

Events included an online launch event hosted by Dr
Blanaid Gavin, and an event hosted by the Students’
Union encouraging a welcoming space for neurodivergent
members of the student community. Later in the week,
Siena Castellon, founder of Neurodiversity Celebration
Week, spoke with Associate Professor Timmy Frawley
UCD SNMHS, at a webinar titled ‘University and Beyond’
which also included speakers from Google, Goldman
Sachs and Amazon. Other events included a screening of
‘The Reason | Jump’, a workshop hosted by the College of
Science and ALL, and a webinar on Neurodiversity and the
Built Environment.

For Neurodiversity Celebration Week 2023 the organising
committee focused its efforts on one keynote event
hosted in UCD Global Lounge. A panel discussion chaired
by Dr Cliona Kelly, UCD School of Law, explored creativity
and neurodiversity. Anna Czarska (Film Director Producer
and Writer), Dearbhla Kelly (Graphic Designer, Illustrator
and Colourist) and Louisa Ni Eide4in (Comedian and
Writer) spoke about their experiences as artists, and

the advantages of being neurodivergent in a creative
environment.

@UCD_EDI #NeurodiversityCelebrationWeek

Dr Blanaid Gavin, UCD School of Medicine and Chair of
UCD Neurodiversity Working Group, updated on the
findings of the ‘Making UCD a Neurodiversity Friendly
Campus’ research project. Finally, Nicole Beagen of
Dyslexia Ireland delivered a workshop with a strengths-
based focus, shining a light on dyslexia and inclusion in
the workplace for employees and students. We hope
these events create awareness of Neurodiversity across
the University and demonstrate to neurodivergent
students and staff that UCD is a place that seeks to
welcome and support all members of its community
equally.

A four-part mini-series for The BlindSpot podcast
exploring neurodiversity, arts and culture and the lived
experience of neurodivergent people was created by Tina
Lowe, Campus Accessibility Officer, UCD in collaboration
with Allen Higgins, UCD Quinn School of Business.
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MONDAY TUESDAY WEDNESDAY

T Launch|10:00am
MARCH I 21-25TH Neurodiversity

Celebration Week

Webinar | 2:00pm
Neurodiversity & the
Built Environment:

Webinar |3:00pm
University & Beyond
Graduate Careers, Globa

e Workplaces Perspectives

Special Guests Event|6:00pm
UCD Students' Union

What is Neurodiversity?

Neurodiversity|Blog

* Sienna Castellon, Founder, Neurodiversity
Celebration Week

* Prof. Sara Rankin, imperial College London

® jim Hogan, Vice President, Accessibility in Tech
@Google

- St e Al THURSDAY FRIDAY FIND OUT MORE

& Dr Magda Mostafa. American University, Cairo

s Paulette Penzalto, AutisticWomen@Google

* Adrian Jones, Goldman Sachs

UCD Cinema| 3:00pm
The Reason | jJump

(2020)

Workshop|11:00am
College of Science & ALL
workshop.

Masterclass|5:00pm
Suppt ring Neurodiverse

have a diagnosis or not

Students and Employees

UCD Equality Diversity & Inclusion @UCD EDI- Mar 24, 2022 ﬁ UCD Equality Diversity & Inclusion @UCD EDI- Mar 21, 2022
w® Student & Disability Rights Campaigns Coordinator Darragh on wE® #MNeurodiversitycelebrationweek @UCDSU @ND 1

#NeurodiversityCelebrationWeek: it's an opportunity to celebrate and be

proud of our neuradiversity. Read more student perspectives on EDI Blog '.9'-‘. UCD Neurod

“Inclusion Never Stops" tinyurl.com/28zn @UCDSU @UCDforALL

@NCWeek

mmunity

UCD Equality Diversity & Inclusion @UCD_EDI - Mar 22, 2022
@UCD_EDI #NeurodiversityCelebrationWeek waie® Diversity makes the journey special - UCD student Edoardo on Neurodiversity.
Read more student perspectives on the EDI Blog "Inclusion Never Stops”

yurl.com 5jc #NeurodiversityCelebrationWeek #inc n @UCDSL
UCD Equality Diversity &_I‘nclus.im?ll@UICD_EDI -_Mar 23 -2022 g-E‘L::{c(i»:LL é?«ig.l..‘,eekem diversityCelebrationWeek #inclusion @UCDSU
war® UCD student Lyndsey on #Dyslexia: it's a "never give up” gift. Read more
student perspectives on the EDI Blog "Inclusion Never Stops”
i | n45jc #MNeurodiversityCelebrationWeek #inclusi

UCD Newrodiversity Group

:.?on‘;Zb W

b‘As we are the universe becoming aware of itself,
the brain is the vessel we use for this trip toward
sell-discovery. | like the idea that every one of us
has its own unigue sp: hip to have our own
unigque journey. Diversity is what makes this
joumey s , different and interesting for each

ane of us. qq ”

@UCD EDI #NeurodiversityCelebrationWeek

HARD GIFT, A
FT

E THE GIFTS THAT

UCD Equality Diversity & Inclusion @UCD _EDI - Mar 25, 2022
" UCD student Phoebe on how her #autism allows her to better understand the
world and empathise with others. Read more student perspectives on the EDI
Blog "Inclusion Never Stops” tinyurl.com/28zn45jc
*NeurodiversityCelebrationWeek #inclusion @UCDSU @UCDforALL

#NeurodiversityCelebrationWeek

UCD Neurodiversity Group

@UCD_EDI #NeurodiversityCelebrationWeek
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Section 5 Neurodiversity Showcase

Neurodiversity Showcase Seven: UCD Estate Services: Residential Assistants Training
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Residential Assistants Training: Universal Design for Inclusion

Aishling Kennedy-Dalton, UCD Estates Services

As community-based peers, Residential Assistants (RAs) This was an opportunity for them to discover how

provide vital operational and community support in Universal Design could be incorporated naturally into

the Residences (more than 4,000 beds). Each August their role and activities. They were encouraged to be

this team of 82 undergo extensive training over 6 days mindful when they organised events of the needs/

and this year in addition to their usual introduction preference of a more divergent population. On a practical
to supporting those with disabilities, they received a note, for example, they explored how to make written
separate presentation (delivered by ALL) entitled communications more inclusive and how that might be
“Universal Design for Inclusion” on August 29th. incorporated into event organisation. They were also

Making UCD a Neurodiversity Friendly Campus m
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Neurodiversity Showcase Eight: UCD Library
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Contributing to making UCD a neurodiversity friendly University

UCD Library

i

}
: ‘Nm

7

bl
I
|

introduced to the Universal Design Event Checklist.

UCD Library is actively engaged in helping to create a
‘University for All’, offering inclusive spaces for everyone
in UCD. The redevelopment of the James Joyce Library

is central to delivering that vision. Level 3 of the library
has been refurbished and reopened for the academic
year 2023/2024. It offers 535 transformed spaces for
students in a variety of different modes. These include
sensory spaces to support students with specific sensory
sensitivity and built environment needs. These spaces
facilitate anyone who has challenges in self-regulation
and focus, so that they can engage in study with equal
opportunity and support.

These spaces were designed for the Library by Reddy
Architecture and Urbanism, drawing on student feedback,
and incorporating input from occupational therapists,
UCD Access and Lifelong Learning, and ASIAM.

The first of these spaces is the Sensory Transition Room,
which allows students who are overwhelmed to disengage
for short periods, self-regulate, and re-engage. It includes
walls with a soft Baux-work pebble colourwash mineral
paint, dimmable warm LED lighting, a tactile wall mural,
and a walkway area. This space will have furniture options

m IN I § 

‘ HHIH ““'"""

IHHHHHH
\‘\;—v A

Nl "‘ ‘
‘l‘\ "

R z&|0 =

for movement, as well as grounded seating as a way of
using weight and gravity to self-regulate.

The Sensory Study Room is a bookable space that
supports study in an environment students can adjust to
their own specific needs, helping them to maximise their
engagement. It features a similar muted colour scheme
to the transition space and includes sectioned desks
with high dividers made from solid acoustic panels that
do not allow any rattling or movement. This room has
dimmed waffle lighting as well as individually controlled
colour-wheel lighting system at each desk, and acoustic
sunshade blinds.

Any student is welcome to register to use these spaces.

It is intended to feature further spaces of this kind
throughout the rest of the redevelopment of the James
Joyce Library, and to include other supports such as the
noise-cancelling headphones currently available, and
which are offered in the James Joyce Library in partnership
with UCD ALL.

12
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Section 5 Neurodiversity Showcase

Neurodiversity Showcase Nine: UCD ALL: Student Supports

Tailored Student Supports
UCD ALL

Jessica Bramham in the School of Psychology who has
been involved in the development of the National Clinical

There has been an increase in queries from students Programme to support adults with ADHD. As a result of
seeking a diagnosis of ADD/ADHD in particular. ALL has this, ALL has developed Brightspace resources hosted in
been working closely with ADHD Ireland and Professor the ALL Student Supports module.

How to...Manage Your Time
(and miss nothing)

twitter@UCDforALL
instagram@ucdforall - . .

a i o _
[I[@8] University College Dublin
Ll Unlversity for All

Tips for UCD Students- ADD/ADHD

Managing third level effectively with any disability involves the use of a number of available
services and tools. It is also very important that each individual student takes responsibility for
their own academic career at UCD.

The aim of the UCD Access & Lifelong Learning (ALL) is to allow all students receiving Disability
Support to become independent learners so they can develop the skills expected of successful
graduates to bring into the workplace. The following guidelines are designed to help you to reach
that goal.

Communication

® UCD encourages any student with ADD/ADHD to communicate with UCD ALL in order to receive
the necessary supports to manage your student role.

& You will be required to provide appropriate Evidence of Disability and attend a Needs Assessment,
where the appropriate classroom and exam accommodations will be discussed.

s After completing the Needs Assessment, you will be provided with a Certificate of Disability
Support which outlines the supports you are availing of in UCD. You are encouraged to send this
Certificate to your Module Coordinators/lecturers/tutors to inform them about necessary
classroom supports and to request exam accommaodation for in-trimester exams, in-class tests or
locally arranged exams.

* ‘You have the option to put ‘ADD/ADHD Awareness’ on your certificate as a way of disclosing to
the module coordinators/lecturers if you would find this helpful.

Exam Accommodations
= The exam supports available for end-of-trimester exams will be discussed within the Needs
Assessment (you may still use exam supports for in-trimester exams but must request them from
Maodule Coordinators directly).
& These supports are based on national guidelines. Hence, certain supports may not be appropriate
for everyone with ADD/ADHD. Examples of exam supports include:

Low distraction
booth

Access and Lifelong Learning (2021)
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Neurodiversity Showcase Ten: UCD Alumni
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UCD Alumni
Sinead Dolan: UCD Alumni

CONNECTIONS

HOME RESEARCH

MEUROOIVERSITY PROGRAMM

NEURODIVERSITY — THE UNTAPPED POTENTIAL

In seeking to explore the potential of neurediverse students, alumni and staff, UCD has looked to Stanford,
the world's first neurcdiversity friendly campus. Dr Blanaid Gavin, Consultant Child and Adolescent
Psychiatrist; Associate Professor, UCD School of Medicine and Chair UCD Neurodiversity Working Group,
oxplaing the benefit to soclety of this initiative

UCD Alumni are proud to be involved in promoting and
celebrating neurodiversity across campus and involving
alumni around the world. UCD Alumni featured Dr Blanaid
Gavin, Consultant Child and Adolescent Psychiatrist;
Associate Professor, UCD School of Medicine; and Chair
UCD Neurodiversity Working Group in an interview in

our alumni magazine, UCD Connections, in 2022 which
continues to be promoted widely.

UCD Alumni worked with the UCD Festival team in

2022 and 2023 to promote sensory-friendly spaces and

a programme of sensory-friendly activities that took
place on campus. We continue to work with UCD EDI

to promote awareness about neurodiversity through
promotion in the 2023 alumni magazine in a campus
news round up. Neurodiversity Masterclass Series and
Neurodiversity Celebration Week activities are promoted
in Alumni eNewsletters, monthly events emails and social
media campaigns throughout the year. “Wonderful to see
this!!! We need more discussion and education. We learn
through communication and active listening.”

“Neurodiverse people are a huge source of invisible innovation in society and
if this is recognised, the world will be a better and more diverse place for it.”

T pan - s

TS P - 0

BOOKMG REQUIREE: —

Lane gy

Silent Disco

Krafty Hids!With

UCD Purl Jam

UCD Archaealogy

4 at our Centre for

‘. Experimental
Archaeology and

o Material Culture

[CEAMC]

Teddy Bear Care
Cemtre

Learmdng With
Creativity
Sensory Zone at
UCD Research

Sensory Friendly
Activity Session

Sensory Friendly
Spaces

= Inzect Hotel

‘Waorkshop

- Semco Sensory

Express Bus
[+

Curtous Play with
ReCreate

Making UCD &
Newrodiversity

Meuradiverse-
friendly scraemning
: The Super Maria
Bros Movie
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Neurodiversity Showcase Eleven: UCD Research and Partnerships

Section 5 Neurodiversity Showcase
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National Clinical Programme for Adult ADHD (HSE)

UCD Research and Partnerships

There is a new national clinical programme for the
diagnosis and support for adults with ADHD. You can read
about this on the HSE website. Centres are in the process
of being set up across the country but not all areas have
coverage. To access this programme your GP would need
to refer you to Adult Mental Health Services who would
then refer you to the National Clinical Programme if
deemed appropriate. There is no fee to access the national
clinical programme.

The Adult ADHD App:

As part of the National Clinical Programme an app has

been developed for adults with ADHD. It is available to

download from Apple and Google App stores. Further

information is available via the link to the HSE webpage:
Please scan

/ .
E . here:

-« GETITON
— Google Play
# Available on the
¢ App Store

Or alternatively type the address
below into your browser
https://adult.adhdirl.ie/download

HSE NATIONAL CLINICAL
PROGRAMME

The Adult ADHD App

Developed by the National Clinical Programme for ADHD in Adults, in
partnership with ADHD Ireland and the UCD School of Psychology

Self Care App

This app is for:

- Adults diagnosed with ADHD
- Adults who may have ADHD

- Partners, family and friends
of adults with ADHD

— v .
[+] - &

Interventions Self Help Techniques Living with ADHD

How does diagnosis work? Mindful breaks, nutritional Tips for adults with ADHD on

What medications are available? information, exercise tips, self- mental health, relationships, work

Psychosocial Interventionsin ADHD  care and recommended reading. & education, managing finances

What is ADHD Coaching? and more....

Developed in partnership with...

ADHDEA

HSE NATIONAL CLINICAL PROGRAMME

ADFD

Making UCD a Neurodiversity Friendly Campus
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https://www.hse.ie/eng/about/who/cspd/ncps/mental-health/adhd/
https://www.hse.ie/eng/about/who/cspd/ncps/mental-health/adhd/
https://apps.apple.com/app/adhd-in-adults/id6443794958
https://apps.apple.com/app/adhd-in-adults/id6443794958
https://apps.apple.com/app/adhd-in-adults/id6443794958
https://www.hse.ie/eng/about/who/cspd/ncps/mental-health/adhd/

Appendices

"aHay Joy sjealew djay-41as ayqe)ieae
Kpngnd 1291321 01 paudissp pue (2002
‘uewdN|) @HAY YUM SHNPE JO Juswiies.y
Joj jenuew e woly umelp ‘Hs jo saded {¢
PaAI23] UOI}IPUOD JUdLWIIea.} uosiedwod
(HS) sinopuey syiiys ay3 ul syuedidilied
“193Jenb dn mo])04 BY3 JO }aM 3SI1) Y3 UI
P19y SeM Sy "3sn S]|I¥S JO adUBUSIUIRW
91j0wo.d 03 uoissas dnoi3 193s00q dINUIW-06
‘uoljezl)esauas s)j1js uo pasndoy sjjed suoyd
3u1yoeod |eNpIAIpUL 3NUIW-G|-03-0L A]jam

‘uonipg

puZ 1S3] 9dUBWLIOI™d
SNoONUI3UO0) §,13UU0D
‘dQareuuonnsand
SSaUNPUIA

19084 G :Sainseaw
awod31nQ Kiepuz

uiod

JuBWISSasse yoes 03 Jord
Japenb ojwapede ydn
‘uoip3 puz A1ojuanu|
uoissaidaq yoag pue
Kiojuanu| A3a1xuy yoag

"Sjuspnis ag8a)10d
Suowe gHay
Y3Im pajedosse
juswuiedw pue

swoldwAs adnpal
03 pajadie} Sujuiely

/ ‘8uiusayiduauis pue uonyisinboe spiys uo ‘alreuuoiissang 9417 Jo s)ys dnou8 19a
passn20j suoissas dno.g s1nuiw-06 APjeam Kend gHay ‘spess Jo Aiqisesy pue
8 ‘JU3WISdURYUS UOIIBAI}OW UO PISnI0}) suniey gy umo.g ‘Ayn1qerdesdoe
Suineaw dnoud aid jenpialpul anuIW-g| ‘Al-9182S 3uizey aHAV ‘Aoed1y49 3y3 Jo
:9pnpdul 0} 1 gQ piepuels wodj paisnipe 1npy A3pyleg :sainsesy uoI3eN|eAS Jeljul 5L0Z
919M UOI3USAIRIUI BY3 Ul 3y3nel s|is 19d €€ SjuUspN3S aHav 10y awod31nQ Arewid ue apinoid o) VSN 1233 Suiway
"JUSWI1eaI} 9AI9DRI 03 AR)ap Jeak-| e pey wie B ) GRS
1043u0> 03 paugisse syuedidilied ‘Aj@1eIpaWILI : wmm. o 10 mwu_wcw
$S3IDDV POAISIAI Wie JudLWIedI} 03 paudisse e m:ﬁ_w:wwu o._._n_ >
sjuedpijieyd 'suoissas SUlIOIUSW JeNPIAIPUI _.mmmuu: 101 S31S518) v
uiw Q¢ xis 031 dn yim uoje ‘1931SaWas ay3 Jo 5103 S9le93ens
1Je1S 33 3B paJayjo sI uoissas dnols 193sooq ‘agpamouy aHAV
3uQ ‘pape} Ajjenpesd Juswieasy yum aseyd J0359] :dwodInQ Alepuz
ddUBUIUIEW SUO]-IDISISS DAISUIIUI SSI) KI01UBAU
e Kq pamo)jo4 ‘sulw o€ ‘xoidde ‘suoissas fEruEoE .\CoMc?c“ aHav
Suriojusw jenpiAlpul yum guoje suiw T Loissaidad oo UMM SJuapnis
06°xo.1dde suoissas dnoug Apjam g Suipn)dul : d=ped 9391102 10}
aseyd aAI1De J9aM-g SAISUSIUI UE SI 3SJ1} 9y} ‘uoiouny (sse20ns Juapms
‘S19)SAWIAS DAIINIISUOD Z SSOJIR PaIaAIa( 3AIIND3XT Jo K10JudAU| Supramodwiy pue
9891100 Ul qHAV YHm synpe Suidisws Jo duiley Jnoineyaq SU0I323UU0D)
spaau jejuawdo)anap o3 paidepe sweigoud ‘91eds Sunney  sndwe) 3uissaddy)
gD 1npe pauoddns Ajjeouidws jo sjuswale AHAV NPy S1auuo)  SSIDDV 4o Aoediyyd 120z e 1
so1elodiodul Jeyl weisdoud [ gd e sI SSIDDV 0sZ JU3pN3S aHav 1Dy :awo02InQ Alewid 9y} aulwexy VSN  sojnodojseuy
12y

dudsap uonuaAIRly|

sjuedipiyied

40 'ON

uoize)ndog

Kyis1sAipoinaN

ugisap Apnis SaJnseaw aWwodINQ

pa3aNpuod

Apnis jo A1uno> Joyiny

(52=u) saipnis aAneuend

© 000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

S92IMY M3IARY Suidods :L xipuaddy

Making UCD a Neurodiversity Friendly Campus

116



Appendices

'SIIDIS dINLO d1103ds pajadiel
uoISsas Yoes ‘suolssas dnolg anoy | ‘Apjeam
€ Ul PaJaAIIDP sem Apn3s SIY3 JOJ UOIJUSAIDIUI
3y "aHAy yum adod synpe djay 03 (1LL02)
U191S-13SSeA\ pPUe 119U |A ‘SHIeln ‘ojuejos

‘sapeln
95In0)) "aJleuuoilsand
Ky1qeadadoy juswiieal)

‘9]ess
uonezinin spiis dilo

"3]S
Suney juswuiedw|

uawLiedw
Jlwspede
K3ojorewordwAs

aHay pa1eas)s
Y3IM Sjuapnis

Kq padojanap j020304d Juswieasy ays jo Kpnis T SHE 10} UOIJUBAIRIUI
uoljeidepe pasuapuod e SeM UOIJUSAIIUI JeruswIRdxXd Suruiesy spys
Suiuresy spiys (dWL10) Suluued pue pasiwopuel ‘y-9]eds Suney B JO 109}49 3y} 8102
‘Juswageuew awi} ‘uoleziuedio ay | Lt Ssjuapnis aHav -UoN aHav unpy Aspjieg 9)enjeAs o] VSN ‘|32 unodeq
“PasI|ian sl 31V dluowuw 3y] ‘dsn A3a3eu3s
ysnoJy3 ssaAjsway3 3pIng 03 3|e3-}19s
duisn ‘Sui3lIM uMo J13Y3 Jojiuow 03 ysney AaAIns uonuaAiajul ‘9wo0.puAs
0s]e aJe S}UIPNIS "$3NpoId UM JIdY3} 1504 pue ald s 1981adsy yum
3uisiaal pue ‘Suryipa ‘Suriim ‘Suuueld Joy Sunum sjuspnis 9389)10d
sa13a1e.15 Jy3ne) aue sJuspnls ‘1Ppow (ASYS) Jusds 3L 0 UOREIND € Jo duewloyad
19pow juswdolanaq A391e.1S pareinday , SuIIm sy3 uo
-§]9S Y3 UO pP3]]9pOW Sem uoI3dNIIsul Kpnis pue cwﬁ:.\s spom (31va) A3a18418
' 1291102 JO "Ou |e30]
K3o1e13s 3y | "paJaAl)ap aJe suolssas dn leruswiIdxa Suiuies) Suipm
MO]]0} $ PUB SUOISSIS UOIFUSAIDIUI O swoupuhs  pasiwopues dugns (DYA) WnndLIND B JO S109}49 3y} 8L0Z
‘aundseq e Jo juawysijqelsa Suimo) o4 € SjuapnIs s, Ja81adsy -UoN 3Y3 SSO.OY SUIIM aujwexa o] VSN ‘e 39 uosye[
Apn3s jejuswiiadx3 pasiwopuey-uoN
‘syooq3iom pue d130e.d
-J19s papnpou| “1ewuo) dnoud jeuonnipeny o,
:u,o Mum_v_n__c_ _m:_u_>__u”“_ 1y :A_t mco_mem L AL s
pasijenpliAlpul Apj@am xis papndul 1 DgIN pue tohusiiy LB EER o0
SRR : : ssaujnypully ‘Alojusau]  J1oj dnoug jos3uod
‘Apn3s jo pua e K1a1xuy y29g ‘1591 ,1S1] Hem 01 dAIIe)3l
1D9IA pa1a4o dnoud joa3uo) ‘poriad 3eam-9 3JOMIBN |eUOIIUDIY 1D9I, Yoom
JaA0 (M) 1511-31em dnouS 1043U0D 10 1 DN ‘3)eas 3uney-49s 9 e jo Aoeoiya 8L0Z
J3y3}1a dA19231 03 pasiwopuel syueddipied ¥S Sjuapnis aHavy 104 AHQV npy siauuod aulwexa o] eUIYD  ‘nyx g nx ‘no

DSSp UOIIUSAISIU|

sjuedpiyied
JO 'ON

uoize)ndoq

oinaN  udisap Apnis saJnsesaw awWwodInQ

104

pa312npuod

Apnis jo Aiuno)

(52=u) sa1pn3s aAneIUEND

© 000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

S92IMY M3IARY Suidods :L xipuaddy

117

Making UCD a Neurodiversity Friendly Campus



Appendices

1003 an Jnytamod aq ued Suiydeal

aunuo moy ‘saigazesss pue sajdpund
pa3eIDoSSEe SSNISIp ‘dn dula :@Npow dn
S90UdLIadXa PaAl] JIdy3 pue ydJeasal

Jouid uo paseq aA1309}4d PaIaPISUOD SIe|OYdS
d13s13ne 3ey3 saidajells Suiyoeal diydads
apino.d ‘AKJISIaAIpOINaU pue Wisiine Jnoqe
suo3daduodsiw uowwod anbid ‘wsine
1noqe s3oej A3y SpIA0I{ :BINpPOW WISIINY

:S9)NPOW SNOUOIYDUASE SUIUO OM]
‘dwweJsdoid ujuiesy gn pue wisiany aunuO

1591 3sod Jayje yuow

28 :191e)
yauow |

| @dueUUIEW ‘}59}-150d ‘|9pOoW N ‘DNPOW  ADUBUIUIRA

Ki03uaAu|

sa1391e.3S SuIydes]
SAISNDU| ‘2INSEI|N
28pa)mouy| wsiny
Kiozedpipieq ‘opeds
9ouerdadoy wsiny
‘saInseawl dueudulew
pue ‘1s93-1s0d ‘3s931-3.1(

‘sasaylodAy
€ pa1sal

"SJUIpNIS
9SIDAIP BSIMIBYI0
pue dijsizne
1oddns 491399

01 JJe3s Suiyoes)
uoizeanpa Jay3iy
Joy uutes (an)
ugisaQ jesIaAIun
pUE WSIINY auluo

wisiane ‘1s91-ald "98e1s 3ui1e1s Jo JIIM | 68 :150d Jeis JeluswiIadxe  SWd} OM] :UOIIRIUSLIO 9lenjeAs pue  (Sa13UNO) §) 2202
uiym paiajdwiod aq 03 adess yoed :sadeis g 86 91d Suiyoea| wisiany isenb dduBUIWO( |eID0S juswa)dwi o]  JeuoileUINN|N  ]B 39 UBWSIBA
ugisaqg jeauswiiadxy 1send

'Su0Issas 3ulydeo)

aHav L:L jo

‘aJieuuonysanb R G e

"san123[qo pue sjeogd 129)9s Apnis : ; S1USpN]S J0J

. Ky@am yoeod-isidessy

sjuedidipied ‘Apj@am sainuiw g 10} Sulydeod JeruswIRdXa Suiyoeod qHQV ul
H3SI1eNPIAIPU| "D1Ul]d Sululel) paseq-ASIaAIUN pasiwopuel ‘W04 S9AIPB[QO  PAAJOAU] sassad0ud /102
B 1B S)99M g 10} SUOISSS Sulyde0D) 23 S1USpN3S aHav -UoN pue sjeon uald 3y} 91eNjeAd 0] VSN ‘1819 13eAdld

DSop UOIJUSAIRlU|

S92IMY M3IARY Suidods :L xipuaddy

sjuedipiyied

J0 'ON

uoniejndod  AisiaAIpolnap

ugisep Apnis

Sainseaw aWwodlnQO

Apnis jejuawiiadxy pasiwopuey-uoN

Apnis jo

pa1onpuod
A1uno) Joyiny

AMNHCv salpnls aAne}uend

Making UCD a Neurodiversity Friendly Campus

118



wv)
o}
2
s}
=
[}
Q
Q
<

SMIIAIDIU|
pain3oNnils Iwas
"Pa3e))0d peO)

JUapN3s pue sapeisd :al

*S9LI0D]INO UO[3DRISU oju| ‘KaAINs uolldeysizes

pUE UOI3eD]UNWILLIOD |e1doS w>o\uaE_ 01 1U9pNIS 11504 UonUsIa)

JUSIUOIIAUB 3jes e sapiao.d Jey) ‘puslie :
uoisuaya.ddy pue ss920ns

01 pa3eIN0odUS 3Je SIVIUAW pUE SI0IUB ,
eys dnoud Apjespn :dnoun jepos uiin) votieatuntuion S U
ot : ‘ J0 110day Jeuosiad  -)19m papiodal-j)as
'S103RUIpPI00D ‘9)eds aousladwo)  Suinosdwi e pawie
wesgdoud ay3 yum uoisiazadns dnoid Ay uoiedIUNWWO) @SV YM Sjuspnis
‘3uluiesy 3sijedads 91933y :SI0JUB|A| PEVYERIERBIELS Kyis1aA1un Joy

‘a1nsealn uoisusyaiddy wesdoid Sunojuaw
uonledlUNWIWO)  J9ad pasijerdads e
Jeuorienyis ‘91eds  ‘(dINSD) weidoud

‘sdui3eaw
K3@3m 1noy-| y3nouyy spasu a9jusl uo
paseq 1oddns pasijenpialpul sapiroid oym

Jouawl 3sijedads | yum padied :s991Ud N LOISINOId |E1OS e
o : : ‘UoisIap 9891)0D-21ed5 1s1jeads uipn)

(dWSD) uollenjead K121Xuy 15941UB|N ay1 jo Jeak 1oy1d /102

swuwei3oid Sulojualy 1sijenads uirund oL sjuapnis wsniny  3sa3-3s0d-ald 1)NpY 1504 pue aid 9yl d1enjeAs o] eleJisny ‘e 12 mals

sdnoun sndo4

Ayiprea

]e1o0s :a1 aijeuuoi3sand "S3W02IN0

BUOIIdUNY pUB

. __mu_wo_ohu_\uﬂmn_

swoldwAs jesi3ojoydAsy Suinoadui u

JO JUBWISSASSY  J9PIOSIp wini3dads

a13ud) 3ulp)asunod wisiane yum

“JusWaZeuURW SSD13S pUB S pUB ‘SIom 9]eDS SSAUI]BUOT VDN SIUSPNIS AUSIBAIUN

dnoug uideuew ‘syiys d1wapede ‘sndwed uo o185 Joj19pow dnoi3

341] 1B120S papn)dUl $21d0] SY99M / JSAO YaM =2 1oddns e jo

; W99153-4)9S 819quasoy .

e unoy | Joj Suizeaw dnoud papnpul *qsy SSDUDAIIRYD 8L02"¢e
Y1IM SIUSPNIS YIIM JOM 03 |9powl Lwel3old 12301 25 SjuapnIs§ wisiny  159] 350d-a.d 1s0d pue a1 9yl 91eNnjeAs o] vsn 19 J_1IH

udisaQ 350d/a.d

sjuedidiyied p12npuod
didsap uojjuaAIau| Jo'oN uonejndod oinaN  ugisap Apnis SaJnsesaw aWwodINQ Apnis jo Aiauno) Joyiny

(52=u) sa1pn3s aAneIIUEND

© 000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

S92IMY M3IARY Suidods :L xipuaddy

119

Making UCD a Neurodiversity Friendly Campus



Appendices

‘11oddns jeuonippe

Jo} J01eulpi00d weidod [NV 9yl yHm
s3uileaw a1eALid a)npayds 03 pajiAul OS|e
9Je S103UBW 'SIOSIAIRANS [|AY YIIM SUSAUOD
slojuaW e ‘Ja1sawas Jad sawiy a1y |
‘sieads 3adxa

POMAUL WO} SIBUILLDS S19}40 OSIE [INY SIS
1e1dos ad130e4d Ajjew.oul pue sjdoad mau
199W 0} S93JUIW 10} JUIAD 1BID0S SISOY [NV

‘sjeod 3uinaiyde Joj sueyd

uol3oe 3uileald pue saigalelis SuISsnds|p
juads aq Aew s3uileaw 933U /I0JUBW JO
1led 'sjeod jeuolssajoid 1o/pue Olwapede

“leros ‘leuosiad a1e)nwiio) 03 padelnodus e 93eJaAY JUl0d SpeID
s991ud|y “Jenuew weidoid e yum papiroid (EEEMIETIT
3Je pue uoljeiualio 3uo)-Aep e puaiie pue siojusw) :Aaains
5103UdW MAN “ssad0.1d uiydiew ay3 isisse 03 (Lz=u) uolen)eAs weigolqd
POMBIAISIUI dJB SIOJUSW pUB SIIUSW Y109 SIOJUB|A alieuuonsand 9891100
"SI03UBW YHM SIUSPN]S d13siane Sujwodul (6L=u) uollenieAs 03 uoizeidepy Juspnis
Suiyoiew weidoud diysiojusw e si [NV S99JUBIN| SJUspN3S wsiny 1sod alg :uswisnipy 9891100

"SI0JUSW WO}
poddns
L:L PaAISdaI oYM
sajenpeigispun
J13s1INe 1oy
(IWv) aAnenu
diysiolus|n wsiny 1202
ue 9jenjeAs epeue) e 19 UesIAI]

sjuedidiied

uondusap uoiuaAIRIU| Jo'oN uonejndod AlpoInaN  udisap Apnis salnseaw awodInQ

ugdisaq 3s0d/a.d

pa1onpuod
Apn3s jo wiy A1uno) Joyiny

(§2=u) saipnis aAneyjuend

S92IMY M3IARY Suidods :L xipuaddy

Making UCD a Neurodiversity Friendly Campus

120



"Jojusw J93d J1ay3 pue jiew-a

BIA PUD}3k 03 pageInodus 1)13S 9J9M 1Nq
bajuswa)dwi 8q 4a3uo) ou pjnom weigo.d
13U9dUl 3Y3 3eY3 pPalyIlou a1am sjueddipieqd
‘PanuIlu0d WalsAs Jojuaw Jaad swes
3y "SIUDA? 1e1D0s da4y] 1seT (g) wes3oud
SAI3UDDU] O/M JoJUSW J9ad 03 uInlay

Appendices

“az1id

e 10} 9)}4el B 193ud sjueddilied ‘papusiie
ASy3 3UaAS 1e1D0S Yoea Jo4 "uoirejuswaldwi
03 Jorid sawi} jesanss saunpadoid weidoud
SAI3UIDUI 3Y3 JO palIlou d1am sjuedidipied
‘wel3oid pusiie 0} SAIUSDUI UB YIIM
Suoje panuiuod sem wiaisAs Jojusw

J99d swes 9y "S1UdAd 1e1os XIs 1XaN ‘(D
2 g) wei3oud aanuadul d Jojusw s

‘pua3ie 01 padeinodus pue
]lew-3 elA pa3oeluod ujede aiam syuedidiied
“JUSA? |eID0S Ydes 03 Jolid sjuspnis Ji1vys

01 1N0 YdeaJ 0} PUB ‘QUSAS |eID0S Ajoam
pua3ile 0} padeInodud OS|e IIM SI0JUIW
193 "SIUAS 1e1D0S A])99M JO SPISINO YoM
Jad 25U0 35B3) 18 IUBW Y1IM 199U 0}
paJinbal siojuaw 194 Jojudw J93d e yum
paydiew aq 03 A3 unjioddo ue 1o} pajoejuod
sjuedidilied 'SJUSAS 18120S 6 *(g) JojusW J9dd

“|_ID0S Yoes 1B Pa1uN0d 3dURPUSIIY
‘pajuawa)duwi Suiaq swaisAs Juswiadlojulal
10 Jojuawi 193d 03 Jorid 1ndd0 ‘193sawWas

U3 JO SIUDAD 1eI20S 9 I5Ji4 *(V) duljaseg
'sinoy g/1 'xoidde pajse] sjuand

]BI0S || "S2UBAPE U] SISPUILIAI S]IeW-d
paAIadal sjuedidijied Sal3IAIOE JO salI0ZR1ed
awles ay3 papn)ul aseyd yoes ‘sjely

SSOJDB PIZIWOPURI SIIHAIPY 'SIDISIWIS
JIWPEIR AAIFNIISUOD Z JIAO S|e03 JUSpN3S
03 9suodsal ul pasiuedio JO SJUIAS |eID0S
pasiaiadns 7 :wieidoud 103UdA J199(

ov

sjuapnis

‘S]eos
1e duepudlle Apjeam
J0 unod Aouanbaiy

siskjeuy

wisiiny U_.CwCOQEOU Kanuns uoijenjeAy

‘9duepUIIIe
1e120s aseaunul

01 sJojuaw Jaad

10 3sn 3y yum
pauiquiod weigoid
SAI3UDUI UE JO
A31j13n ay3 ssasse o

‘S|enos
pasialadns Apjaam
1e duepualle
Suiseanul Aq qsy
Y1IM SJuSpnls
9391102 Jo
1usWa3e3ua Je1dos
193504 03 weigoud
Jojuawi Jaad e jo
dsN ay3 a1enjeAs o]

020¢
VSN ‘e 39 pliydaie4

diIdsap uoljuaAIRU|

sjuedpiyied
JO 'ON

uoie)ndoq

Aysi1aAipolnaN  ugisap S9JINSesw aWwod3inQ

siskjeuy jusuodwo)

pa312npuod

Apnis jo wiy K1iuno) Joyiny

(S2=u) saipnis aAzelRUEND

© 000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

S92IMY M3IARY Suidods :L xipuaddy

121

Making UCD a Neurodiversity Friendly Campus



Appendices

‘suoljejuasaid

lenpiaipul pue ‘dno.g jjews ‘Aejd ajou
‘s9oualadxa umo 3ulieys ‘suoissndsip
dAI1deIR1UI Buisn s3s1nod ssed jou/ssed Z

7002 1184-200¢
1e4 wouy syuedidipied

“JUSWIUOJIAUD
KyIsiaAlun e

03 1snlpe pue
uonlisuell qH/av
pue sanjljiqesip
Suluies) yioq

dinsap uonuaniajuj

sjuedpiyied

J0'ON

uoie)ndoq

K31SI9AIPOINSN

ugdisap Apnis saJnseaw awodInQo

“913U9d Sujuiesd) Juspnis pue awweidoid 1591 Joj aireuuolysanb  ‘siapuosip Suiules)
S1USpN1Ss pajqesip 2J3udd duljjasunod sndwed  3sod 1oy Qg - 150 pue ald Y1IM SJuUapnis
9y3 woyj sysijedads Aq paJaAnaq 943usd  ‘3s93-a1d 1oy 1sisse 03 padojanap
Suiuies) Juapnis sndwed ay3 y3nodyl 893uapnis 9s4nod e jo 1oedwii
paJ3}j0 sasinod A3a3euys Apnis Jo salIas N> aHav 200z 8unids-zeslL 11ed  9y3 jo suondadiad

3unlsixa ue jo 1ied se padojaaap sem 9sinod €/- pue A1iqesiq usamiaq syuedidiyied oy uapnis /002 ‘9moT

:989]10D 01 UOIISURL]| 10} |9POIA| paseg 9SIN0D)  JUSPNIS 1Sed Ss1uspnis Suiuiea KsaIng  asieuuoisanb dn mojjo4 91en)eAs o) vsn pue eqiyd
ISTIIEY]
1euded uenesisny
9yl g svleMm

yinos MaN ul asv 8L0¢

Y1IM S3Uapnis ‘uosuaydais

J0 saduaLIadx? pue ‘Ia11e)

dUoON 8y S1uspnis asy Kaaing alieuuonsanb aunuo alo)dx3 elessny ‘uoslapuy
‘wesdoid ay3
‘wesdoid ay3 ul s1ay3o yum sdiysuoiielal Y1Im Uolldejsiles
1e1pos dojaaap pue siys a2130e.1d ued Aays Suizenjens pue
DJ9UM JUSWIUOIIAUD 3JBS B Y}IM SIUSpNIS weJsgoud ay3 asn
apino.d 01 paugisap pue |euol}eINpa 10 |eIdos S1USpN3IS Moy
919M s3uaAd dnoug ay] ‘seale Jejndipted ul Suiysnysiy ‘sieak
s|11s dojanap Jo/pue ‘swia)qo.d aAjos 01  Jano pansss
s91391e13S UO YIoM ‘sjeod Jeuosiad a1e|nwiio} uonejndod ay3
031 92e]d e ale s3uIlEdW BY] 'SPIBU ,SIUSPNIS jo uondudsap e
ay3 uo paseq 1oddns apinoid 03 Apyaamiq Suipinoud Aq @
/A]99M 193W 991UBW pUB JOJUS|A "SSIHAIIDE 3 D saAIdalqo
1e100s Jo sdoysylom pazagdiel Jayile uo Arenoipted
pasno0j sjuaAa dnoJ3 pue s3ui3aaw Jojusw ‘19powi 2130]
1enpiAIlpul :syusuodwod ulew Z sey 4Ny (dWV) swwei3oud

9y] ‘pouiad Jeak-4 e sano swweldoid dwuwelsdold gV 2yl diysiolus| sy 9102

dY3 JO UOI1BN|RAS U S| 3]dIIe SIY | €z Ssjuspnis wisiny ASAINg  jo uoilen)eas Jeak jo puj dy3 91eNjeAd 0] epeue) 1€ 19 sswy

ugisag Aaning

pa3onpuod

Apnis jo Aiuno) Joyiny

(s5Z=u) sa1pnis aAnelyuend

© 000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

S92IMY M3IARY Suidods :L xipuaddy

Making UCD a Neurodiversity Friendly Campus

122



wv)
o}
2
s}
=
[}
Q
Q
<

"9)eds
onsougdei siadiadsy
pue WSIINY OALY

'9]ed5 SUIaq)aM 1BIUS A

‘wisine
yum 9)doad
10} uoi3a1dwod
K31s19A1UN 03

8uianquiuod 0202
Kpnis 5 muw\_hu.nm_.cc___uwmwu_?_m; 510128} JO ‘Ksuoyen
]euoI129s 1895 IR Sulpueisispun 3 SaJpuy
SUON 0€z Sjuapnis wsiny sso1D ‘Aamuns sunuo adueyus o N 9@ ‘98eD
ugisaq 1euoI3I3S ssoi)
*9391102 Suipuaiie 3)iym uioddayd
Suloduo ue se asay3 3uisn ‘sjeos J1ay3 A}13uspl -swwesdoud ay3
01 SI03UBW UM 393W S3uapnis “Suluieny 01 M3U 2J9M OYM
j0 sAep z puanie si03udN (710Z ul poppe) ASV Yim sjuapnis
S)1s Buiuol1duUNy SAIINJAXS pue juawdolaAap (2114) @897102
19318 ‘S|J1ys 1e1os ‘BulAl Juspuadapul jo ul awi3 15114 1oy
seale ay3 uj Ajeaiydads ‘gSy YyHm spuapnis ST $S920NS aseaudul
10} syioddns jejuawsa)ddns apiroid o3 01 UOIJUSAI]IUI Ue
pue 191S3Was 3s1} 33
pagisws weidoud JAHL YL -- (FAINHL) se uliojuawi Jaad
UOI3edNP3 pUE ‘UOIIRDO0A ‘@duspuadapuy 30 PUS 38 PN VdD pasn swweidoud
‘SS9U|NJ2IN0SAY ‘SSUIYI|ESH O3 uollisuel] 8L SjuUapNIS wisiny Kaning Kanins | moy aquasap o] vsn 2202 aMoy
"uoISSas
1enpiAipul “xoidde a1nuiw Q9 e ul paJaAlRQ
‘ulues) J1ay3 91e1n3a1-J19S pUB SISSIUNEIM
pue sy13uails J19y3 K1auapi-41as ued Asyy
1Y} 0S ‘syuapnis jo sduewo)lad Suipeals ‘uoiyugdod
uo sonkjeue Suiuiea) Juatayip sapiroid pue 3ujuies) oy
1003 ay3 ‘Ajjeuonippy ‘uoi3da)al oddns suoizedfdwi pue
01 ‘s1d1ap aAIHUB0D pue 9)A1s Suiuies) s3I no1y41p Suipeal
‘sa131Nd141p Buipeal J1dy3 IN0qge JUspnIs Ay} J19Y3 30919p 03
Joj ssauaIeME 31B31D 01 3935 sanbiuyday 1nyasn (Yavd
UOI3EZI]BNSIA UOI}BWLIOJU] BU] "|9POW I3ules) paj|ed) 1001 paseq
J119Y3 3noge suapnis Aq Suipuelsiapun 19333q -QaM e punoy
Joj suoiezijensia aA13dLIDSSp JO UOIIRID SJUBPNIS JBYIBYM /102
3Y1 91e11)198) 03 paugIsap 100} Paseq-qam y 9z sjuspnis eixajskQ Ksning aJleuuonsanb aunuo 91e313s9AUl O] uteds e eiloy
ugisag Aaning

uondusap uoiuaAIRlU|

sjuedidiied
JO 'ON

uoizeindod

KusionipoinaN  udisap Apnis SaJNSeaw aWodINQ

pa3onpuod

Apn3s jo wiy A1uno) Joyiny

(52=u) saipnis aAneyjuend

© 000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

S92IMY M3IARY Suidods :L xipuaddy

123

Making UCD a Neurodiversity Friendly Campus



Appendices

'S]UIPNIS JIX3|SAP

pue eixa)skp
‘SpJemoy sapniijie
pue ‘Jo ssaualeme

Kpnis ,S121n309) N Jo
Jeuoildss JU31X3 pue ainjeu 6L0Z ‘Yo1mIoN
SUON $9L  slainia eIxajskQ ssol) alleuuonysanb aunuo ay1 a101dxa o] N pue 1apAy
‘Aynoyyip
Suipeal jo A1o3siy
'9]eds SSaUISIp e JNOYUM pue
1ed13010ydAsd ua)ssa) Y1Im Sjuspnis
s ISSy ul swajqo.d
3ujuoiduny
'9]eds 35S 1e213010y2Asd
. di4ads-d1wspede
Kpnis MEEN ’g 1eJaUa3 UIIMIDq 1202 ‘uodeaq
Kynouyip JeuUOIDdS  "pPasIARY Bileuuollsand S9DUIYIP pue 1emals
SUON 98 SjuapN3Is Suipeay sso.) Ki03s1H Suipeay 3npy aulwexs o] epeue) ‘Ipuad)y
eINdLLIND
1dd Ul sjyausq
pue sww)qo.d
padualiadxa pue
ainseawl ‘9ouewoyiad
Modau-}9s uaiond J0 dA1dIpald s|
-92e)d ul Apeauje sem 3uiuies) Kpnis wnupads-wsiany  A3ojo1ewoldwAs
bue 3U|Ydea] 4O W0} SIY3 aJaym sawwesdoid ]euoi1dss aJleuuoisan®d asv4asysiy i spuelsyldN  /L0OZ ‘S193Ws
pue Sa131nde} Woly payinidal Apnis ay | /0L SjuapnlS asy ssol) 14 19d-Asv aujwexs o 3yl pueloolnag

sjuedidiied

uo13dLIDSap UOIIUBAIRIY| jo'oN uonendod  AisiaAlpolnapN

ugisap Apni1s saJnseaw awod3NQ

usisa( 1euoI3I3S SSoJD

pa3onpuod

Apnss jo A1uno) Joyiny

Am.NHCv salpnls aAneuend

S92IMY M3IARY Suidods :L xipuaddy

Making UCD a Neurodiversity Friendly Campus

124



wv)
o}
2
s}
=
[}
Q
Q
<

dUON

andg 1o
19€ sjuspnis  /pue eix3)sAkg

Kpnis
]euoI1d9s
ssol)

Kaaans aunuo

"S3IpNIS 113y} 0}
1nydiay se andsad
sjuapnjis sadfoeld

aUIWIRIBP O]

‘aod
Jlo/pue eixa)sAp
yum sjuspnis Aq
sjuswisnfpe wexa
pue poddns ysg
paJajo jo adesn
;3. ejep apinoid
o] 'sai)iqeded
pai1e)a.-Apnis J1vy3
yam ase Q4o
/pue eixa)sAp yum 1202
SIUSPNJS JUSPIUOD N'H pue ‘aueld
moy a101dxs o] N ‘Jauwing

SUON

3eis
Suiyoean
pue
6L  Dlwapedy eIxa)sAg

Apnis
]euoi}das
sso.)

aJ41euuoiisand

"SjuUapNIS
21x3]SAp J0 11JoUaq
dY1 Joj pasn
suoljepowLIodde
pue spoyiaw
3uiyoeay aujwexy
‘eIX3)SAp yum
SJUSPNIS SPIEMO]
}je3s dlwiapede
JO SM3IA
pue ‘sapnjijie
‘agpajmou SLoZ ‘e
ay3 aJojdxa o] 99910 39 sizyjodwels

uo13dLIDSap UOIIUBAIRIY|

sjuedidiied
jo'oN uonendod AusisAipoinaN

ugisap Apnis

Sainseaw sawodlnQO

usisa( 1euoI3I3S SSoJD

pa1onpuod
Apnss jo A1uno) Joyiny

Am.NHCv salpnls aAneuend

S92IMY M3IARY Suidods :L xipuaddy

125

Making UCD a Neurodiversity Friendly Campus



Appendices

PaJ33unodud
sagua)eyd
J14129ds juloduid
Kja3e1ndde 03
s19ad jeoidAjounau
03 seoualadxs

Ksning aledwo)
‘paJojiey
aq ued syoddns os 1202
(2-s¥S) Hoday @SV yum syuapnis ‘BN pue
JUBISSaSSe J19S YNpY UoIlIp3 puz 9331102 JO SUIDIUOD djudwWaDIq
SUON 0/ SUEDIN asy Afojeioydxy  -9)eds aaisuodsay jenos aulwexs o] vsSn ‘uospireq
ugdisaq Juswssassy Alojesojdx3
'$5920NS
‘snjeis
uoile)dwod sa.13sp pue DHUSPESE pue
: K30103eWO03dWAS 2202
SYdD-SS920NS djW™pedy ,
aHay usamiaq 1)Ied pue
ugisap "9]eos 3uney diysuoiejas 1pJeHaWWINg
3UON 889¢ sjuapnis aHay Jeuipniduot aHay Nnpy sauuod 3Y3 dulwexa o] epeue) ‘Buiuusy
“JapJosiq
wnJads wsiny
Y3Im sjuspnis
sajes ynodoup Jojaydegq jo
uoljejnwndde Jpasd  uolld)dwiod sa.3sp
Apnis SMOYs-ou pue uoissaigoud
uoizejndod SHsaY Apnis ui suiaiied SpuelayIaN
€¥9/2 Sluspmis wsnny  JeuipnyiSuo’ VdD aulwexs o] 3yl  ZzZ0zteypieg

uo13dLIDSap UOIIUBAIRIY|

S92IMY M3IARY Suidods :L xipuaddy

sjuedidiied

J0 'ON

uoizeindod

KusionipoinaN  udisap Apnis

Sainseaw sawodlnQO

Apnss jo

ugisaq jeuipn}iduo’
pa1onpuod

A1uno) Joyiny

Am.NHCv salpnls aAneuend

Making UCD a Neurodiversity Friendly Campus

126



7]
[O]
9
ie}
C
[0]
Q
Q
<

“WY3} SWODIIA0
01 sAem pue sJallieq |euoI3edNpa J1dY} 21 Q1 YHM

Aiqesiq ugdisap Pa]19ge] SIUaPNIS JO 19sqns e SUOWE SSaUSNOIISUOD

LL SIUapNIS Suiuiea] yoseasal jedidojouswiousyd SM3IAIIU| 0 sa1n3on.1s play Ajuowwod Aj1uapl o) vsSn 8002 Meyuaq
"1J0Yy0d JU3pNIS SIY}
Japlosig 10} S3W00IN0 10344 AjaAne3aU Jey3 sanss! Suissaippe
winJ3oads SM3IAIDIUI Ul S103eJNP3 d3BH|IDR) 03 SJUSPNIS 9831100 dI1siine

8 SIUapNIS Jnsniny wisieay 1ed1311) paJn3oniis 1Was Jo saduaLadxa ay3 jo Suipuelsiapun ue uies o VSN 120Z ‘1e 318 X0
‘Ky1s19A1UN 1
3uI9g-119M 1e1D0S S1UapN3S pie Aew Jey3 SUOIIUBAIRIUI
pue sjuswagduelle 31oddns 03 UoIIL])aI Ul SALIIUNOD

9Y31 U99M33q pPaJa4Ip S90U1I9dXa JI INO pUlj O} SeM (£102)

9A1123(qo 3y "sarunod ueadoing omy ul A}isIaAiun S9UO[-19353.1104

awo.puAs 129(04d aannesedwod Suipuajie padualiadxa Sy YHM SJUSpN1S UoI3eINpa uleds  pue souid soj ap

6 SIUapNIS s,Jad1adsy aAile}enb sjeds-jjlews  smalaRul A101SIY D417 19y31y moy a10)dxa o1 sem Apnissiyrjowieayl  pue)n oidied) ‘yuawased

D13SI1INE S PalJIIUSPI WOYM

JO dUO SIBYDIR3SaI OM] dY1 SM3IAIRIUI 1no paddoup pey Asy3 suoseas ay3 pue AUsISAIUN 0202

¥L SIuapnIs ised wsiny  Aq yoeoidde Kiojedpdipied v pain1onJ3s 1Was u1 91doad o13siane jo sedusiiadxa sy Sujuiwexy NN S9MoOH pue aded
"S9DIAJIDS 3SOY1 Y1IM UoIIdR)Siles J1ay3 pue syioddns
pue sa21AI9S 9831102 40 asn 13y} ‘uoiiesedasd pue

JapJosiq Sujuued Jsa1ed 03 paje}al sjuspn3s 9891102 d13sine (#L02) 197390

8L sjuspnls  wnupadswsiny  udisap ASAINS dAIelEND  SMIIAIDIUI PAINIONIIS  JO SDDUILIDAXD dY] 312119 03 sem Apnis Siy3 jo wie ay| vsn SueAj pue |91ig
‘s9oualadxa Aiepuodasisod

aHav 1nj3uiuesw Suipadwi s103oe) Ajay1) 93e813S9AUI 01 8107 “1ayoelg

pue JapJosiq palynads asimiaylo SMIIAIRIUI ‘AHAV YHM S1uapnis Jo 9soy3 03 uoiielal ul Asy pue yApaaz

LE sjuapnils  wnu3dads wisiny j0u UBISAP dAIIRHEND pa4n3oNnJ3s 1Was yHM suapnis AJsIaAIUN jo suonydadiad alojdxs o) vsSn ‘uelinojog

sjueddilied
Jo ‘'ON uoizeindod JSTSEVNI IS EIN| ugisa( SPOYIS N wiy  Aiunod Joyiny

(92=u) sa1pn1s aAEIEND

© 000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

S92IMY M3IARY Suidods :L xipuaddy

127

Making UCD a Neurodiversity Friendly Campus



SM3IAIRIUI

‘awioy

,sjuased J1ay3 jo 1oddns pue ain3onuis ay3 anea)
Kay1 aouo solwspede pue 341 Jo saduajjeyd AepAians
ay3 yum adod 03 uiea) Aay3 se qHAY YHM S3uapnis

(6002)
pJessnoig pue

SL sjuapn1s aHav aAidudsap aAzelend paininuis iwas  Jspuly () pue disy (L) 18y3 10308} 9Y3 SUIWLIISP O VSN ‘U3aIN ‘XNed
‘sa1391e.3S /102 Y20opeg
ugdisaQ SM3IAIRIUI 1n4diay pue ‘sadusyjeyd ‘sadioeud Apnis syl pue 3anbuesog
€€ sjuapnls eIxa1sAQ MIIAIDIU| BAIIRIEND painionis (was  3uipJedal sjuapnis J1xa1sAp jo suolidadiad aio)jdxa o]  erjesisny ysenndoepn
N @Y Ul AJSISAIUN JO 1IN0 pue
y3noJy3 ‘o3ul uollisuely 113yl SulINp UOIIRUIWIRISP
-J]9S 419Y3 dA192.9d sa1enpeld 1uadal pue SuIpNIS 1202
o€ S1UapNIS wsiny yoeouidde 3sijeal jeann) malaRul  Suidojansp AjjedidAy pue onasiane yjoq moy alojdxa o) N ‘nassny pue 197
'S|enpIAIpul 353y} JO (9102)
sisAjeuy jesj3ojouswousayq jul0dmala ay3 wolj uoireanpa Jaysdiy ur qHAy Suiaey ‘oD 19a 79
o€ S1UapNIS aHav aAIle1a.dIalu| sdnoun snoo4 J0 9duaLIadXa paJeys ay3 391dJ1a3ul pue aquIdSap o) VSN ‘1339yddes U947
wsiny 'ssaidoud |nyssadons J1vy3 03 syoddns
Suiuoiouny pue s.uaLIeq ‘s93u]jeyd ‘SIUIWAAIIYDE A}IIUspI 01
solwspedy  ysiH /awoipuks payydads asimiayio Jejndiyed ul pue Hn ay3 ul A}SISAIUN SUO 1e wisizne (¥1L02)
€L pue siuspnis J1931adsy 10U UBISIp dAI3RLIEND sdnoug snoo4 UM SJUSPNJS 104 3] SI 941 3I_YM dUILIeXD O] NN Jo)Ae] pue 130Uy
“V'SM Y3 Ul suoilniisul uoizeanpa Jaysiy jo
SOSQ wouj d)qe)ieAe sadiAIs 1oddns jo adues ay3 pue
Japlosig palpads asimiayio SM3IAIRIUI (sosa) sedu40 Hoddns Anigesig yum sadusuadx 1202
12 SjU9pNIS  wWnJ3dads wsiny 10U UBISIP dAI3RIIEND paJn3oniis 1Was pue saAl3dadsiad ,S3uspnis d3siine puelsiapun oj VSN  ‘ASimoud pue winy
o4 L20Z ‘@1ndg
Japlosig  Apnis aAizenjenb painjoniis SM3IAI]UI 9391102 03 Juswisn(pe Jjelano0 pue poriad uonlisuesy -ewajlog pue
12 sjuspnls  wnudads wisiiny -ILUAS DAIIONIISUOD) PaIN1dnJ1s 1Was 11Ut Y3 Jo suonndadiad sjuspnis sulwexs o] VSN Aoimoud “ wiry
“J]Wapede ue se sisoudelp
SMIIAIUI aHav nnpe ue 3uirey jo 1dedwi jeuoissajoid pue 1202
Z SO|WwRpedy aHav Kydei3ouyisoiny paIndonils IWAS  Jeuosiad syl a10]dxa 01 sem Apnis-§as SIY} Jo WIe 3y  BpeuRD) ‘UOSSIH g USGOH
(49ded ‘Buiseaunul Ajpueisuod
SIy3 ul papiodas smalAIDUl S1 S921n0sal auljuo jo Ayjuenb Jaays ayl pue ‘patepdn
Kjuo-saiieuuonsanb pue payjipow Ajpusanbauly sy jeusjew Sujuies) jo
pue sjuawadxd 1U93U0D 3y} ‘pasn aJe $)003 duluo Jo sadA} mau
‘sauieuuoilsanb uisn Apnis SM3IAIDIUI aJaym ‘3ui1as jeuorzednps uidueyd e ul SJUIPNIS
Zl S1UapNIS eixa)sAg  Japim e jo 1ied) aanneinend pa4n3oNnJ3s 1Was 2Ix3)SAp Jo spaau ay3 Joj 1a1ed 03 spydisut uied o] AemuoN  ZL0Z 1B 19 qiqeH
sjuedidiyled
Jo ‘'ON uoizeindod JSTSEVNI IS EIN| ugisa( SPOYIS N wiy  Aiunod Joyiny

Appendices

(92=u) sa1pn1s aAEIEND

© 000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

S92IMY M3IARY Suidods :L xipuaddy

Making UCD a Neurodiversity Friendly Campus

128



7]
[O]
9
ie}
C
[0]
Q
Q
<

MBIAS. UOI1RIUBWINDOP

sjuapnls§ ‘UOISSNDSIP  "IXdIUOD UOIILINPA JaYSIY e Ul BIXS)SAP YHM SJUIpNs
}je1s ‘uo1}eAIasqo 10} 19312 03 sjuswiisn(pe jo swiue} ul erdosdde 6002 puejdug
22 Ays1anun eiIxa1sAg sieak § Jano Apnis ased ‘SMAIAJU| pUE 9]qeuoseal SI JeYM 93eN|eAS PUB SUIWEXd O] MN pue Aynq “101kel
"W} JAAO
UOIIRIUBWINDOP  PUNOJBYDEQ JILLIOUODI0ID0S YIM 1I3SI93Ul 353U} MOy
Su1IsIXd ‘sa3ed1y114ad 03 uoije)al ul Ajendiled ‘sanol asays jo Ayxaldwod
JUa.LIND ‘sydesojoyd  ay3 9)3ueiun 03 si 9A13d3[qo 3y ‘uoizednp3 JaysiH ul
/aA13d3dsoud ugisap Apnjs ased ‘SUOI}BSI9AUOD KpeaJje/03 Suirow ale oym saiyjiqesip yiim ajdoad LZ0Z ‘uossueyo[
S -S3uapnis aHayv owydesSouyij jeuipniiduo]  jewldojul ‘SaAleLIRN }Jo syied sjiwi) pue sa3e}ijide) 1eym 93e3IIS9AUI O]  USPIMS -efoue]
‘s9dudlIadxa asay} s9lesdiw
paljidads asimiayio SMIIAIRIU 10 03 $93INQqLI3U0D AJSIDAIUN BYI MOY PUE ‘SIUIpNIS 1LZ02ZPIMadpas
2L SjuapnIs wisiny 10U UZISap dAIlRHEND PaINIdNJIS IWAS  DI3sIINe jo sadualadxa yijeay jeusw ay3 a10ydxa o N pue 13025
‘Kyis1aniun
9UO 1€ eIX3]SAp Y1IM UIBD] OYM SIUIPN]S INOYJ JO
‘yoeo.udde K103y3 saouaiadxa uonisuely Suiuied) ay3 yidap-ui uriojdxs
papunoJg 1SIAI1ONIISUOD Aq uoneonpa Jaysiy ui eIxa)sAp Y1m uies) oym  puejesz
% SjuspnIs eIxajskQ pue 1siAnaudiaul uy SMIIAIRLY| Ssjuapnis Jeak 1s.1) Suide) SANSSI dY3 puLRISISpUN O] MIN 7102 ‘uemoy
sasuodsal MaIAIIUI
Kjiiepp/auswialddns
01 -A3AIns uoizen)eas
awwelgold ‘swioy
3ur339s jeosd pue sajou
ssa1801d ‘SMalAIRIUI /102
PaJN1oNJ1s 1WaS "ASV Yum sauapnis AlsIaAiun Suliojusw ‘weyduiwig
8L sjuapn1s asy Kioay] papunoln pue painioniisun 10 1dadu0d 3y jo Sulpuelsiapun J91eaid e UIR}qO O]  EpeUR) pue s113qoy
*9891]02 Ul ulewas A}ISISAIUN 03Ul pajeINdLIjeW 9002 ‘uipyuely
oL sjuapn1s aHav Kioay] papunoln SMIAIRIU|  oym HQV Yrm pasougelp spuapnis moy a1ojdxa o] vsn pue K119
‘8uluoIduUNy 941) J19pLOIQ pPUE SSIIINS
spoyiaw paxiw Jagie) e JIWdpede J13y3 uo 3ulydeod gHAy 4o 1edwi ay3 jo
}Jo 1ed swuoj 1eyy pajiodal suoidaniad Ajuapi 03 pue syuapnis Aq pasuaiiadxa
6L S1UapNIS adav SI Yd1easay aA1lelend SMaIAJRIU]  sI Suiydeod moy jo Suipuelsiapun dasp e dojaaap o] VSN  €L0Z ‘1. 13 19vJed
sjueddilied
Jo ‘'ON uoizeindod JSTSEVNI IS EIN| ugisa( SPOYIS N wiy  Aiunod Joyiny

(92=u) sa1pn1s aAEIEND

© 000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

S92IMY M3IARY Suidods :L xipuaddy

129

Making UCD a Neurodiversity Friendly Campus



“"JH Joy suonredndwi pue saguajjeyd

U/
‘sanss| Aoy 93 Jo awos A}13uspi 03 19pJo ul AHSIaAIUN
1ua.1INnd K3o1j0poy1aw yoieasal saiydesdoiqoiny JO S92UB1IAdXd SIUSPN]S 11SIINE pUB LWISIINE 4O 13qe) /102
/ -S3UapNIS asy uoioe Aioleddilied 1e2131D a13soudelp ay3 Jo saAl3dadsiad Japisul a101dxe o] 3N ‘1€ 19 UBdUIA
'S]UdpNIS 3S0Y3 JO
BIEREY]
siskjeue aA130adsiad ay3 wouy ‘syuspnis d3siane 1oddns 3saq SLOZ ‘si1oka0y
/aua.LInd 03 yoeosdde L1oay | SM3IAI]UI ued s339]100 pue S3I3ISIAAIUN MOy jo SuipuelsIapun pue uosAoln|
€7 -SJUpNIS asy papunoJn aAizelend PaIN1dnJ1s 1Was anisuayasdwod e ujed 03 sem Apnis siyl jo wieay|  wnid)ag ‘S99 UeA
asv yim
sjuapnis
JO sjualeq ‘way}
'}Je1S SIDINIDS 110ddns 3ey3) asoy3 pue sjuspnis ay3 4o saAidadsiad
Kiqesig 9Y1 W0} ‘gSV YHM S3uapnis Joj AJISISAIUN JO 6L02
]S ‘syuspnis asy K3ojopoyisw- 10s-0 uolesIAeU JnyssaINs Uo syulodmala ay3 asojdxa o] eljesisny e 39 uosdwoy ]
"aSV Y1m spuapnis
Joj sawwesdoud Suriojuswi J19ad auniny Suiwiojul
Ajjennualod ‘sswo0d31no pue wsiueydaLl ‘1xa3uod
u’aM31aq sdiysuolle)as aquIsap 03 j9pow swwelgoud
e J0 Juswdo]aAsp WiIojUl O] "SI0JUSW dI3Y] pue
SM3IAID1UI ASV Yiim siuapnis Joj Suriojusw Jaad Jo sswodino 8L0Z
v SjuUapNIS asy uoilenjead isijesy paJn1oniis 1Was pue Ul swsiueydaw ‘s3xaiuod palinbas alojdxa o] enesisny ‘e 38 uosdwoy |

sjuedidiyled
J0 'ON uoizeindod JSTSEVNI IS EIN| ugisa( SPOYIS N wiy  Aiunod Joyny

(92=u) sa1pn1s aAEIEND

© 000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

S92IMY M3IARY Suidods :L xipuaddy

Appendices

Making UCD a Neurodiversity Friendly Campus

130



‘(s1isKjeue ui ‘oul
ou) aileuuolisanb
uapnis J1xasAQ:/

‘aJ1leuuoiysanb

Appendices

‘'sdno.un snoo4

'soy3a aAIsn}pul A)ny ay3 Jo 3uawdojanap ay3

1UapNIS 8HZ ugisap "M3IAIDU| pue 3d130e.d JeuUOIIN}IISUI 3SI|GESIP JO UOIIRUIWID
MIIAIDIUI J2IN1D9T  SIUSPNIS Apnis ase) S puUB UOI1eD1}13USPI 31qeud YSIW |9PO|A SI9] N4
€ ‘dnoi3 snooy jjels ‘Jye1s :A3o10poyraw : U2IYyMm 03 JUIX3 Y3 YSI|qe1sa 03 uoiiniiisul ays jo €102
8 ‘MaIAIDIUL J4els ie  AJIsaAlun eixa)ska/aids -paXIN "alleuuonnsand 19A9] yoea 1e sadipoeld pue sapniiie alojdxs o) NN ‘I0WIHIO|N
Kpnis 119y3 03 L2o¢
Jusuodwod DUR)SIP B peY SIUSPNIS JO SPJIY} OM] “19yled
Apnis JaA0 31aym A1ISIBAIUN B 1. BIX3)SAP 10} JUBLLISSaSSe pue junH
) "SMIIAIDIUI PRINIDNILS-ILUDS .
SMIIAIRIU| Kiojesoldxa Ue INOYUM pue YUm -eIx3]sAp Jo sai3siialoeleyd 1apjows
-ZL'Asnins-9€L  sjuapnis eIxd)sAQ  -Spoyisw paxiiy ‘Aanins Sy11v Y1IM S3USpN]s 10) sualieq Ajijuspl o] eljesisny Y :IN
‘siskjeue
dAIle}enb pue
aAl3e}IUEND ‘juswagdeuew d>13o03epad J19y3 1202
K3noey sJapJosip paxiw pue sJ9pJosip 1e3uaWdo]aA3POINBU YIM SIUSPNIS ‘unnoj
/9 dlwapedy |ejuswdolaAspoinap -aA1ndidsaq Kaning Inoqe suoluido ,sIaydea} jedIpaw 3qLIISIP O] aduel{ pue uiugely
‘ugisap 800¢
JeauswiLadxa "9duewWI041ad 1593 d1wapede syuedidijied ‘ssowls pue
MIIAIDIU|
isenb poyiaw ; uo 1oeduwi J19y3 301di3ul pue (paded Jsndwod auI0qsO
12 swuapnis aHav PaXIN $91005359]  pue paoed-§)as) suoipuod ul1sal om) asAjeue of VSN 997
siskjeue
dI3eWay}
JapJosiq pue AsAIns ‘uol3ednp3 JoYSIH Ul WISIINe YHM SJUIpN1s  |euoileu 0202
9L  swapnis wniads wsiny  :poyiaw paxijy Kanins Jo saduaadxa ay3 jo Suipuelsispun ue uied of -ININ e 39 Lige4
‘3ulaq
‘9pIng MalAI1U| "91edS Moddng
. -11I9M Y31y pue mo] Yim S3uapnis o adudltadxa
Kjiwe4 ay] -aJieuuoilsand
]BI20S PAAI) Y3 Ul SIIUIDHIP PUB SI3LIR)IWIS
3uiag-119M 2A103[gns juapnis
pue ‘Suiaqgj)am aAI33[gns pue adudIadxd
9391100 PasIARY dY3 WOy
1e120s U9aM}aq diysuoiIe}al Sy} paullLexa
9]BS SSaUPIIIBUUOD) 100YIS )
e ugisap ‘51855 3417 LM LOIDe SRS Aeoydads “Buiaqpiam aaidalgns syuapnis
: JapJosiq JUSBISAU0D S : : d13s13ne 031 pajejad si ‘aAinisod pue aAe3au 0202
AoAINS-Zy  sjuapnis wnJ3ads wsiny  -Spoyiaw paxijy ‘juannond wnudads-wsiiny 410q ‘@2ua11adxa 1e1d0s 3y} Moy pueisiapun o VSN ‘e 19 Aajieg
‘ugisap s30] UoISSas 1030NJIsul ‘Aym pue ‘woym 10y 5002
Jeuswiadxa ‘uonnenjeas juedpijed ‘9A13D944 9q 03 PaWIAAS Jeym Suipnpdul ‘1533 plaly ‘})0g pue
saiyljiqesip duiuied)  -isenb-spoyiaw g J030nJ3sul A3ajeuys ay3 ui syuedpdiyied jo ajdwes Jjews e uo 3oedw JOSUlIA
9% uapnIs Jo/pue aHQV PaXi|n  ‘@Jieuuoi3sand) spasN Sululea s} pue |9pow padojanap Aimau e asAjeue o] VSN ‘ddos)v
sjuedipied jo 'oN  uoiejndod K11SI9AIPOINAN ugisag SPOYID|A/2INSEI|A BWOIINO wry  Anuno) Joyiny

(6=U) S31pNIS POYIBN PAXIW

© 000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

S92IMY M3IARY Suidods :L xipuaddy

131

Making UCD a Neurodiversity Friendly Campus



Apnis  "ydD ‘A101UdAU| J10MISN-]EOD ‘S]eod y1om pue J0oyds SUIASIYDE Ul SSIINJIIP 5102
Kiojeisoldxa "PsIASY dJleuuolIsand Suipeas yum sjuspnis 11oddns 1ey3 ss21nosal ‘le 19 481D
JOL  SIuSpnlS  salnoiyig Suipesy  :SPOYISLU paxIA K103s1H Suipeay 3npy pue sa13 |eID0S pale]al-]eod Syl SUIWEXS 0]  epeue) -)oe1s

M3IAIRU] “(UoIIpa puZ)

Kiojuanu) sa1daieis Apnis pue ‘aHav
SululeaT "s1patd diwapede pue UMM S3uapnis 1enpesgdiapun / jo sadualadxa LL0Z
/  Sjuapnis AHAV  SPOYIaW paXil  VdD AIIRINWND pue I3]1SaWRS  dlwdpede 3y} uo 3oedwi s,3uiydeod a3egdisaAul o VSN ‘e 19 Jayled
sjuedpijied jo ‘'oN  uoize)ndod KJIs19AIpoINaN udisag SPOYI3|A/24NSED|A BWO0DINO wry  Aiunod Joyiny

(6=U) s31pN1S POYIBIN PAXIN

© 000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

S92IMY M3IARY Suidods :L xipuaddy

Appendices

Making UCD a Neurodiversity Friendly Campus

132



Appendix 2: Gap Analysis: Focus Group Outputs

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

Focus Group Outputs: Neurodiversity Inclusive
UCD Services: Mapping the journey of
neurodivergent staff and students

Thirty employees from the following student and staff
roles attended the focus group from the following areas:
IT Services; UCD Estates; UCD Schools from across the
five colleges; Student Advisers; UCD Registry; Quality
Assurance; Resourcing, HR Partners, Access and Lifelong
Learning; UCD Global

The purpose of the focus group is to seek input into
development of recommendations for the report. Gain
a more in depth understanding of the existing supports,
services and processes with which neurodivergent
employees and students interact with across the
following key areas:

1. Employee Life Cycle and Supports
2. Culture and Awareness

3. Programme & Curriculum Design, Teaching &
Learning

4. Student Supports and Services
5. Physical Campus and the Built Environment

6. Information Technology Systems and
Infrastructure

What existing supports/services are available in your unit
or your role to support those who are neurodivergent?

+  Hybrid working beneficial.

»  Small units feel they would try and accommodate
as best they could if the need arises - unsure
about where neurodiversity fits with Reasonable
Accommodations and whether those who disclose
neurodiverse conditions should be referred to this
process.

» the overall impression is that there is a much
greater focus on supporting neurodiverse students
than staff

« ALL provides a suite of pre- and post-entry
students who disclose neurodiverse conditions.

+  Campus Accessibility Officer has worked with
Estates to develop sensory spaces/gardens on
campus.

Appendices

Can you identify areas for development and
recommendations to create a neurodiversity inclusive
campus related to your area?

Recruitment and Onboarding
Suggestions:

«  The recruitment process should be reviewed and
consideration should be given to neurodiverse
people in this process (regardless of whether or
not they disclose) e.g. knowing who will be on the
interview panel, pictorial and written directions
and explanations as to how the interview will be
conducted provided in advance etc.)

«  Review communications with applicants:
interviews, orientation and events on campus e.g.
using a social story, clear information.

« ‘Awareness, Awareness Awareness’ — develop
university wide campaigns to ensure that those
disclosing are not met with disbelief or challenged
as to their needs.

« Highlight rights re disclosure at interview and work
directly to counter assumption disclosure will
cause bias in the interview process.

- Induction for staff, consider a more intimate and
supportive approach.

Disclosure and Reasonable Accommodation

Having to ‘prove’ you have a condition is a major problem.
What's the problem in self-identification for staff (on

the basis that it is different to the case of students

where funding follows the student). Balance to be struck
and understanding of the challenges but not ‘box off’
everything into conditions. There is a need to tackle
challenges of disclosure/stigma.. Fear of disclosure and
lack of clarity/visibility of the benefits of disclosure.

Culture and attitude change required. Neurodiverent
employees and students may have had bad experiences
elsewhere.

Making UCD a Neurodiversity Friendly Campus
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Suggestions

»  Pilot a neurodiversity friendly approach with staff
and promoting UCD as a neurodiversity friendly
employer. Perhaps piloting the idea of disclosure
without the need for formal documentation.
Awareness raising among the staff population
would trickle down.

+ Tiered system with different routes dependent on
support needs with some measures implemented
to enhance accessibility for all and route to
assessment within UCD if diagnosis is required
to access resources.A system that is needs based
rather than diagnosis based should be considered.

- Develop UCD Neurodiversity APP (akin to UMAAP)
to support students and staff.

+  Campaign/programme/training to make staff more
aware of what accommodations and supports to
which they are entitled.

+  Service like ALL for staff suggested.

+  Greater linkages between CAO and HEI. Option to
disclose at CAO and automatic notification for HEI.
Flagging in advance may be a smoother experience
for students.

Awareness Raising and Pastoral Support

Suggestions

»  There is a need for more formal training on
neurodiversity for managers and employees.
Training should be embedded in existing training
programmes e.g. Teaching & Learning Certs,
student onboarding, staff orientation and for
managers.

» Training and awareness can also address reluctance
to shift towards a neurodiversity friendly campus.

« Estates are often first responders, provide pastoral
care for students and are the first port of call for
visitors to the campus - there is a need for staff to
be more aware of neurodiversity and perhaps an
easy mechanism for people to disclose.

+ Introductory lectures should touch on
neurodiversity

»  Neurodiversity Champions
+  Celebrating Neurodiversity

«  Develop specific coaching in Career Centre for
ND students to support their knowledge of their
rights to access supports/accommodations in the

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

workplace. Target alumni to support/mentor/
champion the process.

+ ldentifying the roles and services for
neurodivergent employees and students to access
support.

«  Could the name of DARE programme be changed?
Comments

Good EDI Training available but requires specific
neurodiversity training.

A line manager noted that she would be unaware of what
if anything could be provided to support a staff member if
they disclosed a diagnosis relating to ND. Felt that there is
inadequate training. Felt they could link with a HR partner
but deemed this unlikely to be productive.

It was suggested that it would be helpful to have
increased focus on these issues in staff orientation and to
have increased access to courses and training.

The IT Services group felt they are ‘last on the list’ for
training despite a high level of interest and when they
do get a chance to do training it's often ‘booked out’.
Noted that the proportion of male colleagues attending
events such as FG today does not reflect m:f ratio in their
sector with male colleagues less likely to participate.

It appears to the group that those most likely to ‘need’
training in EDI areas least likely to avail of the same. No
incentivisation/acknowledgement for staff who do take
on training and simply expected to ‘absorb’ into a busy
schedule.

Harness strengths of the university environment —
perceived high level of diversity and acceptance of the
same — and increase training for everyone.

Digital Environment

Suggestions

+  Accessibility should be an identified ‘target’ in all
procurement/tenders relating to IT systems.

«  Provide increased opportunities for different groups
to work together with this tech group(experts
within university with language and visual
expertise relating to accessibility) to co-create
more accessible systems.

«  Explore ways to reduce time constraints which
force a focus on functionality/turnaround time at
the cost of accessibility.

+  Review all systems/web materials for accessibility
and design infographics and work flow systems.

134
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+  Even with well designed accessible systems, some
people will require 1:1 support with ‘digitalisation’
—this is expensive and challenging to scale up. May
be possible for students but unlikely to be possible
for staff.

»  Higher exam results noted for some students
during Covid and more tolerable exam experience
(at home, comfortable etc) - invest in ways to
have adequate systems to safely invigilate virtual
exams.

- Engage with neurodivergent staff and students
when developing forms.Online improvements e.g.
pre-populated forms.

Built Environment

Comments

Inclusive design for neurodiversity should be embedded in
pre-planning and layout of buildings.

Navigating the campus was highlighted. Better signage
and maps would be useful.

Apparently minor issues can cause significant problems
e.g. fluorescent lighting leading to migraine. Those that
don’t experience this, almost mock the idea.

PhDs can be dispersed and important that they can access
supports and sensory spaces.

Suggestions

»  Make changes to the sensory environment ‘low
hanging fruit’ that could make a big impact.

»  Design of spaces - lighting, heating, acoustics
+  Enhance signage and maps online/physical.
+  Quiet rooms and spaces - identify where these are.

«  More research is needed into what works - some
suggestions e.g. sensory pods are expensive and
there is a lack of evidence as to their effectiveness.
Not one size fits all e.g. quiet spaces commonly
provided but others have a preference for different
sensory environments - there is a need for a
range of options on campus to suit a range of
preferences.

+ Investigate a range of options on campus to suit a
range of preferences.

Comment: one group felt that there is very little
meaningful action in relation to issues with physical
environment in which they work. Reported that they have
to bring hot water bottles to work. It is so cold in the
winter and the reverse in summer. Queried whether if the

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

intolerability of the working conditions were related to
‘disability’ their concerns would be taken more seriously.
The only flexibility enacted is ‘working from home’ if their
workplace (prefab) becomes too hot/cold. The ‘open plan’
nature of the office was also found to be problematic.

What strategic objectives in your area support the
inclusion of neurodivergent employees/students?

Participants’ awareness varied. Some identified the broad
strategic objectives relating to EDI and inclusion. Others
felt there was a general lack of awareness among staff
and they are not aware of how the strategic objectives
linked to their Unit/School might support/facilitate the
inclusion of neurodivergent in employees/students. The
examples below from participants show the difference
across areas:

UCD Estates

«  Neurodiversity is a hot topic in Estates and is a
key focus for architects and others in the design
and building of new spaces (e.g. furniture, space,
space usage etc.). The building standards in relation
to accessibility and neurodiversity are constantly
being updated - the result being that relatively new
buildings are already out of date in this regard. The
big challenge for Estates in this area is retrofitting
and refurbishment of older buildings. It is much
easier to incorporate in new builds. Estates are
constantly trying to future proof by going beyond
the basic standard.

UCD IT Services

« All of the IT group felt that they were unaware
of any strategic objectives in their unit/s that
supported inclusion. Also felt that there was
no focus on the idea of accessibility in online
platforms/systems.

«  All expressed the view that it is very striking
that there is a significant awareness/push for
accessibility in the physical environment but none
in the virtual environment of which the group were
aware.

«  The group felt that the only target is quick outputs
of ‘functionality’ without consideration of broader
accessibility. Group noted that recently UCD has
been focused on web redesign with a focus on
accessibility due to identified issues/inadequacies
being highlighted. However, this has not been
incorporated into any of the objectives for student
or staff platforms such as infohub.
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Group highlighted more accessible designs

are possible (for example with increased use

of infographics and reduced text heavy texts),
however, as this is not an identified objective and
is very resource heavy (in terms of time), it is not
something that is a focus.

One person in the group (different role in Student
office) noted that there is an increased number of
students approaching the office with diagnoses and
feels this represents increased awareness.

What were your impressions of the key findings
related to students?

Surprised at the number of people waiting on a new
diagnosis. The issues are complex and broad and there

are no easy answers.Individual experiences vary greatly.It
seems to be the luck of the draw when a student discloses
in UCD as to whether they will receive a positive response
- current system has an over-reliance on the kindness of
individuals.

Clear that a whole college approach is needed.

Third level can pose issues for neurodiverse people
who have coped in other environments.

People unwilling to disclose. Onus on individuals to
disclose to lecturer, staff etc.

Supports disappearing after secondary school.

The information about accessing supports

is available and the process is relatively
straightforward yet this is clearly not the message
that some students are receiving

There is mis-information about required
documentation, nature of supports, needs
assessment process etc.

Students with dyslexia and other learning
difficulties have a high rate of disclosure - there
may have been a bias in the survey respondents for
those with other neurodiverse conditions.

There is a bias towards ADHD - with people
often assuming that this is what is meant by
neurodiversity.

People do not understand what neurodiversity is
(even if they think they do). This is likely to impact
access to supports and resources.

Need to provide training across all systems within
UCD.

Need for targeted training: Dependent on the age
of staff — others may recognise challenges a person
has likely reflective of an underlying condition
while (age dependent) staff members themselves
may not, i.e. older staff members less likely to self-
diagnosis/recognise challenges.
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Making UCD a Neurodiversity Friendly Campus - Student, Staff & Faculty Survey

Making UCD a Neurodiversity Friendly
Campus - Student, Staff & Faculty Survey

Q1

Thank you for your participation in this short survey, which should take approximately 10
minutes to complete. This is an anonymous survey.

The UCD EDI* Neurodiversity Working Group is committed to creating an inclusive
neurodiversity friendly University for all students and employees, in line with the UCD EDI
Strategy and Action Plan: Key Priorities for 2021-2024. Your input will be hugely valuable in
helping the Working Group to:
e Gather information from University employees and students about their knowledge,
attitudes and experience of neurodiversity within UCD
e Explore the best ways of increasing awareness and understanding around
neurodiversity among students and employees
e Support the recognition and promotion of good practices in this area within the
University.
You will find a link on the following page with further information regarding the survey and
what you can expect if you choose to take part. Please read it carefully. If you do not
understand any of the information and/or would like to discuss anything related to the
project, please email Blanaid Gavin or Timmy Frawley at the contact details below.

Dr Blanaid Gavin
Assoc Prof of Child and Adolescent Psychiatry, UCD School of Medicine
blanaid.gavin@ucd.ie

Dr Timmy Frawley

Assoc Prof of Mental Health Nursing, UCD School of Nursing, Midwifery and Health
Systems

timothy.frawley@ucd.ie

On behalf of the Neurodiversity Project Team.

*Equality, Diversity and Inclusion
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Making UCD a Neurodiversity Friendly Campus - Student, Staff & Faculty Survey

Q2 Click here to read the participant information sheet before you select an option below.

| have read this consent form. | understand that | can refuse to participate in this survey. |
have taken time to think carefully about my decision to participate. | freely consent to share

my responses with the research team. | understand my participation in this survey is
entirely voluntary. | confirm | am 18 years old or above. | understand the
uncertainty and risk of research as stated in this consent form. | understand that if |

agree to participate in an interview, | will need to provide my personal information such as
my email address and phone number and may be subsequently contacted by the research
team and that the interview will be recorded on video via Zoom. | understand that | can
withdraw data within the designated timeframe as noted in the information sheet. |
understand how my data will be processed, how long data will be stored, how it will be used,
archiving of data and who will have access to it in the future.

| consent and am happy to proceed with the survey (1)

| do not consent and do not wish to proceed with the survey (2)

Skip To: End of Survey If Click here to read the participant information sheet before you select an option

below. I have... = I do not consent and do not wish to proceed with the surve

Q3 What is your gender?

Female (1)

Male (2)

Non-binary (note: gender non-binary is a person who does not identify exclusively as
male or female) (3)

Self-declare (5)

Prefer not to say (6)
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Making UCD a Neurodiversity Friendly Campus - Student, Staff & Faculty Survey

Q4 What is your ethnic or cultural background?
Asian or Asian Irish: Chinese (1)
Asian or Asian Irish: Indian/Pakistani/Bangladeshi (2)
Asian or Asian Irish: Any other background (3)
Black or Black Irish: African (4)
Black or Black Irish: Any other Black background (5)
Other including mixed group/background: Arabic (6)
Other including mixed group/background: mixed background (7)
Other including mixed group/background: other (9)
White: Irish (10)
White: Irish Traveller (11)
White: Roma (12)
White: any other White background (13)
Not listed (14)

Prefer not to say (15)
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Making UCD a Neurodiversity Friendly Campus - Student, Staff & Faculty Survey

Q5 What is your age?
18-24 (1)
25-34 (2)
35-44 (3)
45-54 (4)
55-64 (5)

65+ (8)

Q6 What is your role in the University?
Faculty (3)
Staff (1)
Funded Research Contracts (11)
Technical (10)
Student-undergraduate (2)
Student-postgraduate (9)

Display This Question:
If What is your role in the University? = Staff

Or What is your role in the University? = Faculty

Or What is your role in the University? = Funded Research Contracts

Or What is your role in the University? = Technical

Q7 In which part of UCD do you work?

V¥ UCD College of Arts and Humanities (1) ... President, Reports and VPs not listed above. (13)
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Making UCD a Neurodiversity Friendly Campus - Student, Staff & Faculty Survey

Display This Question:

If What is your role in the University? = Student-undergraduate

Or What is your role in the University? = Student-postgraduate

Q8 Which college are you a part of?

V¥ UCD College of Arts and Humanities (1) ... UCD College of Science (6)

Q9 Have you heard of the term neurodiversity before?

Yes-please describe what it means to you. (1)

No (2)

Q10 Please list the different conditions you think neurodiversity includes?

Q11 Do you think the term neurodiversity applies to you? For the purposes of this study, the
term neurodiversity is used to describe conditions such as (but not limited to) those
traditionally labelled as Attention Deficit Hyperactivity Disorder (ADHD) Autism, Specific
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Learning Difficulties such as dyslexia and dyscalculia, Developmental Coordination Disorder
(DCD), dysgraphia and Tic Disorder etc.

O Yes-previous professional diagnosis (1)

) Yes-self diagnosis (5)

) Yes-self diagnosis and awaiting diagnostic assessment (4)
O Yes-awaiting diagnostic assessment (6)

) Not sure (3)

) No (2)

Display This Question:
If What is your role in the University? = Student-undergraduate
Or What is your role in the University? = Student-postgraduate
And If

Do you think the term neurodiversity applies to you? For the purposes of this study, the term neu... = Yes-
previous professional diagnosis

Or Do you think the term neurodiversity applies to you? For the purposes of this study, the term neu...
Yes-previous professional diagnosis

Or Do you think the term neurodiversity applies to you? For the purposes of this study, the term neu...
Yes-self diagnosis

Or Do you think the term neurodiversity applies to you? For the purposes of this study, the term neu...
Yes-self diagnosis and awaiting diagnostic assessment

Or Do you think the term neurodiversity applies to you? For the purposes of this study, the term neu...
Yes-awaiting diagnostic assessment

Or Do you think the term neurodiversity applies to you? For the purposes of this study, the term neu...
Not sure
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Making UCD a Neurodiversity Friendly Campus - Student, Staff & Faculty Survey

Q12 Have you disclosed this to anyone at UCD? Tick all that apply.

() Yes-Access and Lifelong Learning (1)
() Yes-UCD Student Advisors (2)

() Yes-UCD Student Counsellors (3)

() Yes-Personal Tutor (4)

) Yes-Lecturer (5)

() Yes-others. Please list. (6)

) No (7)

Display This Question:
If What is your role in the University? = Faculty
Or What is your role in the University? = Staff
Or What is your role in the University? = Funded Research Contracts
Or What is your role in the University? = Technical
And If

Do you think the term neurodiversity applies to you? For the purposes of this study, the term neu... = Yes-
previous professional diagnosis

Or Do you think the term neurodiversity applies to you? For the purposes of this study, the term neu...
Yes-self diagnosis

Or Do you think the term neurodiversity applies to you? For the purposes of this study, the term neu...
Yes-self diagnosis and awaiting diagnostic assessment

Or Do you think the term neurodiversity applies to you? For the purposes of this study, the term neu...
Yes-awaiting diagnostic assessment

Or Do you think the term neurodiversity applies to you? For the purposes of this study, the term neu...
Not sure

Making UCD a Neurodiversity Friendly Campus 143



Appendices

Appendix 3: Online Survey of Students and Employees

Making UCD a Neurodiversity Friendly Campus - Student, Staff & Faculty Survey

Q13 Have you disclosed this to anyone at UCD? Please tick all that apply.
Yes-Human Resources (3)

Yes-Employee Assistance Service (9)

Yes-Equality, Diversity and Inclusion (8)

Yes- Manager (2)

Yes- Colleague (1)

000000

Yes- others. Please list (6)

O

No (7)

Display This Question:
If Have you disclosed this to anyone at UCD? Please tick all that apply. = Yes-Human Resources

Or Have you disclosed this to anyone at UCD? Please tick all that apply. = Yes-Employee Assistance
Service

Or Have you disclosed this to anyone at UCD? Please tick all that apply. = Yes-Equality, Diversity and
Inclusion

Or Have you disclosed this to anyone at UCD? Please tick all that apply. = Yes- Manager

Or Have you disclosed this to anyone at UCD? Please tick all that apply. = Yes- Colleague

Or Have you disclosed this to anyone at UCD? Please tick all that apply. = Yes- others. Please list

Or Have you disclosed this to anyone at UCD? Tick all that apply. = Yes-Access and Lifelong Learning
Or Have you disclosed this to anyone at UCD? Tick all that apply. = Yes-UCD Student Advisors

Or Have you disclosed this to anyone at UCD? Tick all that apply. = Yes-UCD Student Counsellors

Or Have you disclosed this to anyone at UCD? Tick all that apply. = Yes-Personal Tutor

Or Have you disclosed this to anyone at UCD? Tick all that apply. = Yes-Lecturer

Or Have you disclosed this to anyone at UCD? Tick all that apply. = Yes-others. Please list.

Q14 Was this a positive experience for you?

O Yes-please elaborate (2)

O No-please elaborate (3)
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Making UCD a Neurodiversity Friendly Campus - Student, Staff & Faculty Survey

Q15 Do you have personal experience of neurodiversity in your family or friend group?
Yes, family (2)
Yes, friend group (3)
Yes, both (4)

No (6)

Q16 Do you have any direct experience of engaging with supports or services within UCD in
relation to neurodiversity?

Yes (3)

No (4)

Display This Question:

If Do you have any direct experience of engaging with supports or services within UCD in relation to... =
Yes

Q17 Please select the supports and services that you have direct experience of engaging
with in UCD in relation to neurodiversity?

UCD Access & Lifelong Learning (ALL) (1)

UCD Student Advisors (2)

UCD Student Counsellors (3)

Other-please list (4)
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Making UCD a Neurodiversity Friendly Campus - Student, Staff & Faculty Survey

Q18 Reasonable accommodations are defined as those actions that enable students to learn
to their full potential.
Do you think reasonable accommodations should be provided:

Please elaborate on

Please indicate a response for each area
your answer

Yes (1) No (2) (1)

In all aspects of
teaching? (4)

In all assessments? (5)

Q19 Do you think neurodiversity impacts future career progression for students? Please
expand on your answer.

Yes (4)

No (5)
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Making UCD a Neurodiversity Friendly Campus - Student, Staff & Faculty Survey

Q20 Do you experience any sensory barriers in the UCD physical and/or digital
environment? If yes, please tick all that apply.

Physical environment (e.g. building, outdoor spaces, signage.....) Please
describe (1)

Digital environment (e.g. IT systems, Brightspace, Registration, e-
communications, infohub etc) Please describe (2)

No (3)

Q21 What do you think UCD does well in relation to neurodiversity?

Q22 What suggestions would you make to enhance UCD as a neurodiversity friendly
campus?

Q23 Please outline any other comments you would like to make relating to neurodiversity
within the UCD community.
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Making UCD a Neurodiversity Friendly Campus - Student, Staff & Faculty Survey

Q24 Do you have personal experience of neurodiversity in your family or friend group?

Yes, family (2)

Yes, friend group (3)

Yes, both (4)

No (6)

Q25 Do you have experience of neurodiversity in your work with colleagues or students?

Yes-Please elaborate on your answer (1)

No (2)

Q26 Do you have any direct experience of engaging with supports or services within UCD in
relation to neurodiversity?

Yes (3)

No (7)
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Making UCD a Neurodiversity Friendly Campus - Student, Staff & Faculty Survey

Display This Question:

If Do you have any direct experience of engaging with supports or services within UCD in relation to... =

Yes

Q27 Please select the supports and services that you have direct experience of engaging
with in UCD in relation to neurodiversity?

Employee Assistance Service (1)

Human Resources (2)

Equality, Diversity and Inclusion (3)

Other-please state (4)

Q28 Reasonable accommodations are defined as those actions that enable students to learn
to their full potential.
Do you think reasonable accommodations should be provided:

Please elaborate on

Please indicate a response for each area
your answer

Yes (1) No (2) Answer 1 (1)

In all aspects of
teaching? (1)

In all assessments? (2)
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Making UCD a Neurodiversity Friendly Campus - Student, Staff & Faculty Survey

Q29 In relation to employment, Reasonable Accommodation can be defined as some
modification to tasks or the structure of a job or the workplace at nominal cost which allows a
qualified employee with a disability to fully do their job and enjoy equal employment

opportunities.
Do you think reasonable accommodations should be provided in the workplace in relation to

neurodiversity?

Yes-please elaborate on your answer (1)

No-please elaborate on your answer (2)

Q30 Do you think neurodiversity impacts future career progression for students? Please
expand on your answer.

Yes (4)

No (5)

Q31 Do you think neurodiversity impacts career progression for staff within UCD? Please
expand on your answer.

Yes (1)

No (2)
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Making UCD a Neurodiversity Friendly Campus - Student, Staff & Faculty Survey

Q32 Do you experience any sensory barriers in the UCD physical and/or digital
environment? If yes, please tick all that apply.

Physical environment (e.g. building, outdoor spaces, signage etc....) Please
describe (1)

Digital environment (e.g. IT systems, Brightspace, Registration, e-
communications, infohub etc) Please describe (2)

No (3)

Q33 What do you think UCD does well in relation to neurodiversity?

Q34 What suggestions would you make to enhance UCD as a neurodiversity friendly
campus?

Q35 Please outline any other comments you would like to make relating to neurodiversity
within the UCD community.
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Neurodiversity Project

Topic Guide - Interviews
BRIEFING / INTRODUCTION

Prompts: Thank you, introduction, length of the interview, break - anytime, stop and withdraw anytime,
recording, pseudonymisation and confidentiality, opportunity to review the transcript, any questions?
CONSENT

Topic guide questions:
+ Canyou tell me more about yourself and your role as staff/student?
+ Canyou tell me about your experiences relating to Neurodiversity within UCD?
«  What aspects (if any) were the most challenging?
* Have you availed of any supports within the University?
» Do you have any views on disclosure?

+ If you could have any kind of support measures available to you today, what would be the key elements
that would be helpful to you?

*  What would make it easier/harder to accessing these measures
« “Mopping up question - anything else they would like to share
«  Conclusion

Thank you, reminder that requests for deletion of data can be accommodated up to 7 days after the
interviews, ask participants if they would like to be informed of the results at the end of the project.
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Building

1A: Layout

Is the environment suitable for people who seek
movement?

Is the layout predictable and logical?

Is the layout based on clean lines?

Are spaces easy to navigate?

Is there adequate space between furniture?

Is there an absence of clutter/unnecessary
obstruction?

Are there screened off areas?

Are there spaces which are quiet?

Are there designated sensory rooms/quiet spaces?

Is there an indoor space to ‘escape to’?

Is there an outdoor space to ‘escape to'?

1B: Light

Issues were identified in the environment that included it being unsuitable
for those who seek movement, the layout was not predictable and logical
or based on clean lines. Spaces were not found to be easy to navigate. In
addition to this issues were identified with inadequate space between
furniture, and the presence of clutter/unnecessary obstruction.

Significant issues presented with regards to quiet spaces or spaces to
escape to. Auditors repeatedly experienced a lack of indoor or outdoor
space to ‘escape to’, screened off areas or spaces that were quiet. A lack
of designated sensory room/quiet space across the audited areas was also
clear from auditor responses.

“Quiet spaces exist (on the Tst floor) but are not designated as such and are
little-known”

“No central space for quiet. No central space for women in an
overwhelmingly male environment, which mitigates against use of even the
few group spaces in the building.” (- is there any context?)

Is the illumination in the room suitable ?

Is there fluorescent lighting?

Are the lights flickering?

Can the intensity of the light be altered (for example
dimmer switches?

Are blinds or other forms of shade available to block
strong sunlight?

Are glass meeting rooms fitted with blinds?

1C: Decor

Concerns were evident in the following areas: Auditors found that the
illumination in rooms was not always suitable, glass meeting rooms were
not always fitted with blinds, and blinds/shade were not always available
to block strong sunlight. Flickering lights were also identified as an issue,
as well as being unable to alter the intensity of the light. The presence of
fluorescent lighting was strongly indicated by audit responses.

“Fluorescent lighting and strong blue light from the projector screens, no
natural light*

“The lighting is horrendous.”

Are there any strong patterns on décor?

Are there any bright, fluorescent or neon colours?

Is sensory overload avoided in decor?

Are there natural materials?

Is there indoor greenery/plants?

Are there water features?

1D: Signage

Issues were identified particularly around a lack of natural materials, indoor
greenery/plants and water features. Issues were also identified with strong
patterns, bright fluorescent or neon colours and sensory overload in the
decor.

“There is a great deal of visual clutter, by design and by habit (e.g. posters)”

“Cement cinderblocks are everywhere. Carpets have zigzag patterns which
are awful for visual processing.”

Are signs easy to understand?

Are there misleading arrows or maps?

Is there use of colour coded symbols?

Are there clear signs to indicate the use of each
room?

Is signage supported by use of symbols or pictures?

This was an area with specific scope for improvement, issues across the
board included signage not being supported by symbols, pictures or colour
coded symbols. Areas for improvement were also highlighted with regard
to the presence of misleading arrows or maps, lack of clear signs to indicate
the use of a room, and signs not being easy to understand.

“The colour-coded lines directing people to each zone are useful but limited
(and are rarely noticed)”

“Signs hanging off the ceiling is small and hard to read and requires
someone to look up towards fluorescent lights to read, no colour symbols
used”
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Evaluate the following statements (Auditory)

Is there a high level of background/general noise? Issues were highlighted with there being a high level of background noise
in the area of audit, as well as sounds from crowded spaces, equipment,
squeaky chairs, flooring/footsteps and meeting rooms. Auditors also
highlighted the experience of high pitched sounds, and sudden loud
noises in the places of audit. The presence of sound from traffic was also

Are there sounds from equipment?

Are there sounds from squeaky chairs?

Are there sounds from flooring/footsteps? identified.
Are there sounds from traffic? “The old building material in x (concrete walls, linoleum floors) amplify

) all ambient noises on the ground floor. The effect is strong: conversations
Are there sounds from meeting rooms? between a couple of people can be heard further than in an open-air

environment, and multiple conversations combine to create a very

?
Are there sounds from crowded spaces? distracting (and, for some, frightening) ambient noise. All floors above the

Are there high pitched sounds? ground floor tend to be much quieter and better sound-proofed.”

Can cneletan el matkes e el “because of the open floor plan sound travels up through the different
levels”

Evaluate the following statements (Olfactory)

Are all toilets sited away from work areas? The presence of unexpected odours or unexpected food odours was noted

as well as unexpected odours from paint or cleaning materials, and odours
from labs or other practical rooms. Toilets were not always sited away
from work areas.

Are there any unexpected odours?

Are there any unexpected food odours?

“the microwaves should be downstairs by the cafe and not upstairs next to

Are there any unexpected odours from paint or M
study spaces

cleaning materials

Are there any odours from laboratories or other
practical rooms?

Evaluate the following statements (?Tactile?)

Are materials used in seating smooth and soft? Auditors indicated that there were materials used in seating that were

not smooth and soft, and there was use of materials that caused pain,

distraction or comfort. There was little elaboration on the nature of the

pain, distraction or discomfort. Open text responses indicated issues more

Do furnishing fabrics have a strong/busy pattern? related to discomfort i.e “Fabrics not pleasant to touch...”, “...high chairs
uncomfortable and squeaky...”, “...high back study pods and some high
back individual chairs but these are located next to the window next to a
lot of visual stimuli outside of the library

Are there materials used that cause pain, distraction
or discomfort?

“The furniture is generally one solid colour (e,g, purple or green), high
chairs uncomfortable and squeaky, low sofas. Also have high back study
pods and some high back individual chairs but these are located next to the
window next to a lot of visual stimuli outside of the library”

“Mixture of fabric and washable seating. Fabrics not pleasant to touch and
sometimes not clean.”

Evaluate the following statements: Temperature

Is the temperature comfortable? Issues were noted with being unable to control/alter the temperature, a
lack of natural air circulation, and the temperature not being comfortable.

Can the temperature be controlled/altered?

“The ground floor of the building is almost always cold. Due to its expanse
[Is there natural air circulating?] and common-use purpose, there is no way for day-to-day users to alter the
temperature. Floors above tend to be warmer.”

—_
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Appendices

Open space areas/areas

Layout

Is the layout predictable and logical?

Are spaces easy to navigate?

Is there an absence of unnecessary obstruction?

Are there spaces which are quiet?

Is there sensory overload?

Signage

Are signs easy to understand?

Are there misleading arrows or maps?

Is there use of colour coded symbols?

Issues were highlighted with the layout not being predictable and logical,
spaces being difficult to navigate and the presence of unnecessary obstruction.
Auditors identified issues with sensory overload and access to spaces which are
quiet.

“At times the area can be overwhelming with the amount of people moving
around and the noise level.”

“Lots of steps which are inaccessible”

“Sometimes if there are a lot of people sitting outside it can become a little
overwhelming, but overall it is a very pleasant space.”

The most noted issue with signage was that they were not easy to understand.
The absence of colour coded symbols was also noted, followed by the presence
of misleading arrows or maps in some areas.

“Partial coding but signage could definitely be improved.”

“There are not enough glear signs indicating what building is what.”

Auditory

Is there a high level of background/general
noise?

Are there sounds from equipment?

Are there sounds from traffic?

Are there sounds from crowded spaces?

Are there high pitched sounds?

Can sudden loud noises be heard?

Olfactory

The audit highlighted issues around the presences of high level background/
general noise, sounds from crowded spaces and sudden loud noises being heard.
Issues were also noted with sounds from traffic, equipment and high pitched
sounds.

“Food vendors here on a Thursday so lots of equipment, vehicles, talking, at
lunch time it gets very crowded with students”

“sometimes people walk their dogs and there might be a sudden noise from
them barking, but that’s not an overly common occurance. There can be a high
level of noise in the warmer months when people are playing football, or just
chatting outside and listening to music. When there’s repairs or maintenance
being done in the area it can be loud with machinery. For example, when the
trees were being trimmed.”

Are there any unexpected odours?

Are there any unexpected food odours?

Are there any unexpected odours from paint or
building materials?

Auditors noted there were unexpected odours in the audit areas, as well as
unexpected odours from food/paint or building materials.

“I suppose they aren’t unexpected cause the food market is here today but its a
lot of mix of different odours”

Making UCD a Neurodiversity Friendly Campus
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Digital area/areas

Is the digital layout predictable and logical? With regard to the digital areas, auditors highlighted issues with the
predictability and logic of the layout, the use of strong colour and sensory
overload. They also highlighted that there wasn’t any specific content/
functionality that accommodates neurodiversity in the area they audited, the
layout was not easy to navigate in some areas, and there was a presence of

Is there any specific content/functionality that  unnecessary content. Typeface wasn't easy to read in some areas and there was
accommodates to neurodiversity? overload in colour, layout and patterns/symbols

Does the content describe any specific
guidance of accommodations in the layout/
funactionality to accommodate neurodiversity?

Is the layout easy to navigate? “The above is just in relation to the slideshow being shown on screen. Noise and
talking in the lecture theatres make it virtually impossible for me to hear the
lecturer as | am unable to filter out background noise. | spend twice the time

on lectures as | need to relisten to my badly recorded lectures at home. | would
benefit hugely from having access to recorded lectures as a student with ADHD.
Is overload avoided in colour, layout and | understand that the preference is to have students attend lectures in person
patterns/symbols? but for neurodivergent students we really do need the option to access the
content online if we are to be given the same chance of achieving our best.”

Is there an absence of unnecessary content?

Is the colour strong?

Is typeface easy to read?

“Generallly, tutors use brightspace in a clear and logical way. | believe there are
accessability features on brightspace, but | don’t know how many tutors actually
use them.”

Is there any sensory overload?
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